PSHE

Association

YOUR ACCESS TO PSHE ASSOCIATION MATERIALS AND INTELLECTUAL PROPERTY RIGHTS

PSHE education is the school curriculum subject designed to keep children and young people safe,
healthy and prepared for life, and work, in modern Britain. The best PSHE education is a partnership
between parents/carers and schools — and this includes transparency regarding curriculum content
and materials.

We are therefore delighted to provide parent/carer copies of all PSHE Association member materials
that cover RSE (Relationships and Sex Education).

This is an example of such a resource. It has been shared with you as a parent/carer by the school or
individual who is a PSHE Association member.

We are happy to grant access on this basis of giving you full, personal access to the resource
contents, but appreciate your adherence to the following requirements regarding intellectual
property rights given the resource is otherwise only accessible to schools and individuals that
subscribe to PSHE Association membership.

INTELLECTUAL PROPERTY RIGHTS

We are the owner or the licensee of all intellectual property rights in the materials. These works are
protected by copyright laws and treaties around the world. All such rights are reserved.

You may print off one copy, and may download extracts, of any page(s) for your personal use as a
parent/carer of a pupil at your child’s school.

You must not modify the paper or digital copies of any materials you have printed off or downloaded
in any way, and you must not use any illustrations, photographs, video or audio sequences or any
graphics separately from any accompanying text.

Our status (and that of any identified contributors) as the authors of the materials must always be
acknowledged. You must not use any part of the materials for commercial purposes without
obtaining a licence to do so from us or our licensors.

You are not permitted to copy, share — electronically (including social media) or otherwise — any
part of our materials in breach of these terms of use. Your right to use such materials will cease
immediately upon such a breach and you must, at our option, return or destroy any copies of the
materials you have made.

Copyright © PSHE Association 2023



MEDWAY PUBLIC HEALTH DIRECTORATE

Relationships and Sexﬁducatlon
Lesson plans and resourﬁs for Year 10

O‘Q
&&
Lesson plans...&\. .................. fo’ .......................... 2
Lesson 1: The role\'qb?mmacy and,edf;asure ......................... 2 @6\*
S
Lesson 2: The act of por PhY..crrrees 6 2
6**’ "‘{9& S
Lesson 3&$ssure persgggon and coercion................ v@(g
Les%ﬁﬁ Managlrl%‘@lgzonshlp conflict & breakuggj& ......
I.éon 5: Ader{Qng relationship abuse............. (\ ............. 22 ’{3)
o e Q
C © RS Vv
X N \\
- O
Resatirces....... 6(@. .................... A28
N
L(e;ﬁﬁ Lo .@‘9 .................... %Q (/ ........ 28
()
Lesson 2..........ccccciinnnemmmnnnnn, K@sQ ................ Q/ Y ................ 33
Lesson 3......ccceeiimcmencenns ﬁ\.\ ‘2\ ....................... 38
S e
Lesson4.................. *. ......................... @ .................................. 40
X
Lesson 5........ .(/'b‘ ................... { \(§: ....................................... 42
Q S
& O
° N
A BETTER
MEDWAY

Easier ways to be healthy



Lesson 1: The role of intimacy and pleasure KS4 Year 10

This is the first of five lessons for year 10 students. This lesson explores the role of intimacy and pleasure in
consensual relationships, and what ‘readiness’ for sexual intimacy means - for an individual and a couple. This
lesson examines the features of a healthy relationship and explores attitudes around different relationship
behaviours.

b\o

We are learning: (7))

Learning
objective

V] about the role of intimacy, readiness, and pleasure in cQt{aﬁsual relationships.
)

Z

V1 1 can recognise what enthusiastic consent Iook@n feels like

] | can assess the importance of readiness fqgi:r&ﬁmacy as an individual and as a couple

Learning
outcomes

M 1 can explain the role that communicati@Qnd respect pIay,i{,haIthy relationships and consent

— & B
V] Box or envelope for anonymc{&:sﬁons (\’1' 6\‘
9 - [l Post-it notes > ,i>o &Q
g % M Resource 1: Online po%ﬁ copy each) & R ¥ @ce 1a: Online posts teacher notes ev
§ g M Resource 2: Enthus'e}ﬁc consent (1 cop r pair) (%/]
© M Resource 2a: T(ager answers (1 te r copy) oO
M Resource @Qnthusiastic con\sﬁ(opﬁonal support) X

Activity Description
Unit basqué Studen{&spond to two online posts which have beer commented orl{b(\
70 ano(@user. Q L
y ] g P\ *

T{;‘" A\ O o

%Q ne ‘DQJ ents add post-its to the whiteboard %f?monstrate theirgo 15
@Gssessment nderstanding of intimac

(l u ing of i Y. A{Q ‘??
Enthusiastic Students review scenarios to de@f authentic, enthUS§iastic consent has
consent b i 10
een given. AA A%
o Q‘( S
Communication Students suggest ways tha communication@] help check whether 10
skills consent has been 5@ or not X
' O
d - O
Endpoint c{(
P Students rg@ din3,2,1 format{*ﬁemonstrate learning. Revisit

assessment and ) i Q 10
signposting sgnpos@ (JO

<
~

Ensure you have read the Medway Teacher’s Guide to this programme and have considered any

sensitivities and prior knowledge about specific students’ circumstances.

1
S o
9 o=
C o=
(&)

Remind students to use the question box if there is anything they wish to ask anonymously.

Pleasure, consent, intimacy, readiness, respect, communication, enthusiastic

Key
words
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Share the objectives and intended learning outcomes for the lesson, explaining that this lesson will
explore the role of intimacy, pleasure, and communication in consensual relationships.

Revisit and reinforce ground rules for the lesson, emphasising those that are particularly relevant for
this lesson, such as listening respectfully to the views of others.

Unit baseline activity - online posts 6\0 15 mins

Give each student Resource 1: Online posts and ask them to v@‘k on their own to reply to the two
posts with follow-up responses on. Students should: 6('

e assess whether the behaviours shared are health@%nhealthy
e decide if the advice provided is appropriate o@t
e write their own post to give high quality @,%::e. f))

Review responses as students are work'@qand, aﬂerwards’@ he responses more fully to inform
atthe

= teaching of this scheme of work. Th ill be returned end of the series of lessons to 6\*
“E’ assess progress, so ensure thesgrgae named and kepté &Q

(/2]

§ Once students have ﬁnishetbﬁe brief feedback, @i,%g the teacher notes for support (Resw@la).

& Ask students not to add (fﬂhing to their wo(robglst you’re taking feedback as this is in&&ed to

o .. .

% show their ideas bzfQ ny new Iearnln‘i,.\(o G\Q

(72]

@ Intimacy po%gs 2@ && 15 mins

DisplayaOQ%ﬂtion of inﬁmaq de 4) and briefly discuss as a class. .‘0 Q’{/b

Ask tGdents to write on p@—it notes any signs, words and signals t person might gi ef,lfhat they
re not comforta@(/ith physical intimacy. Either providj(t&diﬁerent post-it rw\ lours or

“ivide a board inti@ headings for students to add their poo- s to. . 6"
N
Take brief fee@k, collate key ideas, and challenge any(&hs or misconcept‘@g{. Use this to inform
teaching s (and future) sessions. Q ()

Ask students what emotional intimacy is and w{&ﬂs might look IiIQ’/n relationship. Take
feedback. A\ 6\2\

R <

C

® being exclusive/committing to,&ach other ® xsharing secrets and memories

Examples might include:

® having similar interests bies .\q talking about dreams and ambitions

° tting to k h ’s friends or f; ™
getting to know eac r’s friends or ar‘p\lb\

%
\Y Y
Enthusiastic cons@{ (Jo 10 mins

(a
Explain to studegs that people have different preferences about what intimacy they enjoy, and
this can affect consent. So knowing what enthusiastic consent looks and feels like is important, as
people build intimacy together. Working in pairs, ask students to look at the examples of intimacy
on Resource 2: Enthusiastic consent, and tick in the appropriate column to demonstrate which

Core activities

constitute enthusiastic consent, which may be consent but some checking-in needs to happen to
make sure, and which are not authentic consent.

© Medway council 2021 | 3
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Take some feedback, using Resource 2a: Teacher answers to support discussion.

NB: In the final scenario (Aya), remind students that consent in theory (e.g. when discussing it days in
advance) is different from consent in person/in the moment, so Aya will still need to confirm consent
with her girlfriend when they are together.

Support: Resource 2b has a reduced number of examples for studes\to consider.

Challenge: In their books, ask students to explain their opinion 'Q@éses where they have ticked
‘might be consent but needs to be checked'’. so’b
[2)

el

Communication skills A\ ®) 10 mins

Ask students to choose one of the scenarios tmﬁ:ey felt ‘May be consent but needs to be checked'.
Ask them to think of different ways the pergaitcould check co in this situation, to ensure their
partner was enthusiastically consenting@«the moment. Q

Take some feedback, highlighting\k'a}?ggestions such a(\ 6\’
® Asking for consent, e.g. ”D€®u want to do t‘hi%e‘Are you sure?” “Is this what you want?}&

® Not putting pressure(&e person, e.g. ”6&, too much?” “Do you want to stop?” éo

® Checking body Ia@%ge e.g. isthe per(g‘?smiling, making eye contact, relaxed, é@]zusiastic?

® Offering aIt&@&ives, e.g. “If you@n t want to/aren’t in the mood, we can’g'&sgmething else.”

A\ \g\ o
Students also reflect oré‘g@ he character involved could assertivelygd8mmunicate theirQI'{,b

feelin@ explain conce@ ey might have, for example: 6@« ,1,
. Qjﬁy could explain to%ene he feels nervous and wants to take\h?%s slowly, and thab@hing him
’b& is making him @ervous. o’b 0&}
® Ade could Sin he doesn’t like watching porn and i&&n’t want to do it tc@ther as it makes
him feel arrassed. < 90

® Demi might be making excuses to avoid havi x. If this is the @?ﬁe could tell her partner
that she doesn’t want to have sex, so it is \ r this is how sh ”However, she might just be

nervous and want everything to be ‘ri before they hab@, so could explain this too.

® |n Mimi and Ed’s situation, it is har¢Q know if Ed has uaded/pressured/coerced Mimi, or if
he has ch dh ind f If shed t toh , she might ch to | .
she has changed her min rE@Q she does no v\vAasQ,o ave sex, she might choose to leave

N\ . O\
Endpoint assessment,éc.lfb Aﬂ\q

5 mins

Ask students to show(ea?\ing using the @%rmat (in their books/through discussion/on an exit
card): Q’b

® Name three ways to check someone is happy with different types of intimacy.

® Name two skills that people their age might practise to become better at communicating in
healthy relationships.

® Name one thing that the lesson has prompted them to reflect more deeply on or think differently
about.

© Medway council 2021 | 4



Signposting support 5 mins

°

= Wl Ensure that students know where they can seek help and advice, both now and in the future, if they

E 8l are concerned about healthy relationships or consent. Students wishing to seek further guidance can
o

g Al speak to a parent, tutor, head of year, school nurse/counsellor or other trusted member of staff in

)

3= the school \.

63 O

© 0 L . . (7))

-8 Highlight local and national services, such as: ‘

3§ (4

R ¢ ABetter Medway: www.abettermedway.co.uk gc

c

w

e Brook: www.brook.org.uk Contact number: 0808&1234
e Childline: www.childline.org.uk Contact nquQ: 08001111
o° e

Traffic lights 3 Y\ -

o* Q

*

Ask students to create ‘traffic lig t’p}sters, with their on@s examples of situations where consent ib\
enthusiastic and clearly commufiikated (green), co eqtis possible but uncertain and needs m

communication to check (aniber), and lack of co t (red).
& 0

Screwball! Q -
o \'g <O
As a class, w the film Screwb rueTube [www.truetube.co.uk/ﬁlm/a!wball] and ask ,b

studentsg ntify key Iearn&)m this film about consent. This might ir@de some of theé'\,

y points: @ 6@" f\,
iQ}(art of the film —ng enthusiastic consent demonstrated fér@?oth young peopl 8.

7" laughing, kissin@e contact, enthusiasm) Q 0

N4

® Conversati about how it feels — e.g. ‘that’s too hare@o C

g
° Conv@ons about asking questions / talking dLQ%sex (2)

® Assumptions both characters are bringing t&@& relationship fro@ nography (e.g. noises, what
it’s supposed to feel like) 6

® Taking a picture / sending ’updates'@Qiends

followj

0
Q
=
>
£
o
©
c
2
()
c
()
=
X
L

® Opening up about how they feé(the pressure they{e’eq(?etc.

® Being able to talk about;exégether . q:
A A\
\""4 \
o&

<
8
Q’b

cPQ
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Lesson 2: The impact of pornography KS4 Year 10

This is the second of five lessons for year 10 students. This lesson explores the impact of pornography on young
people’s understanding of consent, and challenges inaccurate messages and misconceptions about sexual
relationships that result from this.

We are learning: \o

Learning
objective

V] about pornography and its impact on understanding consen{@
.\

g

V] | can evaluate the impact of pornography on people@understanding and expectations of consent

V] 1 can challenge inaccurate and dangerous messs&perpetuated by pornography about sexuality,
gender, and consent L S

X
V] | can explain the law relating to pornog@@y and sharing e}i@t images

o o
9 Vv N

Learning
outcomes

V] Box or envelope for anonym@esﬁons (\
*

[V Red and green colouring p{@ls or highlighters 00 ,bﬂg
(7)) *
g g M Resource 1: Pornogra{@deﬁniﬁon (1 copy, — 3 copies per page) é(‘
3 g_ M Resource 2: Arel ship with porno y (1 per pair) <
2 3 o . O
2l [ Resource 2a: AfrelStionships with p?ﬂography (optional support) &o

M Resource &&?e harms of porn phy (1 per pair) 8
. . o 0
M Reson@d: Sexual mag&v@;}narlos (1 per group) 0 f\,
o Q
(@)

Activity Description

S 2
ﬁ& students to submit anonymous ques{b&about pornogra&l@nd
(lensent. (%)
< C Q . ,‘9
- Student dt ti » N tudy of ? !
Diego’s story udents r(:]spon o questions @ a case study o\&nager s 10
pornography use.
QA Q‘o
What is the impact | Students work in pairs, ﬂgﬁfying consequ@es of viewing porn 1s
of porn? experienced by Di X
R O
A
Youth produced Students r d to scenarios fo g on youth produced sexual imagery, 10
sexual imagery and discé\ssues relating '? @ent and the law.
W4
IVQe students aware of where they can find information and advice in
Endpoint relation to pornography, and support for those affected by sexual violence 5
assessment and or harassment.
signposting Students write advice to Diego about how to reduce or manage his 10
pornography use.

© Medway council 2021 | 6
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Key
words

Baseline activities
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Ensure you have read the Medway Teacher’s Guide to this programme and have considered any
sensitivities and prior knowledge about specific students’ circumstances.

Remind students to use the question box if there is anything they wish to ask anonymously.

Pornography, consent, youth produced sexual imagery
*
N

/)
Introduction fb(

X0

Share the objectives and intended learning outcomes f(@he lesson, explaining that this lesson will
explore the impact of pornography on people’s unde}Qanding of consent, including gender double
standards and relationship expectations. b,

Revisit and reinforce ground rules for the | , emphasising % that are particularly relevant for
this lesson, such as not making assumptions about others a iding using slang terms.
g pion an@yVoiding using slang

S v .
Baseline assessment activi%,0 . 0(\ 10 “@
X 2

Lay out copies of Resourcnt?&rnography deﬁé!;@w on the desk before students enter t om.
Ask them to try to wor the puzzle to ‘d e’ the definition. Once students have h@ some time
to work out the puzﬂQshare the definiti ﬁavith students: Q

o
Pornograp}@ video or pictur ‘s been designed to make someone fedér%used.

)
Explain tf@l pornisa fantﬁ%eaning it can be very different from realﬁe Sex. Qf{,b

2
Next, ﬁﬁong an anonymou@lestion box, ask students to share any q %ons they have onq‘g theme

oftornography and nt. To make sure students do not feel w— nscious about‘bﬂ%seen to
fb& asking a questie Il the class that everyone has to write &ething - this canf?}wo guestion’.

\

*
Explain that if can’t answer a question in the lesson, rever possible yobchl answeritina

subsequtt/@s on or signpost them to somewhere t@%an find the answ%@

During the next group discussion activity, sort&g&esﬁons into on%h t are relevant and you feel
confident answering during the lesson, and othefs to be revisite . The questions should give
you an indication of students’ current Iev@ understanding &ﬁon to pornography, and the gaps
they would like to be addressed. (;o @

NB: If you are at all unsure how So answer a questiQh, it is better to leave it until the next lesson
to allow you to reflect on it qbsk colleagues or yg eadership team for guidance if necessary.
stion and explain @vunt to make sure you give the best answer you

can, so you need som e to reflect on /;, (o)
\ \ 4

>
Diego’s storyQ 10 mins

Always acknowledge the

Explain to students that in recent years, pornography has become more accessible online, and as a
result more young people have viewed it, often unintentionally' . Explain that they are about to read
a case study of a young person’s experiences with pornography. While this story centres on a male
character, make students aware that research indicates that girls are also regularly exposed to, and
seek out, pornography.

© Medway council 2021 | 7



Ask students to work in pairs to read Resource 2: A relationship with pornography and to discuss or
write their answers to the following questions:

1. What happened to Diego’s viewing habits around pornography throughout his teenage years?
Why do you think this happened?

2. How do you think Diego’s pornography use affected his real-life relationships?
*
3. How do you think Diego’s pornography use affected his girlfri@d others around him?

4. What does Diego need to do at the moment the story end@‘What might be the consequences of
his actions? S

Take feedback, focusing on the following key IearningQ

1. His viewing habits have gone from accidenta’(gntent'ional — he now seeks pornography
out. He is watching it much more freque and looking at ipsreasingly extreme and violent
pornography. The porn industry, as witﬁ@ny online platfor,\is’likely to be using persuasive
techniques to encourage more view&hrough gentle * s’ such as recommendations, choice
of thumbnail images etc., Websité tend to move vie@s towards more extreme content to 6\’
encourage them to access pajg=for content. - O <
O N\

2. He is beginning to obje @/ogirls for his own sextfal gratification, for example, upskirﬁn%‘bgirl
he fancied at school 'ﬂ feels the need to drove his sexual prowess to his friends. Hisuiewing of
pornography was®gginning to cause afgiments with his girlfriend and led to hirr%@gaging in

unwelcome 56“01 ehaviours W%j er consent. &0
/ %graphy use has q%c ed the ways he views others — especia@’%Vomen - ancgﬁay

3. Diego’s po
he th@t is acceptable t them. They are experiencing abuse an@exual harassme m
hi@Q skirting is a crignindl offence?, as is non-consensual behavi%@auring sex. 11,

4.Q}iego/s story end. moment when his sexual partner is telﬁcﬁim to stop anw to
*

70) forcibly move hi her. These are clear signs that she is nger consenting 1sn’t enjoying
the experien % Should be clear to Diego that his respof3ibility is to stop anghchieck in with his
partner. 6@ ontinues against her will, he is commi sexual assault Oé@pe, serious criminal

oﬁen@ Q ??
NB: Remind pupils of prior learning on consen%&.rg the onus being e seeker of consent to check
r

their partner is consenting. Even without higxi iend’s clear re n, Diego should have checked in
with his new partner to be sure she is co, ting to different Q’» viours.

&o ©

Support: Use Resource 2a for st@wts who require r: g support.

0
Q
B
2
=
(2}
©
(<)
S
o
(&)

think she did this and do
(7)) o)
< @)
o)

"Ina BBFC study?om 2020, only 18% of 11-13 year olds and 29% of 16-17 year olds who had seen

pornography had searched for it intentionally.

Challenge: There is a sugg @hat Diego’s girlf 3 asked him to stop watching porn. Why do you
(éthink she was ri ?

2 https://www.gov.uk/government/news/upskirting-law-comes-into-force

© Medway council 2021 | 8



What’s the impact of porn? 15 mins

Explain to students that for many years, researchers have been exploring how viewing pornography
can affect teenagers and adults, and their relationships. Ask students what they think the possible
harms might be from frequent pornography use and collate ideas as a whole class list or mind-map

on the board. b\.

Still working in their pairs, hand students Resource 3: The harm(gf pornography and ask them to
discuss each statement in turn. Which do they think Diego Q(@ienced in the story? Ask them to
shade in the circle green if they think it was a conseque&e or Diego, and red if they think it was not.

Ask students how these harms compare to those tES‘ynggested in the class list/ mind map. Then ask
them individually to decide which of the harmxczﬁpornography they consider to be the most serious
and explain why in their exercise books. (\0 ,{,))

Take feedback, highlighting the foIIowwfey points: ,1,

*
® All these statements have be%ﬁoven to be pos‘sig}onsequences of frequent viewing of 06

pornography. However, thj es not mean all equences will happen to all people wh&ew
*

pornography. They aIsQQQght not develop f(rl\ me time. What we do know is, regulalggwing of

pornography can h harmful effects oqﬁwe who watch it. (%/]

® Researchers ar(p ticularly concernw'about people who watch a lot of porn @phy in their
teenage y »’as this is when t re just beginning to develop their undegstanding of sex,
sexual rgktionships and the(fﬁ pectations of what sex will be like in th(Qure.

0
Q
=
2
=
()
]
(<
P
o
(&)

d Foc&?e information,@e rch is available here: https://www.pshdZa8sociation.org.u Q
(urriculum-and-res;& s/resources/addressing-pornography ough-pshe-educae'qn-
\o .

Q ) [v)
0} %E2%80%93 “\d}\ 1\@ 600
O A\
Youth prod@ sexual imagery Q}6 o(’ 10 mins

Q{O )
Explain to'students that another consequence of pQrggraphy being ea?%ccessible, is that it leads
to young people feeling increased pressure to\ e and share thei n sexual imagery.

Ask students to work in small groups to re@*he three scenar'chw Resource 4: Sexual imagery
scenarios and decide: (JO

® Were any of the scenarios conéusual at any point?%_,
®  When did any of the sce@@s‘ change to beco on-consensual?

® Are any of these scendxios illegal? QA
@ Ox
Key learning: >

® Scenariol —gnding images to each other during the relationship may have been consensual.

® Scenario 2 - is not consensual at any point because one person is drunk to the point of passing
out.

® Scenario 3 - posting a semi-nude photo of themselves may be a free choice or it may have been
done under pressure or manipulation. We do not know the person’s level of vulnerability and
their capacity to make choices.

© Medway council 2021 | 9



® Scenario 1 - the situation clearly becomes non-consensual when the images are shared as
revenge without the person’s permission.

® Scenario 2 - the pictures are both taken and shared without the person’s permission.
® Scenario 3, the printing and sharing of the photos with abusive language is clearly non-

consensual. .

Core activities

® The scenarios above would be illegal and could be prosecute@aer various laws including the
Sexual Offences Act (2003), Malicious Communications A 88), Obscene Publications Act
(1959) and Protection of Children Act (1978). If the pe%whose image has been shared is under
18, it could also lead to the perpetrator being adggﬁo the Sex Offender Register.
h 2

Signposting support &&0 5 mins

help or support in relation to

Ask students if they can suggest anywhere%t either Diego, (sé?friend, or anyone else in the
. ) s . » .
story (e.g. Diego’s friends, the girl wh s upskirted) cou

*
pornography, its consequences oxa unwanted sexual (ehaviour. Record their ideas (for exampleé\
the whiteboard), and reinforcz ¥fat there are a rang@places where young people can get hel d

raphy use or une}@hy relationships. é@
For example, studentsé«: (90 Q@

support to manage their po

® Speaktoapa Sutor, head of&e/a?s’chool nurse/counsellor or other trustg@ember of staff
in the sch \2\ X,
Ky O %
e ContaQ ildline www.c e.org.uk/info-advice/buIIying-abuse-saQy/onIine-mobik@’\,
. 2
safew/online-porn 08@1 11 2 fl,
iélnd out more on@s:/lwww.thinkuknow.co.uk/14_p|us/,bngggadvice/porn/ . o(\
. \
K3 Contact CEOP@/.ceop.police.uk/Safety-Centre (to re@abuse online) .\6"
® Callthe po(Qe (999 for an emergency, 101 to reportép%n-urgent crime)eo(’
d ContaCM/ictim Support: www.victimsupport.o€ﬁ ?9
Endpoint assessment QA QQE

10 mins

. . O . . .
Ask students to imagine that Dlegowe‘ats to manage his p@ography use, and ideally stop watching
it all together, but he doesn’t kn Wwhere to start. A m to write him a short letter / postcard /
forum post giving him someej&e about what he‘&@d do. They should try to include:

<

® Reasons why watchi rnography is not@d for Diego’s own best interests and his sexual
O

development <® (J

® Anything els@%go needs to know about the effects of pornography, for him or others

T
o
o
Q.
=]
()
O
c

-
(4
o
o
c

X
2]

O
=
©
b
c
o
£
0
0
Q
0
()
]
-
c
o
Q.

T
c

w

® Suggestions about how Diego could reduce his viewing of pornography
® Where Diego could get more support or advice

Review the questions that students asked at the beginning of the lesson and respond to any
pertinent questions, which have not yet been answered. Let students know if you have chosen to

keep any questions to respond to in the following lesson.
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Who is responsible? -

Ask students to think back to when Diego was just 12 or 13 and first coming into contact with
pornography, without wanting to. Ask them to consider who they think is responsible for protecting
young people online from seeing pornography, and what could be done.

They might consider: 6\’
® The role of the government (e.g. making laws, setting age %%’cation)

® The role of the porn industry (e.g. to make websites Ie@§ccessible or remove persuasive design
features) (/]

(<))
£
=
S
©
O
Q
£
o
I
~
0
()
=
2
=
(%)
]
c
B
7]
c
(]
=
X
11

® The role of other tech and social media compafiies (e.g. to create a safer online environment,
removing links to porn sites, banning the skaring of porn on t,f;(iir platform etc.)

O J

N Xe) Q
R > >
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Lesson 3: Pressure, persuasion, and coercion KS4 Year 10

This is the third of five lessons for year 10 students. This lesson explores how getting someone’s consent
differs from language and behaviours that put pressure on, or coerce, someone to do something they are not
comfortable with. It also considers the possible consequences of persuasion and coercion.

We are learning: \.

VI how seeking consent through pressure and coercion is wror@ how to manage pressure to
consent )

V] that “consent” obtained in this way is not genuine QQ

Learning
objective

PN

(]
V1 1 can identify when asking for consent becomes i&propriately pressurising or persuasive

0
_g’ g V] | can recognise everyone’s right to not givgé&vithdraw consent, and challenge victim-blaming
E 2 narratives (o) f))
Q3 . 4% o
I [/ | can explain the legal consequencewf‘pressure, persua@, and coercion in relation to consent

and explain why, when, and hov@seek advice or s% A«

N .\o‘ ‘QV
° [/ Box or envelope for anonyfhdus questions & Q,b
@ T N
g _g M Resource 1: Overhea(&onversation (1 ccéf)er 2-3 students) @6
o =
o g M Resource 2: Wza'Qow? (1 copy per, S udents) 00
(1'4
V] Flipchart [(QQ and marker pe\r%y create two graffiti walls) 0’
\ RV% o) O

Activity Description

Baseli &QJ Studerﬁésdd phrases related to ‘permission’ and jpersuasion’ on two « o(\
% t graffit+Walls. Ensure anonymous questions fr060revious lesson a;e&' 15
| e FS
<®\ N . . &:0 . 9'.
2| Head, heart, hands Students cc?n5|der the thoughts, .feeIQ nd next appropvf?actlons of 10
Q characters in a pressured scenan&O %
\ A\
the n o
What now? Students read thoughts fro e mor‘nlng afterqﬁxplore victim-blaming, 10
support and consequen r those mvoIv%
‘ S
Students explore I@and why someon(é!uld report a sexual crime and 15
Endpoint access ongoing S6b K
going sépport. N
assessment and Q‘ *
signposting Studen'&l ree signs of co reely given, three signs of pressure,
andt suggestions of wief€ a person could seek help. 10
d ,3( g8 whesga p p

Ensure you have read the Medway Teacher’s Guide to this programme and have considered any
sensitivities and prior knowledge about specific students’ circumstances.

£
Lo
p=
T =
£S5
o

Remind students to use the question box if there is anything they wish to ask anonymously.

Key
words

Pressure, persuasion, coercion, manipulation, victim-blaming

© Medway council 2021 | 12



Inroduction 2 mins

Share the objectives and intended learning outcomes for the lesson, explaining that this lesson will
analyse situations where pressure, persuasion or coercion are used to get someone’s agreement, and
how this can never constitute consent.

Revisit and reinforce ground rules for the lesson, emphasising thosgﬁt are particularly relevant for
this lesson, such as not using personal questions. {

O
%

Reconnecting activity soe 13 mins

O
Using PowerPoint slide 3, remind the class of @eﬁniﬁon of consent, and that the legal and ethical
responsibility lies with the seeker of conse%‘o ’))

Prepare two ‘graffiti walls’ using flipcha@jdaper; one heade&rmission' and the other ‘Persuasion’.
Divide the class in half and ask one@l to think of any p{g’ases that someone might use to ask for 6\’
someone’s consent. Explain tha@fs is the Ianguagg&@)ermission’ (e.g. “Would you like to...?"{@

o>

"
)
=
>
=
0
©
o
=
©
)
@
[21]

*
Ask the other half of the ¢ to think of any ph@?s someone might use to convince son@e to
engage in sexual activit@*his is the Ianguaggﬁ’persuasion’ (e.g. “You know you wanto@..”).

Ask students to csﬁeQup and write t@%as on the relevant graffiti wall. &O

Then, after%%e minutes swap@oups over and ask them to think abo%@&e'opposite Iang;{,%

and add ew ideas to th r graffiti wall.
° @ ° "
Dra« out and summari main ideas from the graffiti walls. Ask ents to explain t@ fference

Kgﬁveen the two, e@asising that the language of permissionpgsids putting pressu&@n the
erson, allows th@\ say no and respects their decision, wb@as the Ianguage{@ rsuasion tries
to take away t ther person’s choice and autonomy. (6 O(J

NB: This is«@lso an opportunity to revisit any anony & questions from ve%revious lesson (Lesson

2: The Impact of Pornography) that you did nz\t@wer then.

&
& L

o -
“ ©
Give students Resource 1: %@eard conversaﬁ%@i read together as a class. Working in small

groups, ask students to f(@ on Person B and co.\1 lete a head, heart, hands activity — thinking

about: e(\ OQ

® Head: What I@ﬁon B thinking? (J

Head, heart, hands 10 mins

® Heart: How is Person B feeling?

"
o
=
>
=
7]
©
o
1
o
(&

® Hands: What might Person B do next?

Now ask them to switch and complete the same activity for Person A; what might they be thinking,
and feeling, and what should they do next?

© Medway council 2021 | 13



Key learning:

® Ensure that through feedback, students recognise the feelings associated with being under
pressure (nervous, uncertain, uncomfortable, distressed, threatened, afraid) and how challenging
it can be for people under pressure to assert themselves, especially when being threatened.

and the legal consequences of trying to manipulate, threaten, ure, or coerce someone into

® Remind students of the seeker of consent’s responsibility to ens;re‘consent is being given freely,
sexual activity. Regardless of how Person A might be feelin {e.g. students might identify that
they feel rejected, embarrassed, disrespected, led on) ave an ethical and legal duty to
respect Person A’s decision not to have sex. Even if i@'s ifficult to do so, Person B is safest trying
to remove themselves from the situation, as thei?@rtner is clearly not respecting them, their

decision, or their right to not consent. &,0

Support: Ask students just to focus on wha@ person is feelir@jo they can recognise the
emotions associated with being under p essure. If they are 56,116 in this, they could move on to
ﬂﬁdo

thinking about what each person sh ,l/ 6\.

Challenge: Person B is not at fal;gor responsible forq@g\happened to them at all. However, it{@
be helpful to rehearse strate for communicati sertively around consent. Ask student >
select some of Person B’s,étatements and cha@em for more assertive phrases. How - &all -do
they think this might?e changed Persongs ehaviour (remembering that if Persoqo@oehaviour

d "t ch it P B’s fault
" oesn’'tc ange’lé(n erson B’s a/uA )?* xvo
= N \2‘\(’ X
Elll What no 2) O 19,@;5
@ Q
o | e o AQ
= Now e Resource 2: W@ now? with students, explaining this is \A&Person Bis thmkfnband
o feéng the next morni orking in pairs, ask students to use a@gghter to identi‘fy ples of

f@&essure or coercio\ d examples of victim blaming in what een said. ’5"\
*
Then ask stud &o discuss: ((90 o(>

° What@ﬁt the consequences be for Person A (agﬂrage students to @%k widely about

consequences, for example the legal, person%{an social conse@&e’s)‘?

®  Why is victim blaming so harmful? (&
® What could the person’s friend haveb@ or done that wo@%e more helpful?

® What could Person B do now to{e&elp? X,

Take feedback, ensuring the@fb(wing key Iearniniié{\ghlighted:

® Person A has broken law and could fa@ry serious legal consequences for pressuring
someone to have or sexual activit they have said no. In this scenario it is likely that
Person A hagﬁbmitted rape (defined as ‘when a person intentionally penetrates another's
vagina, anus or mouth with a penis, without the other person's consent’), or at least a serious

sexual assault (if penetration has not occurred).

® |n addition, they have damaged their relationship with Person B forever and could suffer
reputational damage (including a criminal record) and ongoing challenges with future
relationships. They should seek support for their behaviour as they will not have fulfilling
relationships if they continue to manipulate their partners in this way.

© Medway council 2021 | 14
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® Victim-blaming is when the fault is shifted from the perpetrator to the person who has been
affected, (e.g. “it was your fault for inviting them over”). This suggests the person who has been
assaulted should have changed their actions, rather than the perpetrator. But as the legal and
ethical responsibility lies with the seeker of consent, this is a false narrative. It also excuses the
perpetrator’s behaviour and reduces the chances they will face consequences for their actions, so
they may continue to repeat such behaviour and affect more p

® People who have been sexually assaulted often feel emotior&nd vulnerable in the aftermath
and are badly affected by victim-blaming statements. It@ccurate and morally wrong to
suggest they are in any way at fault for what occurr%%rson B did nothing wrong and should
not have to put up with either Person A’s behawo@ or this kind of reaction.

® The friend could have offered support; been ?ﬁ9e willing to listen; suggested Person B speak to a
trusted adult (e.g. parent, teacher, medic ofessional) and/,é report it to the police; offered to

go with them; recognised that Person AQas at fault and hat clear to Person B.

Vo X'N
3 v
Signposting support 0 o(\ 15 mlé»\
\
Ask students to imagine it |s&ral days later, a daerson B has spoken to their cousin abo%\@\at
has happened. Display t lowing conversa usmg PowerPoint slide 8: 0

Person B: ...So tQt s what happen$fp€?an t stop thinking about it. ‘Q

Cousin: 5@( you for telling nfez’'m so sorry that happened to you. You Q& that’s rape,
right? I¢himk we need to g some help. (o)

< 4
Pe@ B: Really? ButCClltDQs last week; what can | do about it nowbq Q

A%&udents to suggest®yhat Person B could do next, including VQBchey might ch Q) speak to
any relevant sourge® of support. Encourage them to also th out what the c% might do or
say next to supp \’ rson B further. \
«‘9 o
99
® Person B could speak to a trusted adult, such parent or teac&<S ey could report what
happened to police or speak to a medical essional (e.g. d? r sexual health clinic). They
might want to seek counselling supp é@r example from 69 llors at Childline or Victim
Support or through a referral from t@

Take feed{:’;@grawing out the key learning:

® Person B’s cousin could suppor {hem to make a repg'glpor example by offering to come with
them to speak to an adult o police, remind P @m B they have a choice about what to do
next, explain all the reasbng“why reporting is l@ (e.g. for a sense of justice/closure, to
start getting help, to away power fro abuser, stops the behaviour repeating for others),
remind them it is r&r too late to ge@@ r to report a crime.

\

NB: This lesson @be taught alongside the Home Office’s Something’s not right lesson for key
stage 4 students, which further explores the challenges, benefits and procedures related to reporting
abuse.

Ensure that students know where they can seek help and advice, both now and in the future, if they
are concerned about healthy relationships or consent. Students wishing to seek further guidance can
speak to a parent, tutor, head of year, school nurse/counsellor or other trusted member of staff in
the school.
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Endpoint assessment and

Extension activities /

%

signposting support

Home learning

Highlight local and national services, such as:
¢ A Better Medway: www.abettermedway.co.uk/
e Brook: www.brook.org.uk/; Contact number: 0808 802 1234

e Childline: www.childline.org.uk; Contact number: 0800 1111
Remind students that they can report a crime by calling 999 (for ar&\érgency oras acrimeis

taking place) or 101 (to make a non-urgent report). They can alngbntact Victim Support: www.
victimsupport.org.uk or Rape Crisis: www.rapecrisis.org.ui@
Ca

4
Z

Endpoint assessment *Q 10 mins

Ask students to write in their book three ways&:“ble show they are giving consent, and three things

that would indicate that someone is belng ured, persuad erced, or manipulated to give

consent, then write three bits of adwceébput where a persoé?iﬁld seek further help, guidance, or

support if they were feeling pressur their relahonsfg 6\.
A .

<
To end the lesson on a posmv&ce ask students rite a statement to summarise the kindlg‘
relationships they want fi ung peoplein the(y\ure and an idea about how, as a societg-Wwe can
all work towards this.

Campaign f%@tter relatnon\?\% &&0 ;

Ask stud o work in palrsQ%all groups to create a campaign for bett(_Qelatlonshlps T&
shoulrtﬁlude what posi enthusiastic consent looks like; the feat of healthy, trusti ving
ﬁonshlps and how young people can achieve better relation |p)(e g. through hlgh@sallty

lationships and se, ucation). It should also highlight relig&)urces where yo ople can

find reliable adv\ﬁﬁbout sex and relationships, for exampl edway services, &i@line, Brook, etc.

T4

o~ % 2
< L ?fa
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Lesson 4: Managing relationship conflict and breakups KS4 Year 10

This is the fourth of five lessons for year 10 students. This lesson explores the features of disagreementin a
healthy relationship and compares this with unhealthy relationship conflict. Through this, students develop a
more sophisticated understanding of the signs of coercion and abuse in relationships. The lesson also considers
how to manage breakups appropriately.

We are learning: b\‘

M to identify and manage appropriate and inappropriate cor%t ehaviours.

Learning
objective

[V to manage breakups respectfully and safely. Q

L

V1 | can evaluate the acceptability of a range of relat@%\ip behaviours and identify when a

relationship may be unsafe. &'O
_g’ é MV | can differentiate between healthy and u Ithy behaviour;%vhen managing conflict in
c . .
= § relationships. O ’1,
[+})
- [V |can suggest effective ways to res "to inappropria@&ﬂict behaviours. \‘

V] 1 can explain ways to managa@&ups respectfuJI safely, demonstrating awareness of t@
intense emotions which c % involved. ) *
0% r'3 e& %
2 e 2
T V] Box or envelope foréu nymous questnoQgO <
3 g_ M Resource 1: Co th scenarios VSO 00
7]
o o 0
x - M Resource Qacher notes
& X X

Activity Description
< &/
Baseline Qo Studeyrt statements to distinguish appropriat\f'r inappropriatf_ o(\ s
asses wa ommunicate in disagreements. > )
‘i B yj\ g ‘o L m&
Q~ ) 5 \"
. . QJ ents analyse and compare scenarios sl(o%ing conflict in reI@S‘ﬁships
é\ﬂlct scenarios _ ¢ ) ) ) 15
and summarise healthy ways to mana nflict resolution. (2]
N s
\) \ 4
Different endings Students discuss how a charact ght respond saf different negative
if 2 . . 15
(What if...?) outcomes from relationship d,;{pu es.
D Vo)
, NY X
Managing breakups | Students complete the ﬁQto capture key (@iderations for managing 1s
grid breakups positivel
ps posiively g, &
N . NI

Endpoint Students su %ve top tips to e$§ nd manage conflict in 5
assessment and relationshi

signposting Stude re signposted to@}Q and national support services available. 5

V- N

VW o.

Ensure you have read the Medway Teacher’s Guide to this programme and have considered any
sensitivities and prior knowledge about specific students’ circumstances.

o
=
£
e
©
Q@

S
o
o
wid
©
E
o

Remind students to use the question box if there is anything they wish to ask anonymously.

Abuse, psychological, harassment, stalking, coercion, manipulation, persuasion, controlling, exit

Key
words

strategies

© Medway council 2021 | 17



Share the intended learning outcomes for the lesson with the group.

Revisit and reinforce ground rules for the lesson, emphasising those that are particularly relevant for
this lesson, such as not using personal stories.

Conversation statements baseline 5 mins

)
c
@
£
"
0
@
0
)
@
o

=

=
)
@
o

*
Using PowerPoint slide 3, ask students to select examples of ap &iate language when discussing
disagreements. The slide can be printed to create a handout iéeferred. During feedback, pick up on
common misconceptions and statements which could indi@ manipulation or disrespect.

(4

Xy
Give pairs of students Resource 1: conflict scé%‘?ios. Ask thWnalyse and compare the scenarios

Conflict scenarios 15 mins

and explain which are examples of managi?@relationship confli

unhealthy conflict styles. 2 * fl,

n a healthy way and which are

\0
They should then use this to cregte.a list of features ofg)Qstructive conflict in relationships and&g6
another list of other behavi<6®which are less IikeJiso support healthy relationships. >

. 2N
Feedback as a group. It’ ortant to point%® at the behaviour in Lily’s scenario sh(ws igns of

emotional abuse angnzy should seek&fp 0 manage this. O‘Q

\ ) ) ¢ &
Different enuﬁ% (What if...?.)zg' 6& ,,)1 5
© SV
fl,

écinda really loves Kéj,— they’ve been together for nearly six IQ&S. They met at ;A/é@and
*
’b& have just started gharing a flat. But Jocinda gets really upse {Zhen Kai makes jokag' out their

relationship M&} they hang out with friends. Last nigh%O ppened again anddi didn’t even

/.

Eitheréd;&y on the boar&)erad out to the class, the scenario belovsgq

seem to e'how hurt she was. She knows Kai doe, really mean anyt&@ by it — people are
alwaycsyying things like that in relationships on TQ but it makes het.fée} embarrassed.

Core attivities

Discuss the following: (&o ?Q/
® What might Kai’s reasons for making ;@ be? Q%

® |s this acceptable or not? Why?& ¢ @

X
® What could Jocinda say to %e things withqu@naging the relationship?

N
Students may raise that K:&ould be joking ab@]e relationship in front of friends for a range of

reasons including: 0(\ O
¢ C
® tomaketh %gh

® to appear blasé rather than serious about the relationship to maintain ‘street cred’
® embarrassment if friends don’t think Jocinda’s a ‘catch’
® just something that friends sometimes do

® Kai thinks gentle teasing about relationships is normal and that it’s clear from other comments
that Kai really likes Jocinda.
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Each person will have their own view on whether this is appropriate within a respectful relationship
but it’s important that if it’s upsetting Jocinda, they talk about it and see if they can find a way

forwards.

What if...?

Using slides 6 to 10, now show the following five outcomes from ove dispute. Ask students in
groups or as a class, how the character could respond safely i ch situation.

1. Kailaughs at Jocinda, says she is being paranoid, then %es to talk anymore and goes out.
When Kai comes home, it’s as if they never had %efscussmn at all - the whole thing seems
forgotten. (o)

2. Kai tells Jocinda they make fun of their relafienship because it’s a bad relationship. Kai lists all
Jocinda’s ‘flaws’ and tells her she’s Iuck@o have Kai as no-a@fje €lse would have her. Jocinda is left
in tears while Kai stays at a friend’s @‘( night. In the mpi,gg, Kai comes home with a bunch of
flowers and apologises for ever 6\’

3. Kai gets very angry and ra@ fist as though to’@t<?ocmda but doesn’t. Kai tells Jocinda n)g;?
ut

get them all riled up in 18 future then stor 3 ‘Q

4. Kaicries, says nothléllke that will ever Uagpen again, and begs Jocinda on hand§% knees
not to leave. K s ‘lI'd never cope out you. It’s you and me forever now d rst Jocinda

thought t%@s sweet but s & eeling uncomfortable by Kai’s overregé&n She can’t put

her ﬁng why exactly... o0 ’b
5. Kai glses to Jocv@gd they agree to do things differently in f@tre Kai acudent;&ﬁ’j kes

joke at a barbecu friends but instantly takes it back and es sure everyone s it
&ewas a joke. Kai ta ocinda aside and apologises. Nothing ;%dar has happened'iﬁ

N
Take feedback each one. Use the notes in Resource ]e)Q support the dlsc&. Be sure to
cover the fonng points: @

® |f we ré&ally care about someone, we will respe(%w concerns. ?’

® Some people handle criticism less well tha\‘éthers and someti seem quite defensive - they
may need time away from the conver n to ‘regroup’. T, es not excuse poor behaviour.
® The final scenario illustrates how sitive outcome r@t look.

® All the other scenarios conta{&arnmg signs of a@healthy relationship.

*
Support: Select one of th;# ealthy outcome \arios and ask students to suggest (a) why this
approach is mappropr b) one thing Jou@could do next, and (c) whom Jocinda could ask for

help.

Challenge: Ask s dents to explain their thinking in the form of a post in response to a problem on a
forum page.
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Managing breakups grid 15

Ask students to create a 2x2 grid in their books or on paper with the following four titles:
® Thoughts and feelings of person breaking up with a partner
® Thoughts and feelings of the person being broken up with \‘
® \Ways to manage a breakup positively @é

® Behaviours which suggest the need for support to mana@’a\e breakup

Encourage students to think about a wide spectrum of gatential reactions e.g. a person ending a
relationship may well feel upset and wonder if th£§wmaking the right decision, and some who
face rejection may think it’s a great opportuni% ate someone new.

During feedback, acknowledge that some l(&mps are mutuak{,rb many relationship endings are

handled amicably, despite the feelings i@alved. Q
,» \0
Explore the nature of grief and rg’e%n in this contex how this can lead to strong feelings. 06
*
Encourage students to share %@Ive strategies sucla@s: (
: X i
E ® Be respectful of othe eelings but be cleocmd assertive when ending a relationshiéme
°
z ® Ifthe relations i[@ respectful, brea?cuop in person is often seen as showing8§gct. Try to
8 break up %& an audience to@o someone feeling embarrassed. b, &
e |f thereiAa sk the person react in an unhealthy way — do not ha e conversation j

per: or try to have peﬂe close by who can step in if needed. If %e‘relationship is, or he

dtential to be abusiv@eek further advice as this should be ha very carefully to efsdure

@safety. X . \\
PN a0 > O
Agree bounda( n what happens next and respect th .g. not contacﬁn@’ch other, how
to manag@\ging out with mutual friends, what ha&ﬁens with videos/pl‘egs .

° [fit’s @;gble to repair the relationship rather th@%eaking up, agr eCﬁat needs to change

and ensure continuing the relationship is w @oth people wantsManipulating someone into
continuing a relationship they don’t want i healthy and wi ead to a fulfilling partnership.

® |f someone is struggling with their ffaQé around a brealQ%his is common and they should
seek support. (@) @

® |f someone’s behaviour foIon(Qg a breakup beco@roubling (e.g. making abusive calls, turning
up unexpectedly, cybersfal ), contact the po gand/or a support organisation such as the
National Stalking Helplipe [www.suzylamg\?org/pages/category/nationaI-stalking-helpline].
Seeking help earI(@ reduce the chachQ negative behaviour spiralling.
>

o

Assessing progress 5 mins

Individually or in small groups, ask students to suggest five top tips to help people assess whether a

Endpoint
assessment

relationship behaviour is appropriate and to manage conflict in relationships.
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Examples could include:
® Conversations should show respect for another person’s feelings.

® Using neutral, distanced statements such as ‘I feel...” is often more likely to create a positive
outcome than accusatory ‘You...” statements.

® A partner gives someone a choice about how to behave. b\.
® There is no violence, threats, manipulation, or coercion. ‘Q
® |t's often helpful to seek advice from someone outside&relaﬁonship.

® |t's important to talk about things that might be wg upset — this avoids problems later in the
relationship.

&0
Signposting further support 0&' 5 mins

Ensure students are aware of the inforr@,t\'on and supportp@r)gle; for example, a teacher, parent,

school nurse or GP. 06 (\ 6\‘
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Highlight local and national se s such as: éo éz
*
® Domestic Abuse Supp@w Medway: http:/@@w.domesticabuseservices.org.uk/ é(‘
O
® Childline: www.childfine.org.uk; Conta@@umber: 0800 1111 QQ
* Refuge: wvsqéfuge.org.uk/ Q/V’ L
, X
® Women's Ald: www.wome .org.uk (o)

>
° ME@QI: www.mankinng.uk Q,‘o Q’»

. ©) 2 Vv
* _Qomestic abuse helgline: 0808 2000 247 O S

/& 2 ©
%ews report *i\q (900 6/0’()' .

Create a nd news report for TV or radio abou'@aging conflict in{gbgonships. Highlight the
key points®from today’s lesson and tips for managi@ nflict. ?

£O %
OQ*\ Q"Q‘
X ©

Extension-activities
| Home learpiiig
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Lesson 5: Addressing relationship abuse KS4 Year 10

This is the last of five lessons for year 10 students. This lesson focuses specifically on abusive relationship
behaviours and strategies to address such behaviour, including sources of support and safe exit strategies. The
lesson has a particular focus on domestic violence and its specific challenges and barriers to seeking support.

We are learning: b\’

[V how to end and/or get support for abusive relationships. (0
2
6‘

V] | can identify signs of different types of abuse. (/]

Learning
objective

V] 1 can describe exit strategies and identify suppﬁ?r people in abusive relationships.
V1 | can identify likely thoughts and feelings w(i:c%can affect decision-making and suggest how to

Learning
outcomes

overcome barriers to seeking help. oo

M lain how to help oth be i b"!l’ﬁ hip.
Can explain how to help o ersw{fl@nay eln an abu < ationsnip

[V Box or envelope for anonyqué%Jestions R 0(\ @6\
M Resource 1: Hayley’s Stor copy each or perfair) 'b&

M Resource 2: Reflecti 1 copy per stude&/

M Resource 3: Tea otes (1 copy) (9(9 \Q
M Resource 4; @cing heads - seelg ?e~lp (1 copy per pair) O
V] Baseline a&ssment work frveﬁsson 1

Activity Description

Resources
required

v N
Baseling?el Stude omplete a grid in their books focusin@pes of abuse, si&f
aSS\ nt ab }, e law, and sources of support/advic ‘\0
EER & Q
é}ley's story — Cagudents analyse a story showing an al&e relationship, to@p them
‘ . . . 15
| parts A&B recognise controlling behaviours, & ?'
1% o) &
V
Hayley’s story — Students analyse the strategie§ used to leave the ionship and seek 10
part C help.
© ©
~ &
Hayley’s story — Students commen @z% reflect upont racter’s thoughts and feelings c
partD after the relatjori@hip has ended.  *
il O
Stud > h h dh d Hayl diff
Revisit the story tl,f erz] ° us on how ot edl ave supported Hayley at different s
oin the story.
Pnﬁb Y
h ¢
Talking heads Students comment on the different opinions shared about seeking help. 10
Endpoint Students revisit baseline grid and unit baseline activity, adding additional
assessment and information and comments in a different colour pen to show learning and 10
signposting progress. Highlight support available.
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Climate for learning

Key
words

Baseéline assessment

Core activities

Ensure you have read the Medway Teacher’s Guide to this programme and have considered any
sensitivities and prior knowledge about specific students’ circumstances.

Remind students to use the question box if there is anything they wish to ask anonymously.

N.B. This lesson could be triggering for students with a family history of violence. Equally, you
cannot know exactly who may be personally affected by this Iess®6 a warning should be given
to all students ahead of the lesson and appropriate arrangem(@put in place for those who need

or wish to leave or miss the lesson.
0
v
7
Coercion, abuse, domestic violence, safety, refuge.oQ
L &
&

Share the objectives and intended Iearning,QQcomes for the Iqaé(b, explaining that this lesson will

explore recognising and addressing abu@te relationship b@)@)
help and leaving abusive relationsh'@,

rs, as well as strategies for getting
SN

Revisit and reinforce ground r %\br the lesson, er@ising those that are particularly relev%( r

this lesson, such as no pers stories. X
& & Qo}\
()
Key points base{!Q ?59‘9 O‘Q 5 mins
L &

se, Sources of support/advice. Stude@ hen fill in the c

cqumns:@s of abuse, Siggga
with ey€pything they kno t relationship abuse. 6 4 119
Is an individual b%,élfme activity, to be completed without fygber prompting, so,g?Qan gauge
Btudents’ starﬁng@s. Circulate around the room to gain ian t into their cur[e%w derstanding,
any misconce@ , and particular gaps in knowledge, to{@grm how you focus@)\cussions during
the lesson. Q@ 960
Take feedback from the activity and ensure st:ﬁ@g are aware of differeht types of abuse, including
physical, verbal, emotional, sexual and ecor& iC abuse, coerciv rolling behaviour; and that

abuse can happen off and online, in the E’Q\ (domestic abuQ d between peers.
o

O
Ask students t(%ivide a page in th{&)oks (or a sheet of paper) into three ¢ ns and label th
u dl‘i;’hs

Ensure students understand that ab{sg’ls against the la @ that the police can arrest, caution, or

charge the perpetrator. Some pqué in abusive situawhs might be concerned about involving the

police but many police for e specially train Y cers who will do their best to help. The lesson

content does not cover @egal position in detdi\as prosecutions depend on the nature of the

behaviours involved {@
o
X

How it started... 5-10 mins

physical abuse tljl@e rosecuted as a physical assault/battery).

Ask students to read Resource 1: Hayley’s story part A, showing the beginnings of a relationship
which, as is revealed, is abusive.
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Once they have read this part of the story, ask students:
® What signs did you notice that the relationship might not be a healthy one?

®  Why might Hayley not have recognised, or have dismissed signs that the relationship was not
healthy at this point?

*

® Hayley made a bold decision (to move to London) due to the }th of feeling she had for Jack.
How did Hayley assess the different risks and benefits in t%ltuation?

Encourage students to add notes to the story or summaris&?eir responses in the first box on
Resource 2: Reflections. See Resource 3: Teacher n r a list of key points to consider. It is
important to stress throughout all sections, but pagicularly here, that Hayley’s decision to move in at
this point may have involved a degree of persaqal risk but it in no way excuses Jack’s behaviour and it

is vital not to unwittingly engage in victi ing. ,1,
o> O
*
What happened next... \0 A o(\ 5-10 r@&
4 O \
\\ D o

O A\
Ask students to read the t part of the stor;@‘ésource 1: Hayley’s story part B) which sﬁ@ws how

their relationship de@&ed further. (9(9 so
Once finished @ udents: Q/v &o

X
® What ad&tional signs did y tice that showed the relationship was @ healthy one?

e W &rriers are the@cg-layley which mean she does not seek%@ﬁor leave the rel 'kap
t this point? N Y
Q} X N .o

,g‘ Consider Saskja'@ation. What can she do here, even if%@dults in the situa& do not act to

protect her re? 6O 61\0
< o)
Once agaj ,Qgents should complete the relevant bq Resource 2: Re ions by noting down
their responses to the questions. See Resource{&ac er notes for Iisw key points to consider.

0
Q
=
2
=
()
]
(<
D
o
(&)

D
- A\ Y
How things escalated... OQA Qg 10 mins
C ©

X
Ask students to read the next pa@%f the story (Resc& 1: Hayley’s story part C) which shows how
*
the abusive relationship haslescalated. &\

Once finished reading tl@ art of the story, 8Qt dents:
® What addiﬁona&gns are there of ab in the relationship?

® What barriers are there for Hayley which mean she does not seek help or leave the relationship
at this point?

Encourage students to add notes to Resource 2: Reflections. See Resource 3: Teacher notes for a list
of key points to consider.
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After the breakup... 5 mins

Ask students to read the final part of the story (Resource 1: Hayley’s story part D) which shows the
aftermath of a domestic violence situation.
Once finished, ask students:
\0
® Why was seeking support so important for Hayley? Qb

® What are the challenges that Hayley is having to manage a@*is point?

®  Why was it so important for Hayley to take steps to %&ct her safety even after she had left

Jack? so

® What are the positive aspects of Hayley’s Iife&g that she has left the abusive relationship?

® How will Hayley’s choice to seek suppo@r Saskja improve I@)wellbeing?

Encourage students to complete the fj section on Resonll’@: Reflections. See Resource 3:
7, 00 “o"

Q & )

(o) ’\0 mins

© L )

For each part of the Q?V, ask students to @ in groups to consider how friends ando%ily could

have helped Haylefsand Saskja. Ask o e?e’rson from each group to feedback a sg@ion of the

group’s ideas.(\ \2\ L
3 2 ®
See Resoer 3: Teacher not a list of key points to consider. Also p&e he following qu@n:

6\0

Teacher notes for a list of key po'Qt.Q) consider.

C 2

Revisit the story

"
o
=
=
whd
7]
®
o
1
o
o

N
. {h&’story focuses opg@terosexual relationship where a femal&he target of maliebfkse,
&st this reflects th st common abuse dynamic. Would th es and advice be\Q/ different
if this were nqt terosexual couple, for example if the ple involved weregay, lesbian, or
- &
bisexual, o he perpetrator were female and the ta{égt male? o

2

Ensure t ass is clear that, although the majority dQeIationship abus Gz)ecially domestic
violence, is perpetrated by males, anyone can l}@erpetrator ort t of abuse.

Challenge: Ask students to consider what sb,\ul happen next i@ek’s case. During feedback, discuss
the treatment services available and t?@Qenﬁal legal ramifgtions of abusive behaviour.

C
&

Talking heads - seeking he;ge

*

X :
O 10 mins
C O
In pairs, students read Re@rce 4: Talking head* eeking help and note potential barriers and
potential positives reI@to seeking help (o)
Take feedback. Q@st‘ions might include:

Potential barriers:

® Fear (of the perpetrator; of having to relive the experiences; of change; of what friends/family/
others may think etc.)

® Someone feeling it’s not their place to ‘interfere’ (e.g. by saying something, or alerting police/
teacher etc.)
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Potential positives:
® New opportunities

® Feeling safe

)
o

-‘§ ® Feeling a sense of justice

8 ® Rebuilding sense of identity, self-worth or confidence b\’
2 /)

8 ® Being able to move on ,b(

® Becoming closer to people who care about them @:

Support: Students write down/ think about three p they might go to for support if someone
was treating them badly in a relationship. &O
. . X .
Signposting support 00 ,{,)) 2-3 mins
Highlight local and national services, qyﬁf‘é\s: ’1,0 \‘
® Domestic Abuse Support in %dway: www.dome@%useservices.org.uk/ <®6
® Childline: www.childlin@.uk; Contact nun\@:’OSOO 1111 Q,b
2 © @
* Refuge: www.refug@ﬁ g.uk/ (90 o
® Women’s Aid: (\ﬂ.womensaid.orgvso O‘Q
L &
® Mankind: @%.mankind.org.u Q/ 8

° Dom@abuse heIpIine:Q%ZOOO 247 00 ’{,b
o | | e* W

. Gﬁap (LGBT an‘u—abus@wrlty): www.galop.org.uk <) ’1/

N RS

&eNationaI LGBT+ dbestic abuse helpline: 0800 999 5428 ,S» +§
N L

*
Ensure students@aware of the full range of informationéﬁ support available(?j@example, a
O

friend, teac arent, school nurse or GP.
’ VN Py
\ B
Assessing progress (Q ?’ 2-3 mins
o Q,

Ask students to revisit the baseline acﬁvity@hhake any revisi@z}d additions to their original

R

answers in a different coloured pen. Q
,o AC

Revisiting unit baseline < X, 2-3 mins
& NS

*
ti%ctivity from the{\ esson and make any revisions and additions
different colour . Pick up on any key points around relationship

t
o
o
o
=]
"
o)
c

-
(74
o
o.
(=
g
w0

i
c
©

-t
=
Q
£
(72}
0
Q
0
()
©

-t

£
o
o

T
c

w

Ask students to revisit the i
to their original answers,i

pressures and unhea relationships no(c/@ered as part of this series of lessons.

Q'?}
Wall of suppo 2-3 mins

In order to lift the mood after a difficult lesson and assess progress, ask each student to share an
encouraging comment, piece of advice, or source of support on a post-it to create a wall of support
to remind the class that positive relationships are an entitlement for all and that help is available.
Present this as a display or a photo of the display to record and reinforce the positive techniques and

opinions shared.
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Alternatively, a graffiti wall where students can draw or write comments directly onto a shared
board/sheet of paper could provide a stronger way to lift the mood and encourage students to build
on each other’s comments.

Advice to older self -

(2]
(]
= \0
= Ask students to create a short message for their older self in the fglb with advice about healthy
Q
g relationships. This could include top tips, relationship mantra% suggestions for managing
g common issues. Students can present this work as a Ieaﬂe%@ster or other creative way with text,
images and colour. <
o
Yy
X

\' S o @
> A\ $
o \’5" *{\Q’
< <

N X O
"/ NS N O
% O N 3
Q) ) o 5
S Q < (o)
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Year 10 Lesson 1 | Resource 1a: Online posts teacher notes

Tamz456’s scenario

It’s important to stress that this is not ‘normal’. The behaviours she describes are quite
controlling and suggest that this is not a healthy relationship. Superst§r30 is right that it takes
time to adjust and learn how to have healthy relationships, but s&&ouldn’t feel she needs to
‘get used to’ such behaviours. Tamz456 should either end theéaﬁonship or talk to her partner
about their behaviour to see if they are able to change thefpapproach — perhaps by suggesting
they speak to someone about why they are acting in way.

&&o
o

MegaT20 < f\?’

. Q
Retrogirl79 is right — rumours are not a&d basis for de@%’n-making. But the fact that 6\’
MegaT20 knows how changed the artner was, sq@gsts there is reason to find out mowéO
Talking directly to the ex might%@p. Thereis a ris&@at they could be untruthful and r%%/ things
in a negative light, but this@ld at least heI% gaT20 to know what to look out Talking

to a potential partner’séﬁe ds and getting?' now the potential partner mor&@ight help

MegaT20 to make a er decision. s important to remember that i ny controllingb
relationships, th@hre very few sipns’to begin with and often friends arén’t aware of what
O o
occurs. O © 2) v
X N N
Q Q \ . o
> Xe) X4 O
S N S &
@0 (JOQ Q/( ‘9(90
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Year 10 Lesson 1 | Resource 2: Enthusiastic consent

OA
z

Enthusiastic consent
May be consent but
check to be sure

Not consent

‘Q

Ty and Jamie say they love each other and they both kiss for a Ion%e

before they both feel ready to go further. 0@

Irene tells Jay he needs to hurry up and say yes as she |st&d waiting

for him to be ready. Jay thinks he might be ready buté%fs really nervousf’)
\v
Jeff tells Carly that he will share a private vndeo@‘her unless she 5?19
him more.
O o

N * U
Suzanna asks Mali “Do you like this?"°® X ,SQ\ @
N
Mali moans with pleasure and saQ?Yes"’ oc’ %

Ca
4
Simon tells Ade he thinks I&V&ﬂd be sexy to wa?heporn together. But N

Ade feels really emba@d about it. \28/ &'
—
Greg'’s partner aﬂ@*low does that f@g

"/ W
He says; ”K S‘éomg That feel @ 406
Mar@@s roking Tabitha’ i(@ She winces and pulls her arm away, (\ . ,50
2&\ “It feels hckly”Q* (6 r'(’\

<®As they’re about (oﬁve sex, Demi says she needs the toilet
Q’b disappears for a while. Then she says she’s distracted bké noise, then Q/?'

she says the sofa is uncomfortable. \\

Taylor jokes that he’ll start sleeping around w%lpger girls if Lily d@Qt

do what he wants in bed.

e X,
Mimi says “No” at first, but after EdeléO her about it, s\@lly
agrees to have sex. ,é \

O

Y
Alexis and Gia have spoken andt contraception @ﬁone to get some

together. They are Iaug@&miling, kissing and decide to take things
further.

Aya has been exchanging sexy messages with her girlfriend about things
she’d like to do when they’re next together. They’re meeting up at the
weekend and she is really excited.
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Year 10 Lesson 1 | Resource 2a: Teacher answers

Ty and Jamie say they love each other and they both kiss for a Ion%e

before they both feel ready to go further. ‘00

e
c
o 5
g Qo
o = £
o S 3
Q 0
= g o =
® oL o
© O o (7]
'a m‘l-l :
Q\O: o x 8
3]
SE | BE| 3
c = (]
( w = © 4

Irene tells Jay he needs to hurry up and say yes as she |st&d waiting
for him to be ready. Jay thinks he might be ready buté%fs really nervousf’)

N

\v
Jeff tells Carly that he will share a private vndeo@‘her unless she 5?1;%

O

him more.

N * U
Suzanna asks Mali “Do you like this?”o0 0 fb‘
. 0 /
Mali moans with pleasure and saQ?Yes"’ (1\ 2?(\
O 7/,

6/
Simon tells Ade he thinks l(v&ld be sexy to wa?h

porn together. But
Ade feels really emba@d about it. 2
Greg’s partner aﬂ@low does that fq
He says; ”K@S‘éomg That feelg&@ )

"
Mar@@&rokmg Tabitha (4

9§@ She winces and pulls her arm away,
“It feels tickly.”

A

<
IS &

eAs they’re about (oﬁve sex, Demi says she needs the toilet

disappears for a while. Then she says she’s distracted bk noise, then

\\

she says the sofa is uncomfortable.

Taylor jokes that he’ll start sleeping around w?p%er girls if Lily d@Qt

do what he wants in bed.

Mimi says “No” at first, but after Edcjléo her about it, s\&lly
agrees to have sex. ,é

Mo
X N

NN N S

Alexis and Gia have spoken aQ&t contraception @ﬁone to get some
together. They are laug ¥smiling, kissing and decide to take things

further.

Aya has been exchanging sexy messages with her girlfriend about things
she’d like to do when they’re next together. They’re meeting up at the
weekend and she is really excited.

v
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Year 10 Lesson 1 | Resource 2b: Enthusiastic consent [support]

GA
z

Enthusiastic consent

May be consent but
check to be sure
Not consent

Ty and Jamie say they love each other and they bot

long time before they both feel ready to go furthe'O

X
Re)

fora

\

feels really nervous.

o(‘

9 ’c\"’

r‘l,'

Irene tells Jay he needs to hurry up a@yes as she s Sh;ced
waiting for him to be ready. Jay thmks ight be r,e&but

e‘ 6‘9
Jeff tells Carly that @@1 | share a priv@ ideo of her unless

she sends him m r 6\2‘
,OQ /;\Q

< ~
X
Suzar}ssealsks Mali “Do

(J {@ike this?”
@i moans with p@
) o

ure and says “Yes!”
C

«O
Taylor jokes that he’ll start sleeping around w%other girls if
00

Lily doesn’t do what he wants in bed.

>

<2

B

’&
O

out it, she

Gb‘
r Ed talks to h

Clo

Mimi says “No” at first, but
finally agrees to have se*@

Aya has been exchanging sexy messages with her girlfriend
about things she’d like to do when they’re next together.
They’re meeting up at the weekend and she is really excited.
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Year 10 Lesson 2 | Resource 1: Pornography definition [3 per page]

A B/ C|/D E|F Hi I J|IK/ILIMNOIP QR|S|T/IU|VIWIX|Y|Z
8 3 16 25 14 | 17 1 11 /1022 7
I DY
O
¢
N
L N S NN A S—
1 9 23 24 9 23 21 1 25 12 19 11 1 7 19 3 18 9 9 23
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o & S
< o °
S Sy 2 28
)
< e (o)
O ©
A\ O o )
P 9*____@ s v o™ o,
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& . > O
2 Tu Q Iu 1l B & D s 6 D
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Year 10 Lesson 2 | Resource 2: A relationship with pornography

Age 12

Diego was 12 years old when he first saw pornography. Some of his friends had been making jokes
about ‘porn’ at school so he looked it up online to see what it meant. What he saw grossed him out
and made him feel weird and disgusted.

Age 13

The next time he saw pornography, he was 13, and a friend sent him k to a video. He clicked on it
without knowing what it was. He was out with his mum shopping{&/as really embarrassing, and his
mum confiscated his phone for a week. His dad gave him a ’s%@ talk’ when he got home.

1)

Age 14

<
By the time Diego was 14, he was looking at pornogrsﬁonce every couple of weeks. Sometimes his
friends shared pictures or videos on their chat grodfy;Sometimes he looked it up online himself. Most
of the time, he wasn’t even thinking about por en an advert wpgd pop up on another website,

and he couldn’t help but click on them. Q Q’l,

Age 15

[0 A P
A4 LA Dl
In year 10, Diego watched pornogr plsb?/ery week, usuall(several times a week. The pornography 6\‘
he was viewing was also changi%&en the people i ideos performed sex that was aggressig/é-
He found some porn ‘boring’ ©Was searching for 1@gs that were a bit ‘different’ from typi . He

found he was distracted anqcﬂﬁinking about sex érfd the sex he had seen in porn — often&ﬁhg the

day. Q (9(9 \®)

Diego was intere @ﬁn a few girls at s% but was shy about speaking to them. so wasn’t
ANVe

interested in g into a relatio just wanted some ‘fun’. Diego’s frier@&gtarted to make
jokes abou being a virgin girls being interested in him. He decide&o upskirt one 06%

girls to sp&Pe with his friendgg)) Qf) N A

)

Age 16

(;!aid they should g%% n

ifgo met a girl that Ily liked and they started dating. She di@’t want to have s X t away, and
w each other first, so he ended up (&) ching lots of por @\ome instead.

re to get it right when they did have ogether, so wante@)to pick up some tips.
The womer{in,the porn he watched seemed to like bei oved around an d what to do.

N

The first time Diego thought they might have se ther, his girlfrie Y:ome over to hang out
and revise with him one day after school whenjhis*parents were o work. They got quite close,
then out of nowhere she asked him if h:é?@ﬂ d much porn. | %
said he watched it sometimes. She got of weird about i@d they ended up having an argument.
Diego said it was his choice to wat atever he wan%‘nd she couldn’t control him. She said he
was over-reacting. She ended rming out and Di decided to watch a series of porn videos. He
wondered if he would rathg& ak up with his gir@nd than stop watching porn.
O O

S X N N
(o}

He was feeling

ike a weird question, but Diego

\ o~
Three weeks later th % made up after t@argument. Diego was really in the mood so kept nagging

his girlfriend to hQ sex with him. She eventually agreed, and they started kissing and touching each
other.

Diego wanted to prove he knew what he was doing and tried out some things he’d seen that had
turned him on.

His girlfriend started pushing and yelled at him to get off. Diego wasn’t sure if she meant it or was just
acting like the women in the videos he had seen.

© Medway council 2021 | 34



Year 10 Lesson 2 | Resource 2a: A relationship with pornography [support]

Age 12

Diego first saw porn at 12.
He heard the word ‘porn’ at school so looked it up online.

What he saw made him feel weird.

X\’

Age 13

0‘
When he was 13, a friend sent him a link to a porn video. @(Q
He opened it without knowing what it was. He was so e&rrassed.

7,
His mum saw it and took his phone away for a wee¥ His dad told him off.

Age 14

-

By 14, Diego watched porn now and then. 0&'

¥,

His friends sent pictures or videos, andéqﬂetimes he sea@ for it online.

6\4

Porn adverts popped up on othe{\.nébsites, and he co(kin’t stop clicking on them.
P L 2 n AOI

Age 15

7, \v o
At 15, Diego watched pornoé?phy several time{%s\'/(/eek. s(@

He found some porn b@g so searched fogogings that were a bit different from n@neal Sex.
The porn he starte(itQNatch was violept? o

He was often d{&gcted and thinki out sex and porn during the day. ag:"

He fancied,@;he girls at schq @t was too shy to speak to them. Dieg@friends made j
about I@oeing avirgin a@n girls being interested in him. So h%fo’k a photo up a skirt

withéut her knowing (ugskirting) to show them. V)
(@g e {girne P <

*

Age 16

)

N . N
(.D?ego met a girl @%d and they started dating.

& &
P &

She didn'tt)qﬁo have sex right away, so he still wé@‘ed lots of porn ﬁad.

He wanted to get it right when they had sex@en so wanted & up some tips. The
women in porn seemed to like being shovﬂ und and told to do.

Diego’s girlfriend came over while his(;jﬁnts were out. HeQwought they might have sex. Then
she asked him if he watched porn.ﬂe idn’t know w @ asked, but he said “Sometimes”.
She got angry and they had an,b ment. Diego s@e could watch it if he liked. She ended up

leaving. (/ {\

So Diego just watched We porn videos. I-bQondered if he would rather break up with his

girlfriend than stg&tching porn.
A S

Diego made up with his girlfriend. He was really in the mood so kept asking her to have sex
with him. She agreed, and they started to kiss and touch. Diego wanted to show he was good
at sex so tried out things he had seen in porn.

His girlfriend started pushing and yelled at him to get off. Diego wasn’t sure if she meant it or
was just acting like the women in the videos.
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Year 10 Lesson 2 | Resource 4: Sexual imagery scenarios

Scenario 1:

A couple send explicit images to each other during the course of their
relationship. After they break up, one of them shares the images as revenge for
being hurt. @6\
2
. 2
Scenario 2: o
At a party someone gets very drunk. Thekeld up naked in bed with someone,
but pass out before having sex. The otl'@v person takﬁg photos of them naked
and shares them. < 0"1/
ol v
\.\) . o(\ Qé\’
Scenario 3: > RO N\
00 X >
Someone puts a photo o(‘?nemselves om%cebook in their underweaé‘%%\is

photo is printed out afd shared ar é?the school with abuse abo®the person
Ky v <O

itt it.
written on i (& EQ, o& o
el _ _ QN 2 ___ <L _
R < & ©
“ &© RS 0’1/
Scenarid4: \60 | > RS

> . N .
A le send exgt images to each other durfgthe course of their
é\aﬁonship. l@;@ they break up, one of thea@ ares the i %s as revenge for
Q’b&being hurt. \S v
&0 %
N e
Scenario 2: Q <
cenario 2: oo ©

At a party someone gets very Q@}nk. They emg&p naked in bed with someone,
but pass out before havir:&@&. The other Q&on takes photos of them naked
and shares them. Q Q

< O

° N
Scenario 3:

Someone puts a photo of themselves on Facebook in their underwear. This
photo is printed out and shared around the school with abuse about the person
written on it.
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Year 10 Lesson 3 | Resource 1: Overheard conversation

Person A: 'Go on, it’ll be ok.
Person B: ‘I’'m not sure ...’ >

Person A: ‘l am, it’ll be great! 0

<
o

Person B: ‘I’'m not sure ...’ O fl?)
. Q
S v

Person A: ‘Look, you know | really ca;b@gout you, and aﬁyone is doing it. Don’t you trust @&

. o® & @
Person B: ‘1 do... | just... | don’(@ant to. o <)
) 12 e
(2 v o
Person A: ‘That’s no Q@mal you’re n @ormal" x
N X &

Person B: ‘ Ijue§§n 't want to'@g t like itV

2)
)
Per @ Tl tell everyclsé(;ere s something wrong with yoa(\&. /§'\°°
5 A @ o
erson B: ‘Why \Qﬁd you do that?’ ‘Q V(O(O

O
ey Y
Person A: “It’s your fault! You’re making me@ry!’ Q6

e ©
Person B: ‘I'm sorry. ‘Q} &

? &
Person A: ‘l don’t care — I'm &omg to keep 6Q ecret any more’
‘0

Person B: ‘No, pIeaseg "t1”

Person A: ‘So are you saying yes...?’
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Year 10 Lesson 4 | Resource 1: Conflict scenarios

Lily and Tanzy
Lily is angry that her girlfriend Tanzy broke the TV while dancing in the lounge. Lily yells at her, tells her she’s
stupid and can’t dance as she’s so fat, so it’s no wonder she broke it.

Lily tells Tanzy she needs to buy a replacement but Tanzy worries this will tikgges - she doesn’t want to work

extra hours while she’s studying for exams. But Lily threatens to post emba ing photos on her social media

timeline if she doesn’t replace the TV. She then says she might just do t nyway to teach her a lesson for
being so clumsy. 1)

@
Adrienne and Jamil (o)

Adrienne and Jamil have been going out for nearly 8 mo@.’Neither is particularly happy in the relationship,
but they still really care about each other and think t@greaking up woy& awful.

Adrienne feels like Jamil always ignores her to s time with friena‘@d it makes her feel unwanted, so her

*
self-esteem has suffered. 0 \
N QO O
Jamil really likes spending time with Ad ne but found his elationship really intense, so is intentiofiatly

spending more time with friends tf?gith Adrienne, so tﬁg\same thing doesn’t happen again. Neit f them
i

has said anything in the hope t@
& \'g <O

Zak and Joe (\ ?Q/ X

Zak and Joe have b@eeing each oth&/@ hree months and are really enjoying th(Qelationship. But,ﬁb

night, Joe tells Zao ut troubles h@ ing with a work colleague. Zak says he @r\ks the problemﬁ?a Joe’s
fault, which J ds really insensitive?/ Joe tells Zak he’s upset, that Zak does@lly understandgs

ngs will just sort selves out in time. <

7

uation,
and that h(ebeing really thou ss. He storms out and goes for a walk ‘%\mol down. He the S a message
from Za @sking him to call hi talk when he’s ready. X0
S D e g
Tl@y ave a really hon nversation about what happened. It J<’uncomfortable ey’re worried their

(%ationship might @ysurvive but they both listen to each oth@nd realise there aréthings they could easily do
Q differently that would show more respect. At first things Eétrange but withiw s the relationship is back on

Q &
Jakub and Paula < oo @

X
Jakub and Paula have been going out for t\(gﬁears and are thi of moving in together. They’ve spoken to

track.

their parents about it and feel they efnotionally and fin ‘ y ready. But they can’t agree on where to move
to and on the kind of place they a@aking for. Some pLQ are too far from where Paula works and others are
too far from Jakub’s family, wh&@e s really close to fb'thinks modern flats feel unwelcoming, but Paula wants
somewhere with all the avﬁces they need and lots of space for her crafting. They can’t seem to agree on

anywhere.

They realise they are putting strain on their relationship, so they ask a trusted friend to help them decide some
criteria for where they want to rent and what they are both looking for. Then they agree that they will wait to
find the right place to rent rather than rush into it and argue over things.

It takes an extra month, but they find a lovely flat and their relationship continues to go well.
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Year 10 Lesson 4 | Resource 1a: What if...? Teacher Notes

1. Kai’s behaviour minimises Jocinda’s concerns and may impact her self-esteem and self-worth. This is a
potential sign that Kai is using controlling behaviours to keep Jocinda in the relationship on Kai’s terms.

® When disputes go unresolved, it is likely they will be revisited later, often in a more heated manner. Jocinda
*
would need to consider whether Kai is able to change this behaviour andés ond more positively to conflict,
or whether this is a sign that Kai is not a considerate partner who wil)b{ ild a healthy relationship with her.

O

2. Jocinda’s self-esteem and self-worth are also likely to be damw by this encounter.

® Such behaviour is a sign of coercive control — exhibitin%@h/pull techniques allows someone to gain power

over their partner. X,
O f)?
® The controlling person often apologises quite qu@y and with grar@ ures to minimise the incident.
(73
® Jocinda should consider whether she feel ected and safeie\{aﬁ relationship. 6\*
\ 0\ @
3. Violence in a relationship is alway cceptable. Jocindéfght be tempted to stay in the relatio o see

if Kai becomes violent, as oppogé@ to threatening vigxe, but it’s important to recognise that tke threat of

violence is abuse in and of @@f (9(9 0@

® |t’'simportant Jocind S the relationshig’ &o
X Z X

® |IfJocinda decide&& continue to speaC,% Kai at this point, she should be sure I@O escalate the sjtT, n

by being con(fJ tional in responsQThis will help keep her safe in that mom@t,

° Howeve@'fergets of abuse oftéf,explain that they take on responsibilit\\fcin'ying to ensure tthon’t do

an tbgg to upset their pa@g— things become entirely dependentﬁ@heir partner’s mo@Qo their own
.r§d§ are ignored. ﬂ\ (®) 0

9 - o

on placating Kai¢®| ure her safety in this situation is sen%@ utisnota Iongé&an strategy for Jocinda’s

7" safety and happifiess. £
‘ i
4. Kai’s overreaction is unsettling because it manip hxes Jocinda into go in the relationship, whatever the
disagreement now, or in the future. (o)
¢ ©

® If Jocinda fears similar reactions from evgry discussion, she mafzavoid bringing up conflicts which will affect

the quality of the relationship. 'b( ,\Q

® It’simportant for Jocinda to tal@out what Kai h@and understand whether Kai may need some
support. She should assess her there are og
she might need furtherbélp'to leave the relatio

healthy relationship signs which could indicate that
ip safely.

5. Itis common for there to be a learning curve when people initially change behaviour habits. Kai’s response
when slipping into old habits seems appropriate and proportionate.

® Jocinda will probably feel more confident the relationship is now on a positive track.
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Year 10 Lesson 5 | Resource 1: Hayley’s Story CONTINUED ON NEXT PAGE

Hayley’s Story Part A

Jack and Hayley enjoyed an amazing holiday romance. The age gap wasn’t an issue - they had so much
in common! Jack often said he liked what Hayley was wearing but sometimes suggested a few changes
to her outfit, so she ‘looked her best’. He also had a strong personality, ople didn’t mess Jack
around, which seemed impressive at first (although sometimes it cou Wuncomfortable if he spoke
disrespectfully). Sometimes there was a sense that things weren’t e right but they were having

so much fun most of the time, Hayley put any doubts aside andihey continued the relationship long-
distance when they got back to the UK. ‘QQ

It was hard as Jack lived in London while Hayley was ﬁ'ﬁging her degree in Manchester. Jack had a
daughter (Saskja) from a previous relationship, so ifpften meant Haylgy travelled to London rather

than Jack travelling to Manchester. This started t&ffect Hayley’s ,Mfes so Jack suggested she quit
university and move to London with him. Jﬁd}q{lnted he was w@ed the relationship might not \,
last unless she moved. Hayley was so cayght up in how mucé(hls meant Jack must love her, that o)

she set aside any worries and move ondon — after asn’t love more important than gettgg
qualifications? (90 (,\ é(\
A e
(9

S 0
Hayley’s Story Part B ‘ QKV’ &0
Hayley found it d|1"ﬁ§-| get ajobinL so Jack was paying all the bills. Tl*exnade things awkward
as she didn’t hav ey of her ow told her not to claim Jobseeker’s AlfeWance as it wo
affect the cth@neﬁt he recelv@so she relied on Jack to pay for every%@g but he’d ofte ome
angry if sh%sked to borrow m@pey. Hayley therefore struggled to bL\c:‘}llfe in London outside of their
relati so she was fee uite isolated and low. N

t"jgp € NG o

®)
géy helped look a skja and they got on really well. Sh{‘began to notice h@%\cared Saskja
e

times was if raised his voice. One day Jack got a about their food;%t being hot enough
2'and shouted insults at Hayley. He threw his plate and sg‘med off, leavin &ﬁ Hayley and Saskja feeling
shocked and scared. A\ 9‘2%’
OQ Q
Hayley’s Story Part C
One of Hayley’s friends came to visit ;;8‘51 notlced she see@a lot quieter and less confident. Hayley
told her friend she and Jack we::égpby and gave wh considered reasonable explanations for his

behaviour. But the conversatio de Hayley thln

Jack got very angry after, &rlend left. He dam ed Hayley’s phone, went to hit her, stopped himself
but threatened violence if she invited friends he didn’t know again. He later apologised, saying he only
acted that way because he loved Hayley so much, but it had left Hayley very shaken. After that, there
were more threats followed by apologies, especially if Jack had been drinking.

Without her phone, her friends and money, Hayley felt trapped in the situation. She thought about
using online messaging to contact someone but Jack monitored her computer use.
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Resource 1: Hayley’s Story CONTINUED

Hayley recognised Jack’s behaviour was controlling and abusive and that she needed to leave to protect
herself. She used a library computer to access a chat feature on the Domestic Violence Helpline page to
get some advice. The helpline didn’t push her to do anything but discussed her options, including how

to help Saskja. 6\.

Hayley still had feelings for Jack and was worried about Saskja’s welfqg if she left. There were also
practical challenges to leaving — where would she go? How wouﬁ(s e pay for travel? Would she be able
to cope on her own again? How would Jack react if he discm@% her gone? It all felt very complicated
but the helpline supported her to see things more clearléso

L S

X
O &)
Hayley’s Story Part D ﬂ(\ ,1/
Hayley had found the courage to leave afte d&< ruined Saskja’f'vr hday. It had hurt her to see Jack’s\,

daughter so unhappy and it made her ;b [ISe that Jack wo.uBQver be able to treat her (or Saskja)
the respect and love they deserved. 0
0 0\0 ,b

@)
It hadn’t been easy to walk out.«{fﬁ'd had to leave Iérfnd most of her things and she reall rﬁssed Jack
and Saskja as they had shar me happy monq%s together. She’d been told these m?@glfeelings

were normal but that fb*lt feelings wou@)?;s - she would have fun, loving times@am.

g vty e s ol
Hayley had contacted the school who involved social services for support fefsSaskja. They ha ’b
placed her with éQnded family imerlater and had provided further su t. For lots of re ,
Hayley hadn’ Séen able to visit S@ja yet, but she’d spoken to her onli%end it was clear %& made
the right (&sion. \C\"’ ,S. Xo)
> . Q &
Ap g!caseworker hel \with legal options and gave her sor%Ourther safety ad@Hayley found
@mporary place t(éQy in a new area where Jack would n@ﬁoe able to find h%Q friend gave her
,b(an old phone — fr&bf tracking apps. When she’d move(itQa new ﬂat-shar%ley’s name had been
anonymised on the electoral roll, just in case. QO Q/
She was able to access support for her mental heaith and her old \{:ity reassured her she could
transfer some study credits to a new place OE;QJ y if she wishegd, ssmewhere Jack wouldn’t think to

look for her. Q} X,
Hayley hadn’t realised how much ofHérself and her life* given up while she was in a relationship
with Jack. As hard as it was to ma&ge her feelings @ what had happened, she liked how she was
feeling more and more like heéh‘. (@)

< C

Q'b
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[ [ A
Part A: How it started Part B: What happened next
6\0
,(Q
V4
) @6\0
N
‘(\’b
@6
\3 0so
N &
\ o) N\ .’\?) J
/ T - P
Part (‘{éow things \J)élrt D: After,tb@
&
%gﬁted R\ breakup é}’b
3 C o
Q° v
)Qi(’
(9
\
Q'b
N \ J

Year 10 Lesson 5 | Resource 2: Reflections
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Year 10 Lesson 5 | Resource 3: Teacher notes

Important points to cover in part A:

There is a fine line between giving someone advice about their style and being controlling about
what someone wears. Often small behaviours like this are the start of undermining a person’s
confidence.

Jack’s strong persona could simply have been a sign of confidence 6\hi; stage, but the fact Hayley
feels uncomfortable suggests his behaviour may cross the line imes. If someone changes their
behaviour around different people (e.g. is rude towards sh sistants, is intimidating towards
colleagues), they may be masking their personality in songe way.

Sometimes in relationships, people ignore things th@:lon't feel right, as the relationship is enjoyable
and they don’t want it to end, or for the other ;goon to feel hurt% them raising issues.

Strength of feeling means people sometin‘@s%ke bold decis@%ithout fully thinking about their
t

)
safety and wellbeing. It’s important to t hings over andgerhaps talk to friends and family ﬁrgo

People with controlling personali%@\&ﬂen engineer s;égions where they have more control (\@r
their partner. People move in ta@ether after varying Zounts of time, so this is not the maifiNSsue
here - the key point is that e are already in%ﬁ ors of a power imbalance. Hayley h@ een
doing most of the traveII'@ — perhaps for faifand reasonable reasons regarding Jac@daughter —
but when Jack sug She move with% nsidering the consequences for Ha and then adds
g: is suggests t ould be a problem. (@) rb

A big age ggrogeen relaﬁons@ig's often a concern but in a mature relgtionship, an age ér\gnce

is not a% em, if the relafj ip is healthy and enjoyable. Howevel ih this situation, his may
have orced a power&alance, as Hayley’s career and ﬁnanegl"stability is Iessis@olished, and

&J&/ have had Iei{@< erience in building long-term relageﬁwips. ('/0

emotional press

&an this situatioh@gey focused on the benefits of what hoped was a Iouﬁ relationship and

weighed this up“as more important than the risks to{e tudies, friendsKips, and financial wellbeing.
Many successful relationships involve taking risk@g moving in tog %r and getting married. But
Hayley’s choice places all the focus on one aspéct of her life whi e’d not had time to fully assess.

It is helpful to talk big decisions through |<nl re detail befo(r(e)&aking those choices.

Regardless of whether the decision t@nove in at this poi#it,in the relationship was the right one, the
reason it didn’t work is Jack’s akt;# behaviour (whi e will see in more detail later in the story),
judge Hayley’s a&féons. It’s vital not to unwittingly engage in

cPQ

so it’s important not to be se
victim blaming. (\
<

2

Important points to con in part B:

The relationship imbalances have allowed Jack to gain a degree of control over Hayley and have
socially isolated her.

The plate incident and Saskja’s reactions are signs that Jack cannot control his temper and needs
help with this. Hayley and Saskja are not safe and it’s important that Hayley acts to protect their
wellbeing.
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Teacher notes CONTINUED

Hayley still cares for Jack and has become dependent on him. It is quite common for people in such
situations to rationalise extreme behaviours, as the alternative is that they have to leave what is
often an enjoyable relationship in the ‘good times'.

Hayley may also be feeling overwhelmed by everything that leaving Jack would mean and by having
to take responsibility for helping Saskja. ‘Q

Saskja’s teachers are trained to get help in these situations. K@Qudent ever tells them something
isn’t right at home, teachers will speak to a safeguarding @eot‘ialist in the school who will decide on
the best thing to do. They may speak to social services\gho can find out more and get appropriate
help. In this scenario, there may be other trusted aﬂgs in Saskja’s life, such as grandparents or a
neighbour, who can call a helpline for guidance kja may not y9§)feel able to call for help herself
but if she did feel able to, she can always callg}nelpline. Childlidelis free and does not appear on any

phone bills, so is particularly helpful. ggﬂ ’1, \‘
S O

A R
Important points to cover in part C: o> &}o ‘Q

R

. (2
Hayley’s friend sees that her nality has chan@@This is often a sign that other peop@ick up
on rather than the individu@goncerned. (9(90

Jack’s behaviour sho eis conﬁnuing@%’late Hayley and stop her from getti;é)nelp or hearing
different opinions hat is happenj X

S 2 S ¥
This is cIearly&nesﬁc abuse, aer e escalation of violent behaviours highlights the risk;i;@!vley

and Saskji.(J © 0@
X N A
Oﬁep&%r some ﬁmejr‘@%ntrolling relationship, a person’s self@esteem can be sge@cted that

’gg/may take time ’gﬁ}cept what is happening and choose t@)change it, particil when so much
Qort

<
)

O

heir life has b
&R o

So, Hayley maycl(ot be able to see a way out at this ig, as her life is nc?%ontrolled by Jack — that’s

why it is so important to seek help. (ﬂ ‘28/

e invested in the relationship. Q}

Important points to cover in part D: QQ Q

Coercive control often develops graduwy over time, so t @rson in that situation almost doesn’t
realise it. Hayley needed to hear a&gfral perspecﬁve&elp her fully understand the situation.
*

N
During the course of an abusi lationship, a pe&m can become, paradoxically, very attached to
their abuser. This can lead em feeling agcl sense of grief and regret over the ending of the

relationship, even thééto an outside obséw¥er this might not make sense. So it’s really important

that there is emotional support in place for someone in this situation.

Hayley is now looking to rebuild all aspects of her life — her emotional health, her financial wellbeing,
her friendships, her studies/career and living situation. This is why it’s so important to seek help.
There are people who specialise in supporting those who have experienced abusive relationships,
which can make a big difference.
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Teacher notes CONTINUED

Hayley is likely to feel emotional, but she is starting to regain her sense of self and feels safer. This
will allow her to rebuild her life with stronger foundations.

Saskja would not have been safe with Jack. Hayley leaving would likely have made her home
situation even worse, so Hayley was right to seek help for her. Schoqgis are not the only source of
support, but they often know the best ways to find help and, give@

for Saskja, contacting them was a good strategy. If Hayley had a legal guardian, she could have
taken Saskja to a shelter to get to safety quickly. [2)

yley was not a legal guardian

Saskja will probably miss her father — this is a normal ré@ktion, despite her past experiences. But
there are often ways to maintain a connection, pan{QIarly if Jack commits to getting help for his
behaviour. The stability she is likely to find withéf relatives meapj)she can now live without a daily
sense of fear, which will make a big differenc&) both her me@l@nd physical wellbeing.

2l Vv
*
Revisiting the story - points to cover: \0 o(\ @6\
® |In part A, friends and family migh e been able to 7®et Jack and help Hayley to fully consjder any
unsettling behaviours. Visitin calling regularli} also be a way of supporting Hayle *Ethoices

and also looking out for he&)eaking to the um’Prsity about the problems Hayley hadeen facing
with her studies and as{i&for a defermerY?transfer might have supported oth%:Qpects of her
life. Thinking crear{s@about solution considering the long-term goals fqd&er future, may

have helped her& see other optio@ (\0 r{,b

In part B, Htﬂgcould seek advice'from organisations such as Citizens Advice regarding %ancial
situatio&ngain, friends and¢family can check in with her. Often p opb can feel ashame@or worried
atede tting others kr;o&%mt is going on but it’s important s%& Is a trusted pe@?about any

C rns or worries. ¥r Jack’s violent outburst, it is import&nt for her to get )—'Q&rom one of

(t ose suggested j e signposting section. If at any poin@ayley feels she 0%95 ja are in imminent
(2)

&Q/ danger, she sh(ul ring the police on 999. (Q ?.

In part C, Hayley’s friend could perhaps have fou@gway to keep Q?@Oor open for further
discussion. Often those who are in abusive r@onships may r&@ ready to accept or talk about

their situation the first time someone says@bmething. Sign g other sources of support is helpful
as Hayley might not have thought of theém herself. Sometj a person can be open to going to a GP
or advice centre to talk about theigSitUation — having nd with them often makes them more

confident to do so. As before, i @A’mportant forH ?y o seek help from an organisation suggested

in the signposting section, a(éf at any point HQe feels she or Saskja are in imminent danger, she
) : O

should ring the police o’b . (J

In part D, Hayley has?range of people supporting her, but it will take time for her to rebuild her
confidence and improve her mental wellbeing. So friends and family can provide emotional support
and by help her talk through practical options. It is important they are led by Hayley as to what
support she needs, and about how much she wants to talk about what happened. It’s very important
to reassure Hayley that none of what happened is her fault. The scenario outlines steps to ensure
Hayley’s future safety and to avoid further abuse and stalking now the relationship has ended.
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Teacher notes CONTINUED

Additional information and advice to support those experiencing abuse can be found here:
www.citizensadvice.org.uk/family/gender-violence/domestic-violence-and-abuse/
www.nationaldahelpline.org.uk/ \’
www.womensaid.org.uk/the-survivors-handbook/ im-worried-ab0{$§meone-else/

For the additional challenge activity focusing on the consequer@f%r Jack, you may wish to consult the
following sources: (°7}

www.cps.gov.uk/legal-guidance/domestic-abuse-gui es-prosecutors (Annex C provides details of
the different crimes a person may be prosecuted fog€f it is in the pub!'!c interest to do so. There is also a

wealth of information on the safeguards in pIace@ support those ave experienced abuse.)

2
www.thehotline.org/2013/09/05/is-chan &)ssible-in-an-abﬁ}erl (Considers the question of 6\.
whether it is possible for a person to gettreatment and ch their abusive behaviour.)
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Year 10 Lesson 5 | Resource 4: Talking heads — seeking help

We met at a support group for people who’d been in abusive
relationships. Years later, we now own a business together. We
have regained our sense of identity and self-confidence which has
allowed us to be happy again. b\’

| worked with the police to help get justice and protect rs from
facing the same violence. | was scared about the pra&'s, and |
admit, it was an experience I'd rather forget. But,LOeIt the right
thing to do and there were really supportive ple in the spe;,i;list

police unit who helped me through it. O
-\ 0,1' W\
Now the trial is over, | feel | can move&a (\"/ r :
\ '3 S y R
a i <
[ @)

— —_a
N\ )

I wi&vorried about aéi@nd so | spoke to my teacher. Otheé?old
it wasn’t my b@(ﬂess but | knew what was happenigg wasn’t

‘s right. | was wszrga my friend would be angry withq,@, but he said

at | cared enough to find him he@’s'when he felt ;gf

e \ it meantég’?1
. i QA confus d scared to get help himself. 3
- o+ — 'a@‘ A J

L
° ) (i’é' ol
I'nlsopleased my m$ d brothers are safe. Once the pglice
Q@

w what was hag) ning, they helped us find a newell&m. Now
my mum doesﬁpqave to worry so much. Q
&é N
v — (o trr oy 2 .
7 ¥ Looking back, | rog'oud of myself@ aving the courage to find a
{ women’s sh%t and leave b @the abuse | was experiencing.

Their zuﬁg’l, advice and %ﬁ}ance made a real difference — they

wer ifeline for me a (h ped me to leave a dangerous situation
kn&f\h g that | woul {upported through it all.

Vl 7 @ J

a

@ Q )
| didn’t want my family to know what I'd been through, and | didn’t

think they’d understand. But they were really supportive and helped
me to leave on my own terms. It turns out I'd underestimated them.

It’s brought us closer and now | can talk to them about anything.
. J
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