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Lesson 1: Respectful relationship behaviours KS3 Year 9

This is the first of five lessons for year 9 students. This lesson will explore healthy and unhealthy behaviours
relating to showing romantic interest, maintaining relationships, and beginning intimacy. It explores how people
know they may be ready for a sexual relationship with someone.

We are learning: b\*

V] about beginning and growing positive relationships ‘Q
V] to assess readiness for intimacy. 2
a‘c

Learning
objective

2
V1 1 can explain the difference between welcome an&Melcome interest

V] | can describe respectful behaviour in both ey@day and romantic contexts and describe ways to
challenge inappropriate behaviour E

. . o
V] 1 can explain how someone might asse@helr readiness f; acy

. a . . . .
V] | can explain when and how to ac@support if enco ng inappropriate behaviours
N\

Learning
outcomes

> < SN
] Box or envelope for anony \§ questions éo ,bﬂz
g g M Resource 1: Online po 1 copy each) é/\® ev
3 g_ M Resource 2: Relati@"uips attitudes (1 ccﬁeach - optional) (/]
é < M Resource 2a: Rglgonships attitude§Adifferentiated handout) Q

M Resource @stander ﬁmelir{?&ﬁheet per pair) o&,

p

Activity Description
Baseli &Q All st s write a question for the question b%&' éo
H *
asié ent S’%(né\ shr.espond to four young people worr(;@ bout sex and (/\@ 15
N yQPonships & 2
LS erinni @ . . Q- 5°
Q® Beginning Students rate different behaviours a@o ing to whether t?v are 10
relationships acceptable or unacceptable. FoI\ =Up discussion. >
A\
Students review a situatio different pers@c es in a timeline and
Bystander timelines | provide advice on what®yStanders can do t@duce pressure to conform 10
to perceived stereoées.
P < N

Being ready mind-

2 2O
Students mi;&map the things tha (ﬁo a couple (and the individuals

within th ple) are ready the timate with each other and/or have 10
map o) o

Sex.

RS C
Lold

Conscience alley Students advise a person tempted to pressure someone. 10
Endpoint . o .

Remind students of key sources of support and revisit first baseline
assessment and ) 5
signposting scenario.
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Ensure you have read the Medway Teacher’s Guide to this programme and have considered any
sensitivities and prior knowledge about specific students’ circumstances.

£
L o
Lp=
T =
53
o

Remind students to use the question box if there is anything they wish to ask anonymously.

Harassment, coercion, respect, delay, intimacy, sex

Key
words

&.

&
Baseline assessment > 5 mins

X0

Revisit ground rules/group agreement and confidentialigy; introduce the topic of respectful

relationship behaviours.

Remind students about the anonymous questis@j%ox and invite them to post any questions they
have on the topic. Since students may feel (@Nard about aski)ibiestions in front of classmates,

"
Advice baseline _@,

(9(90 Q@ 10 mins
Using Resourc nline posts, ask%xgts to write responses to the posts froﬂ&ung people
worried abo '&ex and relations V@\Nho have contacted an online chat facil'g

This is abﬁjividual activity ngned to help gauge students’ current atti qgs, knowledge, Q{'\'

con 'o@nce, to identify Ie@g needs and priorities for this and the wing lessons.

= give each a small piece of paper to writg,a,question on, or;@ e ‘no question’ (or the days of the

“E’ week, so it takes longer to write) if t can’t think of anythirfg to ask. This way, nobody needs to 6\0
§ feel self-conscious about writin wh a question. Ou\ ns can then be collected into a box or‘g

& envelope. X0

B RSN @

~ <

©

(7]

©

(01}

X
&g{ay be useful to p p on anything that students wish to rai%ﬁ'om the scenario\@u may wish
o hand out more:ee r at this point in case the scenario hadeired further que\gao s.
C

&

"g

(@)
N 69'
Beginnigdrelationships (Q Q/?.
&0
Ask students to assess the extent to which t e»wgree with each %%ément on Resource 2:
Relationships Attitudes. Encourage stude@? o share their viQs ith others once they have

finished. Ask groups to share any poin(sJQf disagreement. @

10 mins

Alternatively, this can be comple{@tas a class using v@boards to indicate levels of agreement.
*

(rj%dents tohelpe P&ner understand what feels appropriate,
hat feels more u@ fortable, and is perhaps illegal. This will also give
on on how studenftalk about forming relationships, gender stereotypes,

Use this as an opportunity

respectful, and valued a
helpful baseline info
and boundaries ayfith can inform teaching and shape the lesson content.

"
o
=
>
2
)
®
o
1
o
(&

Explain that we are all different, so may have different views on where the line between acceptable
and unacceptable is, but there are potentially legal as well as moral and social consequences for
certain behaviours.

Support: Differentiated handout Resource 2a is available.
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Bystander timeline 10 mins

Explain how it can be difficult to act in line with our values on what is acceptable and what isn't,
when others around us appear to hold different views. However, it’s important to remember that
conforming to perceived norms often leaves people feeling unhappy, and only contributes to those
unhealthy perceptions of what is okay and not okay. \0

Demonstrate this by reading the scenarios on Resource 3: Bysta(@ér Timeline. Highlight how all
the people in this scenario are being made to feel uncomfmg@'e by perceptions of what they are
supposed to be doing, rather than choosing to simply d&vsﬁat they feel is right.

Ask students to respond to the key questions on hov&standers can support people through
reassurance and rejecting unhelpful social norms¢.

For each situation, the following key pointsOQe: ’))

® Friends can reassure each other tha@they don’t have tQ@/e anything to others about their
sexuality or maturity. O QO 6\’

. '.té) <

* People often assume sometfdhg is a norm whe% actually not very common. Even wher (
something is common, y would prefer ité:&n’t and are just hoping someone else @@e
brave enough to do@Q gs differently. (90 Q

® |tgives people{ogdence if someorvg%e does things differently. O‘Q

o
® People wiﬂ&gnd up for whatszvgﬂeel is right, tend to have better quality¥elationships, as
peoplek\ow they can tru&@ , and they are more likely to live in a hat matches th ’b
ow es.

e* W
® _Avoiding throw-away comments that reinforce unhelpful social harms makes a big difference.
&Qﬁ S Q! \y

X

']

0
Q
B
2
=
()
©
()
S
o
(&)

*
Fallout from netGharing the nudes was unlikely in all the s&rios. &,\
‘{\ g y 7\

) S S
Being rea ind map < O 10 mins
Y o &

Gina and Blake in the last scenario clearly weres’éady to have sex yet. sk students to mind-map

all the things that show a couple (and the indi als within that ) are ready to be intimate

with each other and/or have sex. Ask stu to think about eelings and the practical
implications of having sex. (Jo

Take feedback, drawing out the fo@*ving key points: 6&.
® A person and their partrﬁr}@el genuinely reaw are not feeling pressured — they feel excited

and safe aé QA
® They feel okay ta@bout sex with {eﬁother

® Both feel coQortabIe with their partner and trust them — they know it would be okay to change
their mind at the last minute

® |t feels morally right for them, and both are sober and well enough to say yes
® Both have considered and accepted the potential risks and assessed any legal consequences

® They have agreed contraceptives (and know how to use them) and have checked in about sexual
health

© Medway council 2021 | 4



Support: Ask students to list three questions someone could ask a partner before having sex with
them, to check they are ready.

Challenge: Ask students to create a readiness checklist.

é\o

Conscience alley 10 mins
(Q/

Share the following scenario with the class: \0’0

Charlie has had a crush on Lisa for years and thinks tﬁ@vay finally have a chance to make out with
Lisa one night at a party. Charlie knows Lisa was daG o drink shots earlier. Lisa doesn’t seem keen
to make out with Charlie. ,Cg'

Ask students to suggest arguments Charlie@ght use to try an ince themselves it would be
okay to persuade Lisa to make out wit&@ém. Possible resp@s include:

*
® Charlie really likes Lisa and is@% liking in retugno(\ Qb\
o (4 O N
® Lisa might enjoy it Q o) 2
O ¢ >
® Lisa can still chooseé( Y yes or no (®) o
Take each argumel(gturn and discussw this is not a valid reason —i.e.: &O‘Q
® Charlieis l)q‘%kely to respect y enjoy themselves if they get Lisa toé&omething she

doesrb’!\ally want to doQ6 <O f{,b

N
° Liﬁgunlikely to enjo@mething she has been persuaded to do cﬁhe drank the shof%,%e
Q}robably doesn't@athe capacity to consent in law \0 (\
L7 . ) O
D Lisa may have @)lce, but pressure and alcohol can mak@ ard for her to §a&hat she really
wants * (c,o (J\
o O

<
Next, ask@at other reasons there are which mean @not okay for Chﬁ@o pressure Lisa. These

might include: &o Q/
® Lisa might feel upset by the pressure, a%&:ld be trauman&/ being pressured into doing

something she doesn’t really want t Q

t
o
<3
o
=
n
o)
c

=
7
o
<
c

=
»

g
c
©

et
c
)
=
(7)]
7))
D
(2]
(72]
©

et

=
o
<

T
<

w

® Sexual contact without valid co%e%f is illegal &©

)
® |t shows a lack of respect fo&‘omeone Charlie s sedly really likes
N
® Making out with somgé who doesn’t realLA&ant to take part is unlikely to be truly enjoyable

® Lisais likely to be y, uncomfortab or unwilling to be around Charlie again and will be
unlikely to t@ arlie in future, so this behaviour would have ruined the chance of a positive
relationship

Now ask students to form two lines for you (representing Charlie) to walk through. Each student
should give Charlie a pep talk comment, as you pass, about why it’s best to support Lisa rather than
pressure her.
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Ideas might include:
® Showing respect for themselves and others feels good
® Showing Lisa how great Charlie is by being supportive may help win her heart

® Charlie deserves to be with someone who feels the same about Charlie
*

® Charlie doesn’t need to put pressure on someone to be inter@ in them — they are great
enough already (o)

X0

® Charlie wants to live in a society that shows respect&&veryone
® Charlie isn’t the kind of person who gets their 6~igfrom making other people feel bad
$

® Charlie wants healthy relationships in thegue

o a2
o Q .
0(9 ) 2-3 mlbni’
Ensure students are aware of@formaﬁon and s;&art available on relationships and sex iss(gf. a
teacher, parent, school nursg;&p. ’@ Q

Signposting further support

Remind students that t%y can report a crim%Ql calling 999 (for an emergency or as a c@m is taking
place) or 101 (tom I{Qa non-urgent re Q

xO
® Highlight I@nd national se\rﬁ;, such as: X,
° A Bett@‘(\edway: www.agy medway.co.uk/ Qo f{,b
o Bro§R www.brook.orgegj/; 0808 802 1234 2 f\,Q

%)
° ildline: www.child¥ne.org.uk; 0 (\
&éh Idline: h{{\m .org.uk; 0800 1111 ,S. - O

Q For advice on@@e to get help after a sexual assault, wbﬁnhs.uk/Iive-weIK&ﬁal-health/
heIp-afterQ -and-sexual-assault (@ C

t
o
Q
Q.
=}
(7]
o
c

-
0
o
Q.
c

k=)
(72}

e
c
(1]

whd
c
o
£
0
(7]
O
0
(7]
©

4
[}
Q

T
c

11]

e O
® ContdctVictim Support if they feel they, or some@ they know, mabhsp%been avictim of a
sexual offence: www.victimsupport.org.uk&o
\

2
\ 3
3 O

Revisit baseline 2-3 mins

©

To finish, return to the first baselir@'&cenario (Lilz20). Stddents can add fresh ideas in a different

colour pen on their work to e;&nstrate progress, qc
N\

Afterwards sum up the Ieﬁl , stressing the fd.@ving points:

. o

Readiness for sex,i&a"personal thing. (JO
® Most peoplQﬁunﬁl the age of consent.

® There is a difference between being ready for sex and being ready to have sex with a particular
partner.

® People may feel lots of different things before they have sex for the first time, but it’s important
to listen to that inner voice which says whether a person feels comfortable with a particular
choice.
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® Their friend may be trying to justify their choices or ignoring their doubts to fit in with others’
expectations — we each have a choice to do what feels right for us.

® Most people will feel ready for sex if they find the right person. But not everyone is interested in
sex and that’s okay too —it’s called asexuality.

Being ready checklist poster/leaflet 6\’ -
/)
Using the mind-maps from the lesson, students could crea %ecklist for ‘being ready’ and turn
it into a leaflet or poster for young people. It should includ®information about where to get help if
concerned about sexual relationships. so
%O

Recognising pressure/coercion play sg?ptlshort storylpgem -

¢ v

-
Ask students to write a play script/shqﬁ‘tory/poem explo(@he pressures young people face, hOV\‘

o
£
c
S
@
&
]
£
o
I
—
[
0
=
>
2
3]
®
c
S
7]
c
]
)
x
w

they can be recognised and overgome.
& 20 A
X o >
S o 2

$ X S
& 8 o %
& N o ¢®
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Lesson 2: Freedom and capacity to consent’ KS3 Year 9

This is the second of five lessons for year 9 students. This lesson looks at the terms ‘freedom’ and ‘capacity’ in
relation to consent, and supports students to recognise situations where someone does not have freedom or

capacity to consent.

We are learning:

V1 about what

Learning
objective

‘freedom’ and ‘capacity’ to consent mean in dlff{&contexts

V] | can explain what is meant by freedom and capacity t@;nsent
V] | can recognise contexts where someone’s freed r capacity to consent have been reduced or

removed, and why this means consent has n@ger been given

Learning
outcomes

V] 1 can explain why trying to make someon@wre vulnerable, og misleading them, is wrong, and
can be a very serious offence Q f\,

. - . . .
V] 1 can explain where, why and how§get advice and suﬂ& for issues relating to consent
A\

1 Box or envelope for anonym&s questions éo(\
py per pair) él\@
optional suppor&)o

M Resource 1: Scenarios (

M Resource 1a: Scenaés

required

Resources

Activity Description

Baseline Q*\Using a grafﬁﬁ& udents reflect on what might prevent QQNQeone from
assessment freely giving thelr consent to something. A
(O] rely gy : 2 A
( N/ . . C 4 ‘ o v
Overhear{el Stude spond to an overheard conversation b \uscussmg key X
conv Qion que’ S Q)b 0 10
\6 A . Q :\v@
0 . . Q?airs students review nine brief scenaéseon the freedom Qcapacity
<Gcenar|o analysis OD ’ ) 15
to consent.
@ <>
Agree/disagree Students express their wewsi& the scenarlos&an agree to disagree c
continuum continuum. Q
Endpoint Recap sources of adv(e and support. Stu%@wrlte advice to one of the
assessment and characters in the ,é arios about wha&edom and capacity to consent 15
signposting mean and w o get help. \*\
N R
L =3 Ensure you have rea(g(e Medway Teacl-{rﬁuide to this programme and have considered any
o S
‘g Il sensitivities anin knowledge about specific students’ circumstances.
©
=0
THmlll Remind students to use the question box if there is anything they wish to ask anonymously.
)
> T . . .
§ g Freedom, capacity, consent, pressure, manipulation

1 This lesson is adapted from KS3 lesson 2 of the PSHE Association lesson plans on teaching about consent.
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Inroduction -

Before the lesson, set up a ‘graffiti wall’ of large sheets of paper (or prepare large whiteboards), and
draw a picture of a stick person in the middle.

Introduce the learning objectives and outcomes, explaining that today’s lesson will focus on what it
means to have the freedom and capacity to consent, and situation ere this may not be the case
and therefore consent has not been given. Revisit ground rules (@remind students of any that
are especially important for this lesson, for example not us@rsonal stories or asking personal

questions. 9
"
2 Remind students of the legal definition of consent: ’/?Q*rson consents if he/she agrees by choice, and
= has the freedom and capacity to make that choiag,o
s X5
@ : y & % .
= Baseline assessment activity (\ ’1, 10 mins
2 . Q
©
m Ask the class to write on the grafﬁﬁ@ all the things th ,cl'n think of that might stop this personb\‘
from being able to give, not givgngithdraw their co@nt to something. <
3 N

® Ask students to look a suggestions on t@ll and circle any that are to do with a%k of
choice or freedom.éis might elicit furtlzg@deas, which can be added.

® Now ask stude(tg) put across b
thataret &%ith not having t

capable.*c giving, refusing hdrawing consent. 0 ,-{,b

aW’suggestions (or add any further suggestions) on the wall
pacity to consent —i.e. not being physically or mentally

. o .
Use ste@nts’ answers to ge the class’s understanding of freedom é}%’capauty to consé?‘%nd to

i(@}t teaching througb\ggt the lesson accordingly. N ) n(\
> : (?\ 0’3 ol
Overheard co&(u\ar ation (@) (% 10 mins
& %

Display t Ogheard conversation using PowerPoin@de 4 on the board&« the class to imagine
they have overheard this conversation and ask fobﬁm initial reactions ?Yhe following questions:

® What do you think the characters in the scgn%rio are thinkingai eeling?
® What do you think Alex is thinking a ling? Q
® |s what happened acceptable? |KA%X was drunk, was @ally consent?
o 0
Ask students to stand up if thefalitomatically sawe as female. Ask them to sit down again if
they think any of the cha s in the scenario@ld be either male or female. If anyone remains

standing, ask them to 86$ain why they don'&nk the characters could be either male or female.

\
Key learning: Q’b

"
o
=
>
=
7]
®
o
L
o
(&

While the key lesson here is about recognising and respecting another’s capacity to give or not give
consent, whoever they are, gender expectations of what constitutes consent may well play a role

in students’ interpretation of the scenarios and should be explored and gender double standards
challenged where necessary.
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Reinforce the fact that when someone seeks another’s consent, they are responsible for ensuring
that the other person has the capacity to give their consent. If they cannot be sure consent has been
given, the rule ‘If in doubt, assume consent has not been given’ applies. Remember that if the person
seeking consent has not taken reasonable steps to make sure of the other person’s consent, what
happens could be rape or sexual assault.

b\o

Scenario analysis (@ 15 mins

Hand students Resource 1: Scenarios. Ask them to work ir@rs to discuss or write about:
1. Which of these scenarios might be against the la <
2. In which scenarios does the person not have@freedom to consent?

3. In which scenarios does the person no Io@ have the capacjty to consent?

Take feedback, ensuring the following k@{earning is idenhﬁé"

1. If sexual activity occurs in any oﬁyfgse cases, it is agaiqst the law and a serious criminal oﬁenceb\’
as no characters have freely. n their consent, ‘\0 (@

X
2. Ryan and Suzy do not hc@?he freedom to c t because they are being blackmailedYQ@ad

and Trevor to have s % avoid other unw@hted consequences. Greg and Charlie areée?f’g lied
to, this is a form anipulation prev g them from making a free, informed &@lce. In both
cases, the infafraation is likely to Qj an impact on their decision to have se@not with their

partner. & X
N . o~ 0
3. Hann@mal and Olu doq%ave capacity to consent because they a/@vtox:cated by d@,
or@ ol. Inall cases@e/ partners have tried to manipulate thepidnto being less abl

«pake a choice. JemiQ’ oes not have capacity to consent becau@s he is unconsciou s’eep.
( arla does not | vy have capacity to consent because shefgﬁnder 13 years o%@ Having

sex with someg nder 13 is known as ‘statutory rape’ s a very serious <ripg al offence. In
relaﬁonsh@etween young people, a large age diffefépce might also lea power imbalance,

Whicfc@lﬂ mean that the younger person canno&ely consent. 96

Support: Resource 1a has a reduced number o@*arios (6) for stu@t to work from.

"
o
=
2
it
7]
®
o
S
o
(&

Challenge: Ask students to suggest their own scénario where s ne’s freedom or capacity to
consent has been affected. -OQ /\Q

O
Agree/disagree continuum (Q* X 5 mins

(e $
Using PowerPoint slide G&ay a range of attit égelating to the scenarios students have just
been discussing. Ask st s to arrange theth ements on an agree - disagree continuum; either
by moving to diﬁere%@ es of the cIassrz@DQO represent their views, or by writing in their exercise

books. Q’b

Take some brief feedback, emphasising that:

® |n a healthy relationship, one person should not seek to put pressure, manipulate, or trick the
other to get what they want — these demonstrate the relationship is unhealthy/there is a power
imbalance.

© Medway council 2021 | 10
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Extension activity

® Acknowledge that it can be incredibly challenging to say ‘no’ to someone else, especially when
pressure is being exerted.

® The person seeking consent did not make sure consent was given and, in most cases, tried to
‘force’ the other to consent in one way or another — this means it was not truly consent.

® The person who was under pressure or otherwise tricked/manipylated to give their consent has
been the victim of a sexual assault and is entitled to police su , because they weren’t able to
consent freely or didn’t have capacity to consent during thﬁﬁexual encounter.

® Anyone who has experienced pressure, coercion or mzﬁjlaﬁon in relation to a sexual encounter
should seek help immediately, either by speakin trusted adult or contacting the police. It is
important to challenge victim-blaming narrat‘iveﬁimply someone is in any way to blame for
their assault because of decisions such as&e er to drink alcohol.

O 7)
Q 0,1’)) 5 mins

Signposting support

(73

Qg \0
Ensure students are aware of thw’ mation and su;t)é@available on sex and relationships issu

*
teacher, parent, school nurse, emind studentstQ they can report a crime by calling 999 an
emergency or as a crime is(o@l g place) or 101 e}%ake a non-urgent report). @Q
Highlight local and naﬁ@SI services, such aéx,o ‘QQ
® A Better Medw@y: Www.abetter e&%y.co.uk/ &0
® Brook: wAvxﬁbrook.org.uk/h vice 0&' ’b
*  Chilglfqd: www.childline € Tk; 0800 1111 < Q’\'
N

i {osﬁdvice on wher t@t help after a sexual assault, www.nhsé@live-well/sexual- edfth/
&ehelp-after-rape-a?@sexual-assauIt N \0

. % (4
® Students can &\ ct Victim Support if they feel they, or Qeone they knom& have been a

victim of al offence: www.vicﬁmsupport.org.&i( %o

Y a) )
Endpoint assessment \8 Q/?. 10 mins

«O
Ask pupils to choose one of the different sae\arios, and write s@dvice to the characters. This
should include: (o)

® What does freedom and capacél(‘to consent mean 3nc hy are they so important?

® What could the person consent was being $dught do now? E.g. who might they want to
talk to or where they mightt go to get help a@upport.
28
. AN N3
Poster campaign (0 (/o )

(4

Ask students to create a poster campaign about capacity to consent, to be displayed in the toilets of
a nightclub. What are the key messages they want to get across about capacity to consent, not just in
relation to alcohol and drugs but also in relation to telling the truth?

© Medway council 2021 | 11



Lesson 3: Sexual health KS3 Year 9

This is the third of five lessons for year 9 students. This lesson explores common sexually transmitted infections
(STIs) and their symptoms. The aim is to help students understand the types and consequences of infection
and importance of prevention and testing, rather than for them to be able to ‘self-diagnose’ based on symptom
recognition. The lesson also begins to consider unplanned pregnancy as a consequence of sex.

The next lesson in this scheme of work focuses on contraception and using agqegotiating condom use.
Q’&
We are learning: Q’b

[V about sexual health, the potential consequences of@x and ways to reduce risk.

(Ye)

- "
V1 1 can list some of the most common STls, t;e ymptoms and consequences
V] 1 can name the contraceptive methods@h provide somg.@ection against STl infection and

Q

V1 1 know how to access reliable s%oeés of help to sup :t‘{exual health or relating to unplannedb\‘

Learning
objective

describe where to get contraceptiveé.‘

Learning
outcomes

pregnancy. N - O Qo
- K o
\ * @ v
V] Box or envelope for a{ggmous questionso(,\ )
M Resource 1: Bas%@quiz — Teacher n@ (1 copy) 0@
M Resource Zkérmation hunt sf%t 1 copy per student) &0

X
4| Resourgz * ‘Which STI? N@ée Choice’ (optional support) 00 f{,b
%] Re&@ge 2b: Answer eQ(l copy per class) (73 f\9

<)
%esource 3: STl infagmation sheets (1 class copy of each STI Qﬁ&ut)

AN >
'ﬁ A2/A3 sheets‘z{@per (optional) QQ

Resources required

Activity Descriptioh

Baseline _ _ &0 '
Students answer quiz ques‘uons\qgauge current u anding. 10
assessment 6
D D
oS
STl information Stud hunt for inf. ] @ dth 20
hunt tudents hunt for mématlon on posters,{ nd the room.
< O
’0 0\
Seeking help: Students s g!f how to overcon@ommon barriers to seeking help and -
visiting a clinic watch a vigeo about visiting adQc.
= &
Qe
Oona’s scenario Students provide advice on unprotected sex scenario. 10
Endpoint .
Students share three key facts/key messages they learnt in the lesson.
assessment and . _ 5
signposting Signpost support and local services
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Ensure you have read the Medway Teacher’s Guide to this programme and have considered any
sensitivities and prior knowledge about specific students’ circumstances.

Remind students to use the question box if there is anything they wish to ask anonymously.

Chlamydia, gonorrhoea, syphilis, HIV, AIDS, pubic lice, genital warts, genital herpes, condom,
contraception, conception, pregnancy, sexual transmitted infectiongilﬂ

P,

Share the intended learning outcomes for the lesson with oup. Ensure ground rules are
revisited and remind students to use the anonymous quesfmn box if they wish to.

-

Baseline quiz &0 10 mins
X

Share the learning aims and outcomes for @Qession. Revisit métbd rules and confidentiality and

remind students they can use the anonymous guestion bo ny time.

*

Put the quickfire questions to thg@ using PowerPoin(SIides 3-5. Give feedback for each quest‘ir@\
using Resource 1: Baseline qujz@eacher notes. '\ (
S X 3

*
This is an opportunity toi%ge students’ currer(ﬁwledge, understanding and beliefs re g to
STls and adapt teachingzatcordingly. O

ptteachinggtcordingly. ¢ &

"4 )

Q/v &o 20 mins
X 3
| | | o,
Give eac ent Resource Q@rmahon hunt (or support option Resou!@ 2a: ‘Which STI?'f\,
Mulﬁ@/& oice). 6@" f\,
D'@‘ay the STI infor@a sheets (Resource 3) around the roon@?ask students to %%und the

\

om, finding the m\ ation to answer the questions on the'(@rksheet. 3
*

N
STI Informa%& unt

Afterwards, ta edback drawing out key learning, usiniébgteacher notes ib(&ource 2b: Answer
sheet. (/o ()

Q %’
Support: The multiple-choice handout (Resoursedﬁ) addresses the sEm?c.ore learning - that STls can

be treated if someone seeks medical help an t a person shou ested if they have had sex,
especially unprotected sex, even if they d t have any symw.

Answers: 1.C, 2. A, 3.B,4.B,5.B, 6. C(P @
Challenge: Challenge questions @cluded on Res ’%’2 with answers in Resource 2b.
- N

'0 0\9
Seeking help and ove{éming obstacles*‘

O

A range of services gést are available &upeople over 16 - https://sh24.org.uk/. For many,
these services an e. Testing in clinics is always free. People under 16, or those needing further
information or testing should visit a sexual health clinic for support.

15 mins

Watch the video on visiting a sexual health clinic - vimeo.com/281768833. Be sure to pause before
the signposting information for a different health authority and instead share slide 7 for local
information.
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In groups, ask students if they can think of any reasons why someone might find it hard to seek help
if they think they could have an STI or want to have a check-up. Then show the ‘concerns’ on slide 8
of the PowerPoint.

Ask students to think/pair/share how these people could overcome their concerns and suggest
possible solutions.

\0
Important points to draw out of the discussion include: 06
® Visiting an STl clinic is like visiting any other doctor. Many e procedures for testing for STls
are non-intrusive and require taking a urine or blood s le, although some include taking a
swab from the genital area. <

® Wanting to test for STls demonstrates a safe ?{'@responsible attitude towards a sexual
relationship and shows respect. X,

® Professionals that work in STl clinics deﬂ\%th these conceﬂéb/ery day and will respond just as
any other medical professional would,*®

*
® Information shared at an STI Iirﬁ)is confidential so \@J not be shared with anyone else (inclu(é&

the person’s GP and paren ,é {
*
® Details on local STI clinics-are easy to find or@)@and test kits are available free to ove locally

via www.kent.gov.Q(j‘social-care-and-h@/heaIth/sexuaI-heaIth/home-testing-@-sexualIy-

transmitted-infflgns. o

o
i Re—emphagghat while there be barriers to seeking help, our own hqeit*l’has to take

priority is important d ways to overcome any concerns. oo ’b

Emph he golden ruI;e@gif anyone so much as suspects they coul@be at risk of an SFJ?Y
must stop having sex/se’{' activity, get tested, and not have sex/s@% activity again u@ ey have
A

Q@all—clear from th ﬁhlc. ,\"b ,2\0
° &é o

0\ .
Support for a 2) ) 10 mins
o6 & O

(2)
Share the¥éllowing scenario and ask students to werksas a group to mir?%ap advice for Oona -
large sheets of paper may be helpful for this: (&O Q/
Oona had a one-night-stand with some@he metat a pa%@?they had both been drinking, they
didn’t stop to think about contraceptiahy @

1. What could Oona do within th@ﬁext few days to reduce the risks to her health and of an
unplanned pregnancy? ,b(

0
Q
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*

\
2. If Oona becomes preg,@ , what options ar&ailable to her and who might be able to help?
3. What might Oona'é}(ual partner nezﬁ(@?onsider/do next?

4. How can OOQ@t to protect her sexual health in future?

Take feedback, drawing out the following key points:

1. Although not a reliable, regular form of contraception, emergency contraception is available if
there is a pregnancy risk. The ‘morning after’ pill can be taken up to five days after sex (although
it is most effective as soon after unprotected sex as possible) — this is 60-70% effective at
preventing pregnancy. An IUD (copper coil) is more effective (99%) and can be inserted by a
clinician up to 5 days later.
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Emergency contraception is available from:

a. contraception clinics

b. sexual health or genitourinary medicine (GUM) clinics

c. some GP surgeries

d. some young people’s clinics b\.
e. most NHS walk-in centres and minor injuries units (7))

f. most pharmacies ’b(

g. some accident and emergency (A&E) departmer@f?hone first to check)

Vo)

2. Oona would need to use a pregnancy test to{'qgout if she has conceived. This would be a
minimum of 1-2 weeks after having sex b&iﬁerent tests hays)diﬁerent levels of sensitivity, so

may take longer to show an accurate ré@lt. fl,
2

If Oona is pregnant, it is importa %e gets support fr(%a sexual health practitioner and/or G .
- the sooner a person seeks felp, the more choiqe@ y have about what happens next. ChiId@&
Brook and the Family Planftistg Association ca rovide support to discuss next steps. ay
services provide speciu}QJpport locally for @ng people who continue with a pregnaggy -
https://kentandm aylms.nhs.uk/m gnhancy/teenage-pregnancy. QQ

3. This situati r@‘wot Oona’s resp iyizy alone. Her sexual partner will also n@to consider STI
and pre ngéy risks: they will&an STl check, and in the case of heteré&ual sex, they Wi»b

needQ nsider their rev%bilities should Oona become pregnant. 0 f\,
o) Q
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(' A
4. { n take one to tvg& eks before common STIs can be tested@%nd up to three ';lﬁs for
&ebthers. So, it wou?@e helpful for Oona to book an appointrpgtt or make plans te £9to a drop-in

K clinic to discuss needs and book for future tests. At- tests may be ap on if Oona has
no symptc@nd is over 16 - www.kent.gov.uk/sociifyare-and-heaIth/hé%/sexual-heaIth/
homec;@i g-for-sexualIy-transmitted-infectionbg 96
While she is waiting for the full STI test res e will need to agstain from sex. If she knows
details of her sexual partner she can find out about their se alth, which could reassure her
and help the sexual health clinician a the risks and Ide suitable advice.

R R4

Long-term, Oona should consid{r&rrying condoms, s@ne has protection available whenever
she needs it. Long-acting for; fcontraceptionﬂtg n implant or injection are reliable ways to
prevent pregnancy but @@t protect against

It is also worth rem@’uééring that peopIe@ make less rational decisions when drinking
alcohol, so she r@gﬂmish to consider paging her alcohol intake next time she is partying.

Note that all th(g things to consider might leave Oona feeling a little anxious so it would be helpful
to talk to a trusted adult for support.

Challenge: Students suggest ways a trusted friend could help in this situation.
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Demonstrating progress 5 mins

Ask students to give three key facts or key messages they have learnt this lesson.

Invite volunteers to share their key facts/messages and ask the class to agree one overarching
message to take away (e.g. ‘STls don’t always cause any symptoms so if someone has had

unprotected sex they should get checked out’). b\’
Explain that some of this learning will be revisited next lesson t&g!eck understanding.
g
Signposting Local Services %) -

Z

Explain to students that it is important to get reguldy checked for STIs and that there are lots of
locations in their area where they can go for hg{g.

Ensure students are aware of the informatiQQQnd support avaH‘C}b on relationships and sex issues: a
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teacher, parent, school nurse, GP. (73 ,19

Highlight local and national servicea&uch as: 6\’

® Brook: www.brook.org.uI(@tp-advice; Contac@%ber: 0808 802 1234 éz

*
® ABetter Medway: W\{ubgoettermedway.co& ev
® Childline: www.c@ne.org.uk; Cont umber: 0800 1111 QQ
. S Y xO
Final Quest@ Q, X -
3. X ® ¥
Ensure @e aining questi om the question box are addressed. ’1'
- — - D
C © L

P kéning about HI&’\& N . o(\ :
£ 2 O & O
F=-M) For World AIDS%\ st December) you may decide to adda‘@%ditional focus o( .
ES: A 2 -l
= 2 . Q é 60
3-8 Nurse vép Q 2 .
23 « v
E Students to arrange for a local school nurse/s health nurse t(é@e in and answer their

questions. AA A%

o~ X
Y ©
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Lesson 4: Contraception KS3 Year 9

This is the fourth of five lessons for year 9 students. This lesson introduces the main types of contraception
(building on the year 8 contraception lesson), so students will understand the range of options available to them,
and how to access and choose contraceptives. We use the term contraception to include condoms, which might
be used purely as protection against infections, where preventing conception is not an issue (e.g. where both
partners are male).

*
This lesson includes a condom demonstration, so students are aware of h &use condoms effectively to

reduce risk of STI transmission and unplanned pregnancy. Ensure yo time for this important activity — you
may decide to spread the content over two lessons, depending on y6gt students’ starting point and needs.
C.
o )d

We are learning: &'O

V] about different types of contraception an&ow they work.
O fa)
o.‘ v
] I can name the main types of cont&pﬁon and how t revent conception and/or protect
4
against STls O O Qé\
*
V1 1 can describe when, wher “%d how to access o@t%ception, and how to seek help in the,gent
of contraception failure © é/\® ev

V] 1 have confidence i@%ing able to negob’@condom use within a relationship <
D Ca sQ

Learning
objective

Learning
outcomes

N 7
M Resource 1; @ement match (]@Mach) & 1a Statement match answersag_’o
1

4] Resour:2 ontraception @ copy each) o&' fb

4] Res@e a: Contracepti acher sheet (1 copy) 0 0’1/
«

4] &urce 3: Condom @oﬁation script — 2 parts (1 copy per pa@ f\/

esource 4: Con &ﬂemonstration — teacher guide (1 co & ° (\
o o - £
Resource 5: C{ m instructions dominoes (1 class set@up) .\@
] condom @nstrators (Class set - 15 if possible) ée [e)
™ cOndeQ(ideany 30-40) Q (99

[V] Plastic bag for waste (prevents disruption ir&f0$re classes from @/i g waste in class bin)

Resources
reduired

V] Paper towels and wet wipes for wipingd« hands, tables ndom demonstrators

VI Demonstration props — Femidom, C6Qaceptive impIant,QD, dental dams (optional)
£ 72\

Activity Descriptiori

\J
. ) . .
Baseline Students rr&’a set of statemer@bout contraception and discuss key
assessment points abQIass. Q
N4 £
, 3 O
Contraceptive S @ts watch the clip about different contraceptive methods and note 10
methods key information.
. Students suggest appropriate responses to common excuses for not usin
Contraception 'gg PRrop i P . . &
L. contraception. They then review two versions of a conversation about 10
negotiation
contraception use.
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Condom Teacher-led demonstration of the correct way to use a male condom (or s
demonstration video clip alternative).
Card match Students match cards to ensure understanding of condom demonstration. 5
\0
. Students practise using a condom with condom de és rators. [Allow time
Condom practical @ 15
to tidy up and wash hands.] ’b‘
-
Endpoint Students answer key questions to gauge l@(%'standing. They reflect on
assessment and their standard response if asked to do&@\ething they are uncomfortable 5
signposting with and set a goal. Remind studea{'Qf support available.
G&' %

L =l Ensure you have read the Medway TeacheQGuide to this p ’)ﬁmme and have considered any

o .S -

LBl sensitivities and prior knowledge abo@gbeciﬁc students’ 'ﬁ?sumstances. .

E5 N

sHml Remind students to use the que%an box if there is anytfiing they wish to ask anonymously. Q

- S <
7)) *
> Condom, contraceptive pi&‘ﬁlplant, injection, Fe)mdom, intrauterine device (IUD), intrau@e
¥ O
3l system (IUS), dental da
2 2 o
< v <O
Revisit group @ment and conf\i%ﬁmlity; introduce the topic of contracep?.
~\ (o

Contegeption statem@ atch 0)@* f\% mins
& X N N
k students to mat Qe start to the end of a set of stateme&l’&ﬁout contracepti}QIternatively,

complete the ac&‘&? using an interactive whiteboard. (o) (‘/0

Check ana/{&sing Resource 1a: Statement match ar&ers and discuss k@ints as a class.

Explain that while the term ‘contraception’ is used@ge lesson, con m?ﬁre also used to protect
against STlIs even where preventing conceptio(ﬁQOt an issue (i.e. sex partnerships) and that
contraception is a shared responsibility. A

Baseline as€essment

Remind students that while most of t gill not be sexu gﬁve until over 16, many are likely to
be sexually active at some point in_their lives. They therQ"o need an understanding of contraceptive
choices available, so they are e,gipped to make tlle decisions for them when the time is right.

i e A\

Vi

~ \
Contraceptive metré@s clip OQ 10 mins

Give students R @ce 2: Contraception Notes to keep to hand as they watch the Cognito GCSE
Biology Contraception #44 video clip on different contraceptives as a class. www.youtube.com/
watch?v=kMY-vOF6bXO0.

[Note that the video uses the outdated term ‘sexually transmitted diseases (STDs) when referring to
sexually transmitted infections (STIs). It also refers only to IUDs whereas hormonal IUDs are usually

0
Q
B
2
=
o
]
(<
1
o
(&)

referred to as ‘intrauterine systems’ (IUS).]
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Ask students to note key information on the table provided (Resource 2) as they watch. You may
need to pause the video at relevant points to allow time for this.

Take feedback using Resource 2a: Contraception teacher sheet. It is important to also pick up

on key themes such as the comparative reliability of different methods (as condoms when used
correctly are around 98% effective, people may choose to use both a hormonal and barrier method
for contraception), and the need to check on health history before gh’g hormonal methods of
contraception. (@

Explain that free condoms are available for 16-24 year oIdsﬁ(@edway online - www.cloverstreet.
nhs.uk/stis/. Under 16’s can visit an Easy Access Point/w%t to talk to a trained professional to
register and discuss safer sex and healthy relationshinhey will then be able to order condoms

online. &,o

X
Post-16, it is also possible to order prescrip%& for contraceptivé)ynline via https://sh24.org.uk/.
An instructional video from PinkNews ‘iigw do dental dam @' ' can be found at www.youtube.

com/watch?v=6tPcqHQzvhw. Dent@%ms can be in shogt stpply in some sexual health clinics, so 6\‘
if they are needed it can be helggbto call in advance, EXtérnal condoms can also be made into 3@,

dental dam by cutting off t‘hP@of the condom,.cuﬁ'ﬁg off the open end, and cutting a stwme
0

down the length of the ¢ m to create are le of latex that can be used as a barrie W.

youngwomensheaIt@/2017/08/07/de% -dams/ ‘QQ
§ Support: Physi xamples of differ thraceptive types can be particularly &pQuI for students
:é needing furt e\~eupport. Youm i8h to select the most relevant contracepgive types. rb
0
g Challen@Qtudents could uthe NHS website (www.nhs.uk/condiﬁow‘contracepﬁon/)@ the
8 keyﬂiﬁérences between s of contraceptive pill and types of coil.oe A

©) & N~ \3
< N > O .
@ontraceptlon tiation O X 10 mins
9) <N

Using PoweSQ-:t slide 5, invite suggestions for how s@one could respon%@serﬁvely to the

statemer&/ (Q 9

Take feedback. Students are likely to come up((@a variety of res@es but key points to support

discussion include: A 6

® In a respectful, trusting relationship(@ person should see photecting their partner and themselves
from unwanted consequences a(paramount. X,

/)
® Wanting to use protecﬁgjgsws responsibility @espect, not a lack of trust.

)
® Latex-free condoms a ental dams are av. ﬂ)le.

® Arange of condoié?e available, incESQg hose that increase pleasure and sensitivity for both
partners. 170

® Non-barrier methods of contraception do not provide any protection against STls.

® |tis possible to become pregnant the first time someone has vaginal sex and some STls can be
transmitted by people who have never had sex before (e.g. genital herpes from cold sores).

© Medway council 2021 | 19



Give students Resource 3: Contraception Negotiation - script 1. Ask them to read the script and
discuss in pairs or small groups the following questions:

® s this effective communication? Why? Why not?
® How might both characters be feeling during this conversation?

® How might both characters feel afterwards if they do have sex?b\
/)
Take feedback. Suggestions might include: (
® Character B isn’t always being clear about what it is thép want and need regarding protection.
This might be because they’re worried about whee)g(they’ll be judged, or if their partner might
break up with them if they don’t agree to ha\‘ejex without protection.

® Character A is not respecting their partne eed to use protection and is trying to persuade
them to ignore their judgement about @ risks around unmf,bcted Sex.

® Character A might feel frustrated Cited to have sex; racter B might be feeling anxious,
pressured or may privately feel &&myed that they h(en t been listened to. 6 y

® Afterwards, both characte @lght feel worried 9@9t whether they are going to experienc ﬁ%
of the consequences of @Dprotected sex, su an unplanned pregnancy or transm|ss§bof an
STI. They might als oncerned about th2 impact of the actions taken on their re@ nship, as
not listening to tIQconcerns of the|$§a er can be hurtful and may affect Ievels\@trust in the
relatlonshl

In their pair \eups ask stude% uggest ways to rework the script usmé@&.értWe

commun ntoreachap conclusion.

<
exéale of what this m& ook

Takifge'dback then share@ second script on Resource 3 as an
» O
x>

(&
Qtudents should%&% oolb \0

"
o
=
>
=
)
®
o
1
o
(&

®  Whileit
cons@s being given or not, communication canQe made more effacfi9€ when someone shares
their wants and needs when discussing co tion use. For e ?
is clear that they are saying no, and remi % @

ys the responsibility of someone se consent to ensu ey know whether

e, in Script 2 Character B
their partner
been tested yet, as well as their pnor@’ ment to use pQ ion.

tial risks due to not having

® |t can be helpful to find other w ieﬁo spend time toge@r and feel close to one another if

contraception isn’t available. xample, in Scri haracter B suggests an alternative activity.

B
® Character A does stogé surising Characte&when they provide an alternative activity, but they
shouldn’t have cor@ed to pressurise t@ when they had been told ‘no’ already.

\

Challenge: Stu ’bcan script a conversation which shows how to positively discuss contraception.

Condom demonstration 5

Gather the students round for a teacher demonstration of the correct way to use a condom. If
students saw this in year 8, ask them to suggest the next steps and rationale as you go through.

Remember to ask the class about latex allergy and point out that latex-free condoms are available.
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Use Resource 4: Condom demonstration — teacher guide for step-by-step instructions and key
learning points.

Alternatively, use this video (but ensure visually impaired students are planned for):

https://myhealth.london.nhs.uk/health-and-wellbeing/sexual-health/faq/how-to-put-on-a-male-

b\‘o
o

Give each pair one of the domino cards (Resource 5) - a stgptin the process of effectively putting on

condom/

Domino Match

a condom. Tell students which domino is the first one@@ then get them to connect the first part of
the statement with the end of the statement on arSh r domino to create the steps of effectively
putting on a condom. Repeat until all the dom'g@ss are connected. It can be helpful to have the
dominoes master sheet handy to correct any@listakes.

oot o2

72 a) 165\‘

Condom Practical 2
Once the class has the correct Ofgtv, provide them w@(?ndom demonstrators and condoms @
to demonstrate safe use of oms. As some mayppfefer not to complete this step, explai

although this is an impor{got activity, it is opti , as some people may prefer not to get I@ricant
on their hands or wiI@gle done this activi fore and do not need to do it again. %%a way for
students not to f%(th pressure of pee uence to do something they are not@fortable doing.
Circulate to er%re students are %ting the activity sensibly and accurat@Ensure used ’b
condoms ounted back n‘?% bin to avoid misuse of condoms in the Qool environme tf\,

Core activities

In addi o providing w ipes, you may wish to allow students to&h their hands b
pr {@eding with the rest of the lesson. O
Bbpport: Itis impe@ that all students know how to use a ¢ %m effectively so Kbor small group
*
work for the co demonstration activity (either duringéQ lesson or at an ab ative time) may
be best f @ di t, < (o)
e bes o(rJ needing suppor Q@ O
Plenary questions \8 Q/?. 2-3 mins

Ask students to answer these key questiongk\cﬁeck understanﬁ&nd assess learning:

® Name three forms of contraceptioa.lo

® Why do same sex couples sﬁll&d to consider usin®.a form of protection?

AN

®  What forms of protectiocfbﬂ)est to reducer om STIs?

®  Which forms of contraéption are most effegtive at reducing the risk of pregnancy?
® Name five top tip{%r using condomsecﬁctly.

o
Reflection ang)ledge 2-3 mins

Ask students to think privately about their standard response if asked to do something they are
uncomfortable with. Suggest that for a week, students challenge themselves to say ‘no’ assertively
but respectfully to something they wouldn't normally say "no" to, at least once. It doesn't need
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to be something big, just something others would normally take for granted like a food choice, an

equipment loan or an after-school activity selection.
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Signposting Local Services -

Ensure students are aware of the information and support available on relationships and sex issues: a
teacher, parent, school nurse, GP.
Highlight local and national services, such as:

\0
® A Better Medway: www.abettermedway.co.uk/ @6

® Brook: www.brook.org.uk/help-advice; Contact number: 8802 1234

signposting support

® Childline: www.childline.org.uk; Contact number: 080671111
3
Xy
Revisit any anonymous questions that have@n left unanswe;e\,
y ~ N

Endpoint assessment and

Anonymous questions

v

)
Contraception leaflets \)6 (:1' 8\*

2 N Xe) <

EE g’ Create an information leaflet Qoung people ap e contraceptive options available to p e

= g and signpost where to getaﬁm locally. (,\ é\

T 9

S - ¢ &5 o7

@l Nurse visit ‘Q v. o -

eT (e) L &

u’j Students ccﬂgg&range for a loca ol nurse/sexual health nurse to come i@nd answer the"fb
question 6

O < e,f\—,é\'_
¢ ©

N X N
Q “\ \p .
C 7 ‘\Q o(\'b . &\O
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Lesson 5: Managing the ending of relationships KS3 Year 9

This is the final of five lessons for year 9 students. It explores issues around the breakdown of romantic
relationships and is an example of how mental health and relationships are linked.

Further resources on managing grief and loss are available in our Mental Health and Emotional Wellbeing

OV
We are learning: ‘Q

4

V] how to manage the end of an intimate relationship. QQ

resource pack.

Learning
objective

£>

\2
V] | can identify the range of emotions associated&slg breakups
1 1 can describe ways to manage a breakup @and appropriately

V] | can suggest strategies to help manage&oﬁons when a ry@nship ends

V] 1 can explain how and where to ge{t @#p for managing ;@4 t relationship breakups

Learning
outcomes

?
[V Box or envelope for anonymw%estions R o(\ ‘Qb\

M Resource 2: Breakup&narios (1 copy peém\r) é(‘

M Resource 2a: Br%gf) scenario (optioné?upport) \Q
M Resource 3; Ib‘,akup chaIIengesQ/c?sTs copy of each statement) &0

V] Baseline a&essment work frv%tsson 1 [Online posts] O&'
Wa\

Resources
required

Activity Description

X \/
Baseline &Q/ Stude nnotate a stimulus related to romantic@aﬁonships endingg’@ 10
*
aSSR nt dis ey themes as a class. Q X0
-~ 2 L
& R Sl Vi
@reakup scenarioc udents read two breakup scenarios E%@ alyse the feelln@ impacts 1s
of different behaviours. (
P\ Vi
v
Breakup advice Students provide advice andﬂl ce for people i y breakup 1s
situations.
R %
C” .
Do’s and don’ts ) )
Students create a ”l@g and Don’ts” I|s®;nanag|ng breakups. 10
plenary
O\ PN
Sethe o
Endpoint Students r he baseline activifyMrom lesson 1, using a different colour
assessment and pen, to wonstrate learnin eﬁprogress. Remind students of support 10
signposting avail é
A
L
A

Ensure you have read the Medway Teacher’s Guide to this programme and have considered any
sensitivities and prior knowledge about specific students’ circumstances.

S
o
23
C =
(&)

Remind students to use the question box if there is anything they wish to ask anonymously.

Romantic relationships, ‘break-ups’

Key
words
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Introduction -

Negotiate or revisit ground rules for the lesson. Remind students that the question box is available to
ask questions anonymously.

Introduce the learning objective and outcomes and explain that students will be exploring how to
manage loss around the ending of a romantic relationship. é\’

(6

Baseline assessment \o’b 10 mins
()

Working in groups of three or four, give students Resoufe 1: Breakup reflections to annotate.
Students should add thoughts and reflections on tb fferent representations of feelings and actions

)
c
o
£
o
o
o
0
)
©
o

=

=
0
L
(1]

around breakups. &&'

Discuss how people can experience many ions that are Iir)héa)o grief and loss during and after a
breakup. This is because they are grievi@for the loss of a pj{@er, the relationship they had, as well

as the hopes and dreams they may had for that relatjofiship. 6\‘
Grieving for the end of a relatigfi8hip is a personal eg?egence and therefore people experienc QQ
differently every time there (S)d breakup. There i ‘fixed timescale’ and the time it takess@ iffer
from person to person xperience to ex?o@nce. 06

Q
Support: Ask stud@tsao focus on th ﬁ?’t?\ree images.
O g : S

Challenge: A\S&Sudents to colla} onses on their table and feedback key estions to the ﬁss.

gﬂ Q7 < QU
Breal&Q cenarios © & - fl,gmins
< O
degree of emoﬁc@ﬁpset a breakup causes is influenced b&any different fact&@?cluding
’ahe degree of attag nt between the couple and the wide&{haﬁon around the,%%’akup (e.g.
a betrayal wilﬁadiﬁerent to a mutual decision), along h

individua&@ relationship. ()

e personal circ ances of the

Working in groups, ask students to read Resourc Breakup Scenarj smj answer the questions on
the sheet about the two scenarios. (&

| . S
Take feedback, drawing out key Iearmng.oQ Q

9
E ® Arange of emotions can be expirignced after a break@ and this can impact on a person’s
8 behaviour. However, it is not ropriate for peo engage in unhealthy and/or illegal
§ behaviour that ignores t@’&her person’s righ{\g
® Breaking up can be jonally difficult a chnology can ‘freeze’ emotional moments in time,

making those mq ts accessible long 4fer the grief of a break-up is over. Equally, social media
can cause othrefdto become involved who don’t know the full circumstances. Not only is this
unlikely to be helpful but it can make a breakup more complex, so it is important for everyone
concerned to think before posting anything online.

® Sometimes people can try to minimise the risk of emotional upset by limiting the degree of
attachment in a relationship (‘keeping things casual’). But this also reduces the likelihood of
benefiting from other aspects of a fuller relationship e.g. meaningful connection, feelings of

safety, support and respect.
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Support: Differentiated handout provided for Meg and Kaan’s scenario (Resource 2a).

Challenge: Ask students to create a storyboard to show how one set of characters could have
handled the breakup differently to achieve a better outcome.

Breakup challenges 15 mins

N
Divide the class into five groups and allocate each of the scena iQ@on Resource 3 to a different
group. Ask students to work in their groups to consider theﬂ(ékup challenge in their scenario and

rovide appropriate advice.
p pprop <

Take feedback, drawing out key learning: so

O

® Some splits are straightforward — both peo&lé?now it’s the right decision and have very little
emotional investment in the relaﬁonshjep ,1,

Core activities

® Other breakups can be difficult as&%ﬁle can experient@ense emotions that they find hard
to manage. The way a person feg} can then affect the; actions and decisions. This can be the 6\’
person doing the breaking much as the p who has been broken up with. For exaQ E

people can feel guilty, e rrassed, or selﬁsl’\ﬁout breaking up with someone. But it i fair

(Z
® However, in JuIieQd Liam’s case, th'?&uires a different approach as Julie’s beh&our is
r

unhealthy @ntrolling - here% her communication with Julie is likely té&:alate the
situatio Me is not handli

on the other person Q(?Void them withoué’fexplanation.

reakup appropriately and is engaging &(alking —an illegab
beha - which could that Liam is at risk. It is important that hggets help to dea@
th'ﬁptuation —the po@and stalking charities can provide speciaﬁj@;&vice (see signp6‘p g
J\Q)Selow). \{a\g ~ \9(\
s ) o " ,
Do’s and Don& (o) N\ 10 mins
& ¥

In their g %r as a class, create a list of “Do’s and&f’ts" for managingéZakups. Suggestions

could include: \
Qf(z
2

«O
DO: \
1. ...accept it: Try to manage a breaku ﬂcepting thatiti r, and work through the related

emotions. There may be good and®bad days, and it is @ to cry.

2. ..reduce triggers: Somegfﬁde to box up or@v away souvenirs collected from the
: 6

. . . * . .
relationship, delete thei number, or bloc on social media.

3. ...allow time: Getl‘in(q er a breakup canongrime. There is no fixed time - it varies from person

to person. (@ (J

4. ..look afterQurself: Balancing food, sleep and exercise can help support mental wellbeing.

5. ..find positive activities: Finding a new hobby or re-visiting old ones can help to distract from

Endpoint assessment and signposting support

negative feelings and create a fresh sense of identity outside of the ended relationship.

6. ...reach out: People benefit from the positive feelings associated with spending time with friends
and family.
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7. ...use clear communication: If a person clearly ends the relationship, this is final and should be
respected. But being open about the reasons for the breakup, without being hurtful, and allowing
for discussion, can help the other person heal. If it feels safe to do so, such conversations can
clear the air and allow for a smoother breakup. However, they are not a chance for the other
person to manipulate, negotiate or demand endless explanations and it is okay to end the
conversation if this happens. Rehearsing the conversation migh ‘bichelpful.

8. ..create a reasons list: In time, the important reasons for the@reakup may be forgotten, which
can lead to reconciliation when the relationship is unli succeed. Noting down what didn’t
work about the relationship can help to balance out rdsg*tinted memories and avoid complex
breakups.

9. ..focus on the positives: It can be easy to fo%Qn what was lost, but focusing on the new
opportunities ahead can be hugely heIpfub’N«ew adventures and opportunities can arise, as well
as the prospect of new relationships wI@n ready. 0/1,

2

DON'T: 0(9 (\'\/ b\’

1. ..‘ghost’ someone: (stoppin&sponding toap s messages without ever telling them t{@
relationship is over). Thic n make the othea{a'son feel confused, disrespected, and of

where they stand. < (90 o
2. ..cheaton someQe: This is very h @and disrespectful. It can have an ongoingonpact on the
way the otl@rson feels abou@ugrselves and future relationships. Peo I&Qould break up
with so e&e if they have t Q?ge to cheat, and be open and honest ab@ he future of th
relag %ip if they have Q d. ﬂo Q’\,
3. .&t, call, email or c@act your ex through social media: Bein§@%ontact with an ex wifl not
o}

X
@help the person tq&al and can further complicate the proce$s of moving on.
N o O

Q. ...break up ini c: This can escalate and make the sityafion worse for everqube involved.
5. ..break en angry and in an argument: Argun@&%can lead to hur%ﬂ)omments and

escal@n. Q (2]
6. ...ask friends for information: Ask friends Q) share informa;'@bout an ex and their new

dating stories — this can feel hurtful in th{i ial stages of a kup.

7. ...avoid thinking traps: Someﬁmesﬁle worry they 'I@ver find someone new, that they
aren’t good enough, that other cheat on thema@ect them —finding evidence that shows
this is unlikely to be the ca%&w stop these niag;we hinking loops.

Endpoint assessmep&x A 5 mins

R

Students revisit th r online posts fror(ﬁhe baseline activity in lesson 1, using a different colour

pen to add theiQew learning and make any changes they now feel they need to, based on their
learning in this unit of work.

Signposting support 5 mins

Ensure students are aware of the information and support available on relationships and sex issues: a
teacher, parent, school nurse, GP.
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Extension

signhposting support

activities

Highlight local and national services, such as:

® A Better Medway: www.abettermedway.co.uk/
® Brook: www.brook.org.uk/help-advice; Contact number: 0808 802 1234
® Childline: www.childline.org.uk; Contact number: 0800 1111

*

Ensure all questions in the anonymous question box have been a&ssed and allow time for further

questions and follow-up next lesson if needed. >

Talking heads ‘QQ -

xO

Write a separate ‘talking heads’ scenario of agepectful break-up,.using the information learnt.

& Lo

N X N
Q v \ *
> X)) (\’b . ’00
A(’ < o) N4
Q & &
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Year 9 Lesson 1 | Resource 1: Online posts

My friend doesn’t think people

" ever get to the point where they
feel fully ready to have sex for
the first time, so there’s no point
waiting for that. Are they right?

| have sex. B ple keep
talking abQ&eepmg it casual
and mmitting to anyone.
Am | weird for wanting a proper
relationship before having sex?

efwant to be|n é efore

My mate says you need to get
your date to drink lots of shots to

make sex more relaxed. Is that a
goo@?

I do&t always have a@om

me when | wa@o have sex.
Anyway, that’s a@uy’s respon-
sibility rea%ﬂg‘?t it? If we only

skip pr on occasionally it will

be& ght?
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Year 9 Lesson 1 | Resource 2: Relationship Attitudes

Read the behaviour and indicate on a scale of 0 (strongly disagree) to 5 (strongly agree) your

level of agreement with the statement.

8. Buying gifts can be a lovely way to show mt@
in someone.

Strongly ;4 5.34.5 Strongly
Disagree Agree
OV
1. Pinching someone’s bum is okay. (Q
o2
)
2. Having sex after a first date is a bad idea. ‘00
%xQ
3. Chat-up lines are corny and won’t get som@’%e a 0)
date. ﬂ(\ Q’l’
o/@ f\v’ 6\
4. Telling someone what’s great ab@:t them, is a \Oo (Q
nice way to start asking theréht . ’5" ‘(\’b
I (%)
< <
5. Dating more than one@rson in the fir, (552(9 00
months of seein eone is fine. $
\?‘ 06" 5,
6. It’s ﬂatteri@Qa person ke @gskmg someone Qe ,\9’1'
out wh(n ey’ve said ngg \\)9 o
- Ne)
e S
.&m whistling is o it’'s a compliment from 90 é’b
meone knov8® hat person. "3 O
.ﬁe’ [N

9. Once a person starts sleeping with S((,ane they
should break things off with anyo@else they’ve
been dating. P . (§‘

10. People like to share se&ages with a paQ%

in the first few weekg 6f dating. (;

S

If someone really loves their partner, they will
have sex with them.

11.

12. Threatening to ‘out’ someone unless they kiss
them is manipulative and illegal.
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Year 9 Lesson 1 | Resource 2a: Relationship Attitudes

Read the statements and write 'yes' if you agree or 'no' if you disagree.

\0
@6
>
O
0(9 Yes/No
o)
(o)
o&&
Pinching someone’s bum is okay. <" Qq?)
00«
< 00’1, R
| & > &
Telling someone what{s,great about them, is a nice )
way to start askingQ@'em out. ??(9 O‘QQ
& - o
o) S P
It’s ﬂattebnoglf a perso©@eps asking someone out 96‘* f\9
when&éey’ve said n@& &_’0 \00
,é(}’ \A\i‘@ RS S
N YO . . 2 O
0ﬂz\NoIf whistbg is okay if it's a compllmegQ%rom ?5,
R someone known to that person. {&o ‘2{(/
) o
& ©
If someone really loves the{@})artner, th ill have
sex with them. A(P *(\q
D0 P Q
|

Q’*’V
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Year 9 Lesson 1 | Resource 3: Bystander timeline

Ve

.' Kinan is embarrassed he hasn’t started dating when his friends have, so tries to show
he’s just as mature by sharing nudes he found online. ,’

How could Kinan’s friends have reassured him, so he didn’t fee& needed to share nudes
or be embarrassed he’s not dating yet? fb
D\

® N>
o ’\9 -
‘ O B O

" Kinan’s friend Gina rea&}loesn t like re é/ ng nudes, but she doesn’t want é{\
e

to look like she’s n ature enough thinking about sex. So she shar@
the pics Kinan .f@ with her part/$[9 ”
&

How could Gina ab‘éto live more m@&wnh her values? O&'
) L S )
o 2 A

%

“ © &
g : N \\
How Gma s frlends&p her to do this? > ;00
A ) O &
Q’g{ (@‘ e 1
p r\b ~N )

" Gina’s partner Blake thinks Gina egvar/ng nudes Qhe s ready to have sex,
but Blake definitely isn’t read( Iake s now W that not going along

with what Gina wants, m;%zg’mean gett'lng @vped or Gina telling people
Blake’s immature. \(J (\ ,,
) S

-
How can Blake manage{é'\r feelings anchIQ ituation?
Q'b

How can Blake’s friends help Blake to manage this situation?

J/
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Year 9 Lesson 2 | Resource 1: Scenarios Q%\

r— — — — — — — T - — — — — — — — - — — — — — — 7

| Rex and Hannah are at a | Jill knows Amal doesn’t | Jamie tells Frankie she |
party, and they are both really drink much. So she is single and not seeing

| drinking beers. Rex spikes | comes up with a drinking | anybody else, but this is a |

| Hannah’s drink with a white | ‘game’ to make him drink | &x‘ |
powder. more and get him drunk ‘%
>

e 5 o

- - — — + Ao

N &
| Brad tells Ryan if he doesn’t b{s@e is 16 and dg\%g‘l\/\arla, | Trevor has naked photgg\of |
arla

have sex with him, he will ? who is nearly 18,

" out’ Ryan to his friends @
. family. {

Suzy on his phone.é\says
and Jake h @Qex while her | he will share t with |
others unlgiphe has sex \

| parents ?e out. |
(&o %&/ | with hII’B&, fb |
© < a
Sl |
2 |
* u
| 52 |

Q’b 7777777 4+ - —

+G S — — — — — -
udia knows she has |

| Jemima and Emile had sex | Olu doesn’t t to have Cb
last night. In the morning, sex with h@ et because Q a sexually transmitted
| Jemima is still asleep but | she doésn’t feel ready. @ | infection but she doesn’t |
| Emile wants to have sex L ers her som gs, | want to tell Greg about it |
| again, so climbs on top of U@ping this will r er | because she thinks he won’t |
her. She wakes up half-way and make heraggnt to have want to have sex with her
through. ,b(Q anymore.
7~
\ < \ ()
| | A A NI |
| |
| |
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Year 9 Lesson 2 | Resource 1a: Scenarios [support]

| Rex and Hannah are at a | Jake is 16 and dating Marla, |
party, and they are both who is nearly 13. Marla

| drinking beers. Rex spikes | and Jake have sex while hepb(Q
' Hannah'’s drink with a white | parents are out.

have sex with him, ill
\ &L@

‘out’ Ryan to his fr

| family. OQA

| C (©) again, so climbs on top of

| ‘Q‘ |
2 - O through.

3.  her. She wakes up half-way

. powder. | 7
L
/&\bﬁ\

A R
| Brad tells Ryan if he doe Q‘ | Jemima aruf?mil

last n@hn the morning,
ds and | Jemima is still asleep but |
| e wants to have sex |

| :)\&Rim. fl, |

e had sex |

>

amie tells Frankie she |

*
6 ingle and not seeing

anybody else, but this is a |

lie. \

- — = = = o —
Trevor has nal«@%hotos of |

Suzy on hia@one. He says

he will @fe them with |
otheré&Unless she hasé{;b |
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Year 9 Lesson 3 | Resource 1: Baseline quiz — Teacher notes

1.

2.

3.

&

Q@

7.

What are the risks of unprotected sex?
STI’s, unplanned pregnancy.

What proportion of pregnancies in the UK are unplanned?
Approximately one in three. b\*
Teen pregnancies are at their lowest rate in over 50 years. While every case is individual and

there can be good outcomes for all pregnancies, what are @particular risks associated with

teen pregnancies? Q

Poor maternal mental health, studies interrupted whj mnay impact career path, higher rates of child
ill-health). https://www.gov.uk/government/pubIic’&éns/heaIth-matters—reproductive—health—and—
pregnancv—planning/heaIth—matters—reproductiéﬁealth—and—pre@)ancv—planning :

f»

How can people protect themselves fro planned pregoﬁes and STIs?
Contraception reduces the chances of @ pfegnancy but isr’bl 0% effective. Barrier methods 6\‘
(especially condoms) reduce STl tr ission but somg fafections can be passed on anyway —{@

lesson content. 00 I X(o)
% ¢ D)
able symptomggq'\eir genital area but don’t have a@—

Some people have unco fé
true or false? &Ib o
True — For exampl &Qﬁcular itching @o chaffing or a fungal infection is qlg{g&ommon and may
mean changing gRo wear or usin wders/lotions to look after the sensi%@skin around th’fyin.
A little cIea;ﬁthte vaginal disc@r e is normal but sometimes the discharge changes. Ba I
vaginosis a hrush (a yeast @ction) are common causes of vaginal@scomfort and untﬁb’al
discha @‘— they can res n their own with basic changes like shahging washingpﬁﬁcts and
aveidin over—washingg@ sometimes treatment is helpful if i s not resolve; I &}nportant not
nic if a person hag‘unusual symptoms - a medical prof{@mal or pharmac’(ﬁ@an provide advice.

What are den@l,ga\ms and why would someone use Q; (g(o
Dental dams are a piece of thin latex — like a flat cﬁés)m They can r@ the risk of STl infection

O

People who’ve not had sex before don’t r@ to worry abothI’Is — true or false?

False —some STls can be passed on thr other sexual a nd through sharing needles or more
rarely through blood transfusions. S{anection is rare i eone who has not had any sexual
contact with others before but someone beco exually active, remember they are reliant
on the sexual health of thosemho’ve slept with 3&; partner previously — show illustration on slide

5). o

) (Q (JO
How could someon vise a friend on when and how to discuss safer sex with a new
sexual partner?
Consider points like before people are ‘in the moment’ and when checking on contraception.
Focusing on health and respect rather than judging past histories is important. Remember that if
someone has had an STl in the past, a couple can get advice on how to have sex safely.

during oral sex.
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Year 9 Lesson 3 | Resource 2: Information hunt

Find...

Example

... two STlIs caused by a bacterial infection.

N

1. Chlamydia

2, §thlis
4

N\
1. ... two STIs that cannot be treated with an antibioticeg

Challenge: Suggest a reason why one of these cawﬁe

treated with an antibiotic. X,
(@)

1.
2.

2. ..one STl that can usually be prevente&p(y\using a (

an STI. QA
Challenge: Find two STls that share simi&treatments. @

Are there any other similarities yo*@ find? s(’\"

condom (but not always). o f )
\.\) . oo @6\
N4 & a
&L e, o
3. ...three STls that mig t always cause&mtoms or 1. ~Q®
may only show sy{&toms some of e%’me. 2 &0
N QO I ”
4. .. onﬁrl that can on%ga iagnosed with a blood 1\\) . OO
(Sl N 4 X
Q & P ®
& L & S
)
<> cj w4 Q h’g
Q° ¥
5. ... three types of treatment that can be use@gtreat

6. ...the most common STI a@oung peopIe\é\c?e
UK. QO Q
(%2 ¢

Q%

Challenge: There are self-test kits available for some STls:

How do you think the availability of tests to do at home might affect rates of diagnosis?

What effect do you think this might have on how many new infections there are?
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Year 9 Lesson 3 | Resource 2a: ‘Which STI?’ Multiple Choice

Which STI...
Example ’ Chlamydia
... is caused by a bacterial infection. B. &enltal Warts
fé Pubic Lice
1. ...always shows symptoms? Q“o i
o) A. Syphilis
&o B. HIV
&
<O None of them
e A
2. ...can cause unusual discharge? \)G) orv A. Gonorrhoea 6\‘
» O ' e
(\0 . ,59\ B. HIV ‘(@‘
o & . &
* (o) C. Pubic Lice [
&2 o
3. ...cannot be preving by using 3‘@%? A. Gonorrh&’&
QA Q6 B. Publc'ch ’{,b
© Q
'v
© C. \Sﬁmllls
‘0( \&’ ) 0
|Qhanaged by usi rugs to slow down the spread CQ\ Genital Wa{@p
’éf the virus in tlﬁkody? ‘9
S o @ | B. HIV c,°
N < Q Z
Q 0‘ C. %yc%l Herpes
S )
5. ..is diagnosed using a urine sample? A <& HIV
R
‘(/ @ B. Chlamydia
4 NS
\(/0 *§ C. Genital Warts
\
6. ...can be treated if som&@xe)seeks mediél ?port? A. HIV
2
Q B. Genital Warts
C. Allof them
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Year 9 Lesson 3 | Resource 2b: Answer sheet

Find...

Example

... two STls caused by a bacterial
infection.

While this is an example, students could also

add gonorrhoea. The type of STI will affect what
treatments are avail§¢€, for example antibiotics
can only be used @ acterial infections.

A

1. ... two STIs that cannot be treated
with an antibiotic.

Challenge: Suggest a reason why one
of these cannot be treated with an

\‘
Any non-b cferial sTI (HIV, genital warts, genital
herpes,@%c lice).

O
Stuéé?ts may suggest the reasons given in the
,eQmple above, p{,bme may suggest antibiotic

ause symptomQ may only show
symptoms of the time.

Qo

S
<
f'b(

nprotected
(10 p @

antibiotic. @)*resistance foqfvcteria/ STI. Though they are less
\'\}6 likely to ha@ ddressed this in science at Year 96\<
“\’b than‘ tfb re in older year groups. Q}Q
2. ..one STl that can usually,l6e Ch \ydia, gonorrhoea, HIV. Syphilis is aé\
prevented by using a @Qéom (but ally preventable by using a con Zhowever
not always). \ V”lf there are sores it is still transn;'c@ble and
«O & .
N ‘2‘ condoms would not be effectiYe. Students ma
QA (9 suggest genital warts or gefital herpes, ho
o 4 e herpes, 7
C @ condoms are generallyéﬁ's effective aga
‘é & these. N . O
N . N L4 &v
3. (y@ee STls that K&Ot always Students coul ite any of the §75 as at any

point they mﬁ?/ show no sym s, or symptoms

may not{E present or h$~ dormant phase.

\3
It'@ that student erstand that a person
s\ould get test(§ ey have had sex, especially
“They should also get tested
before the& cide to have unprotected sex with

a partp@
&

\J
4. ... one STl that can only beéiagnosed
with a blood sample.(e

Q'b

(}0

§ v

H@n only be detected with a blood sample.
iS needs to be done at least four weeks after
exposure to HIV, and it’s more reliable after six
weeks. However, if someone is concerned that
they may have been exposed to HIV, a medicine
(PEP) can be given in the first 72 hours that may

stop them from becoming infected
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5. ... three types of treatment that can Medications including antibiotics, antivirals or
be used to treat an STI. antiretrovirals (used in the treatment of HIV);
medicated lotions and shampoos; procedures

Challenge: Find two STls that share i )
such as burning or freezing warts.

similar treatments. Are there any other
similarities you can find? Many of the STls are tceated by medication
- students may note%cterial infections are
specifically tl)g\ with antibiotics. Some STls

with symptofs that appear on the skin (genital
warts a bic lice) can be treated with topical
crea@
6. ...the most common STl among young @mydia is the t common STl amongst
people in the UK. @yoyoung people;i? e UK. It can have no
\}6 symptoms, hut’testing is easy and can be done \"

/Sv at home@at a sexual health clinic. Sometim,e@

00 servi&@are available in other places, su
9 events in universities like Freshers We@.6
</ > @

Students completing hallenge act‘iv'@my note that there are at-home te@ available for
HIV and Chlamydia )ﬁey may sugg%&at having at-home testing kits maé&' accessing tesfgg
very easy, esp;&@ 'for people WIQ e not as able to leave their home l%ve limited t'mQ’\/
available g—r nervous about@ing to a sexual health clinic. Whils@ﬁs may mean thalates
of detect( Is are higher@&mare people are tested, they mightpote that a pers&gogho knows
they fiaye an STl can tal@ecaut'lons to prevent someone eléQeatch/ng it. ., @

&QA S O &L
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Year 9 Lesson 4 | Resource 1: Statement match CONTINUED ON NEXT PAGE

1. No method of contraception is...

2. Pregnancy is still possible...

‘ ...does not affect the chance of pregnancy.

| S

PO - M
b

| %7
| -ig@nreliable as there is a risk that sperm will
present in pre-ejaculation fluid, which can

(LQ&:'II lead to prz{ﬁancy.
,1,0

o
e .

o

3. The withdrawal method is @here

a male having sex with@‘female,
withdraws his peni{Qfore ejaculati

...GP;‘e& sexual health clinics for free, or frOIQQ
p'@acies (though sometimes people o
&y for this). Can be used up to 3-5 days after

o?g unprotected sex. If someone is go&&way on

to prevent pre%@cy. This meth Q, | holiday, they can pick up emegéé'rcy contraception

- ) - )
o°Q ©Q

X
AN
%@p doms are Iesié&tive if...

from a GP in advance, just@ase. ’b

. + . . _
| > O
. . X
...during meoQ'uatlon (a pern{Q}.
| O L
| QQ’ o,°’
Y

<
- &0 - - &
& &L

5. Condoms and other barrier meth cﬁ:o | ...the risk @TI transmission but do not

can reduce... (7))
7S

A(J
(QQ

Q'b
6. Same-sex couples may not risk
unplanned pregnancy but...

| prote m all STls.
| *‘\&&o

ST LI
|

| ...they are put on incorrectly, come off or split
| during sex, or if oil-based lubricants are used.
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Statement match CONTINUED

7. Sex with two condomes...

/)
| 2
*********** + - = B
| \Y
| ,&}5& effective. This means every time a
8. The sexual position ... Beterosexual couby has sex, there is a small
f\risk of pregn@ 4
el Vv :
O QO N
777777777 %, I + — i@i . (@ _
o° P o
2 C %
é &,(oerom sexual health clinics, GP s %es and
9. Washing the vaginae&rwards... v H ) ’ 8@ ’
‘\o Q/ | some pharmacies. &&
A\ ‘2‘ | O %)
g < < v
- - - —,0Y - — — — — 4 . “ -
(C &@ | \)6 O
‘Q Q \ .

1%£Pgnple can buy$:&ms and some | ...is less ef‘fecti(QQhan using a §ip§} condom,
Q

as friction gveen them inc es the risk the
other barrier Q’] raceptives from... {‘9 6&

c/O condo%ﬁwill split. vf)(o

11. Free contraceptives, including Q} sl need,to use protection to reduce the risk
condoms, are available... @ | of S'[I\é?lsmission.

O S

7777777}} 77767 77777777777 .

12. If contraception fails (such as
a condom splits while being
used) people can get emergency
contraception from...

| ...pharmacies, some corner shops and

| supermarkets, sometimes vending machines in
public toilets (remembering it’s important to
check the contraceptive has a kitemark and is

| in date).
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Year 9 Lesson 4 | Resource 1a: Statement match answers

1. No method of contraception is...

...100% effective. This means every time a
heterosexual couple has sex, there is a small
risk of pregnancy.

2. Pregnancy is still possible...

...during menstruatjen.(a period).
PANY

3. The withdrawal method is where
a male having sex with a female,
withdraws his penis before ejaculation
to prevent pregnancy. This method...

<
...is unreliable @Shere is a risk that sperm will be

&

present in pfe-ejaculation fluid, which can still lead

to pre y.

(@]

4. Condoms are less effective if...

Vs

(@urlng sex, ow *based lubricants are used.

&v
th

ey are put orascorrectly, come off or split

5. Condoms and other barrier methc&
can reduce... A\

0

A4
...the risk &I transmission but do not
proteé m all STls.

S

\‘
6. Same-sex couples may no&@(
unplanned pregnancy

A3

¢

*

..50N need to use protection to reduce@< of
| transmission.

7. Sex with two

&0
gg*doms...

: . . O
...is less effective than using kﬁngle condom,
as friction between them jdcreases the ris&ltfj
e

v
5
/2 \
©

,OQ condoms will split. o0
< h bict on the likelihGod of
tt i t t ikeli
8. The(&ual position ‘({" asnextto no,§1' ctonthel ?\' °
70) * pregnancy. .\Q ‘&g

S N~
...does n&&?fect the chancép pregnancy.

>

) J\\
ashing the v‘q@% afterwards...
CV

10. People can buy condoms and some

rmarkets, so
) ] ~public toilets mbering it’s important to
other barrier contraceptives from... Q . & . P .
O% check the ceptive has a kitemark and is

C
X

...p%&{%cies, some ng‘ shops and

es vending machines in

in date).&

11. Free contraceptives, incls
condoms, are availabl%\

N\
.fr &xual health clinics, GP surgeries, and

s@w\e pharmacies.

0‘
2

12. If contraception?ails (such as
a condom splits while being
used) people can get emergency
contraception from...

) S

R.GPS and sexual health clinics for free, or from
pharmacies (though sometimes people have
to pay for this). Can be used up to 3-5 days
after unprotected sex. If someone is going
away on holiday, they can pick up emergency
contraception from a GP in advance, just in
case.
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Year 9 Lesson 4 | Resource 3: Contraception Negotiation - Script 1

A couple have been dating for seven months. They started having sex two months

ago. They agreed to be careful and to use protection every time they have sex. They

have been using them up to now...

Q
@"
o

6\.
Qo
>

B

| love it when you do that. )
Makes me ready for anything. &&, That feels so good... but we’ve
(\O run oudpf protection. Really
9@" frustydting but we should
ﬁ > ably stop. N\’
@\' . OQ‘ *Qé?'
~ X 2
o % D)
< (o)
- 2 o
f <Y hsd o
0 % ~
I\ X , X _
X S ® AP
But it woG‘Qmatterjust ths o Q
once wﬁ1 it? X, \)9 v
@& O Well, Baybe not butjé@?till
’6(1 *&\ n%(ﬁre, though.é\’b
& W B R
< R %
' ﬁ? ’
\
g 3 Q Q?
P ©
é . ~N
| really don’t want to sto zb‘ \Cb\
now...I don’t think yo A‘
either Q,o 0Q o) .
'b( @ Well...maybe it’ll be okay just
Q this once...
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Year 9 Lesson 4 | Resource 3: Contraception Negotiation - Script 2

A couple have been dating for seven months. They started having sex two months

ago. They agreed to be careful and to use protection every time they have sex. They

have been using them up to now...

| love it when you do that. Makes

me ready for anything.
7| We'd better slow down —we
X , .
) (\0 haver).{,bot protection.
) e* O
9 Vv QO
W N i >
- ) ,60 &Q
0 I X(o) >
o) Pox N
But it won’t matter justcthis once, (90 ( Qe )
. &9 Don’t blame this on m& We
will it? < Yol S
(go ‘28/ agreed to use sorggxt'hing every
time. We have(@even beenQr{})
4
‘Cﬁ © i tested yet.6® a)>
& O y
— A . 2 <O
aéo R o~ N
* _ .l‘ f\(’ -
Qﬁut | really deJrﬁ?vant to stop e >
oo . Qit’s frustrati r me too but
now... | don’t think you do either... O‘
(& I’m sayi Kol Come on, let’s do

‘ 00
S
. o’a‘ ~
O
Okay, okay... | gueSSéq@re right. |
But | get to pick tIQ m!

 ~

Y

R

som g else to take our mind

offcthings — wanna watch a film?

&

7~

And | choose the snacks!
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Year 9 Lesson 4 | Resource 4: Condom demonstration — teacher guide

Step 1: Remind students to store condoms away from sunlight, to check the expiry date on the
pack, and to look for the British and European safety marks to indicate the necessary safety

testing.
@ - c € ‘QE\Q
>
X

Step 2: Explain the need to carefully open the wrappe’Qnd remove the condom. Jewellery and
teeth can damage the condom, so it is best to plg{' e condom to one side and rip from the

ridged edge. o
& %

Show students how the condom should lp&k®You could say‘@ correct way should look a bit like
a “Mexican hat” from the top. A diageréon the board m@y help explain this. b\

> \0 ‘Q

Q& ) 2
& &I\ LS
B & v X 0

(&o« &S g
s to pi (55‘ O D

Step 3: The nexth is to pinch t of the condom to expel the air tfl&, whilst still ng
the tip of the diom, begin tc@ll it onto the demonstration mod bﬁ{ention that ift‘hbmale
has not b circumcised the foreskin would need to be gently pulled back a condom
is rolled@own). The roll Id lie on the outside of the condq@lf itis inside o \t should be
thm&m away and a rs\one used. Unroll the condom aIIiIGQQVay to the bas&@‘the model.
< O < &

Q@%tep 4: Explain that to reduce the risk of the condca(b?eaking duri%@, it is important to make

sure there are minimal air bubbles. (\ ‘2‘

Step 5: Condoms should be removed shor@ther Sex, wh@ge penis is still erect. The male
wearing the condom should hold onto @g’base of the condom whilst pulling out. This will help
prevent semen from leaking out a %tentially ente the vagina. Point out that failing to do
this is one of the main reasorxondom failureAQp ain that condom demonstrators are much
harder to take condoms off t in real life.

R

N

Explain to students thQ’{Dey should not touch their partner again with their genitals (or hands
if semen could have got'on their hands) before washing as semen could come into contact with
their partner’s genitals, risking STIs or unplanned pregnancy. Note that semen can enter the
vagina via the vaginal fluid around the outside.

Step 6: Dispose of the used condom in a plastic bag and knot or seal it. Wipe hands using wet
wipes.
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Q@

o ¢
q2'1Q>me people e<§>garted threatening me and it madéﬁeel paranoid abgﬁ

Year 9 Lesson 5 | Resource 2: Breakup Scenarios (#1)

Meg and | were going out for four months and | decided that we needed to
break up. We just weren’t able to see each other. | really liked her and would
miss talking to her, but | would rather be with someone | can meet up with
regularly. | sent her a text to explain. b\‘

o
S
2
Vs
( 7 )
Kaan messaged me to tell me it was over, and it was@gﬁock. He sent me a

long text explaining that he wanted to be with sngone he could see more
often. | had so many questions and didn’t rea&‘understand —ﬁ)e really got

along, and were planning to meet up! o < 0’1/

)
| was really upset and felt rejected. | @ghged my statui{olﬁ heart-broken
emoji. Lots of my friends sent me portive mess and some said

horrible things about Kaan for glye way he made:qi@ feel. At first, | felt
happy about all the suppo ut | started to&@?guilty about what they

were saying about Kaan.Q Z
\ &3( ((/V’
X e o~
3\ (<) O

r N R o

o
| noticed hone kept vibr@ng with messages from people w@new

Meg, eri hadn’t everﬁ,\&fhey said really offensive things ‘}?—ut me, and

it yed me as the 3 't understand my point of viewoo .

hanging out in‘tHe usual places. | couldn’t beIieve{/I% was letting tlv

happen — | thought she really liked me. (\o \23/

. _* _c’ J
o R

. > © |

Questions to colélder: &

* Why did the cou eﬁeak up? ¢

&°
* How does M%Geel? Why? OQ

* How doQ'éan feel? Why?
* How could each person have acted in a more respectful way?

* Are there any other people in this scenario who need to consider their
behaviour? Why?

* What advice would you give Meg and Kaan?
& J
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Year 9 Lesson 5 | Resource 2: Breakup Scenarios (#2)

|
| We’'d been keeping things casual — just hooking up when we bumped into

each other at parties. So | never thought we were a thing. But when | started
seeing Wayne, Jess got super angry and told me %gs a thoughtless fake.

r éé'b )y

Me and Lisa had been seeing each other for a while\& didn’t make plans
because we hang out with the same people, so %@e always seeing each
other. But we’d been together most weeks, s eally hurt when she
hooked up with this guy in front of me last @ekend 0’1,

J

| tried to ask Lisa why she did that b e sald she didnt &we me an
é\of worthless.

explanation — we were only casualylt made me feeI'K {
. N J x°
re o 2
t Q

Kng Wayne eeplng it casual too. I'm too yougéfﬁr anything
s,grlous Just got t@j&e some fun while | figure out wf@@ really want. ,{,b

&
& S
v O e
tos of Wayne isa were all over our group chatx@ made me feel o(J

eally hurt, so @ted some photos we took when \QQWere fooling argund
Q® in our underwear. Now Lisa and her friends are ng angry at

»5 Q(Oe
( o‘
Questions to corbv er: @

e Lisa said the relar@{ﬁnp was ‘casual é?at does that mean? Do you
think she was ri

* How does’g\g’feel? Why? (Jo
* How doés Lisa feel? Why?

* How could each person have acted in a more respectful way?

* Are there any other people in this scenario who need to consider their
behaviour? Why?
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Year 9 Lesson 5 | Resource 2a: Breakup Scenarios

@ )

| broke up with Meg on social media as we weren’t seeing each
other enough.

\_ < y
i

X
| didn’t really understand Kaan’s reasoe?for breakin with me
and had so many questions. This I(;obme feeling re@ upset. Lots

of my friends got angry with h@n social medé(.\
S S
- - 2
o C
< (90
2
R v

r —_—

| was reaIIy&QAred when peQ(% started sending lots of horr@.lg
messageggé me about Q@)reakup with Meg. | felt upse&ﬂat she

wa&/n'ﬁ&s%ying anythi{@o stop her friends doing it. Q’S"
o\ < o

O
R ( &9 X \
Questions to considoq% Q"
* Why did the couple breeaﬁ-ﬁ’p? X,
* How does Meg fe ?ﬁhy? . 60

t O

* How does Kaab’éel? Why? Q*

O
* How couldgaec’h person havecpted in a more respectful way?

* Are theg any other people in this scenario who need to consider their
behaviour? Why?

¢ What advice would you give Meg and Kaan?
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Year 9 Lesson 5 | Resource 3: Breakup challenge

1. Shana left Tina’s place saying the relationship was over without any
explanation - Shana refuses to have a conversation about why they are

breaking up which is making Tina paranoid and (@xging her trust in
N

relationships. >
P QQ
777777777777 e _ _ _ _ _ _ _ _
A ®)
2. Xander broke up with Yi by text. Hej(Qc said “I've had fun but I'm
not sure it’s working out anymO{&o I’'m goin ee other people”.

Yi doesn’t like confrontatiorbﬁabl awkward sn"i%tions, so thought
this might have been ea '\)than talking#»person but is now feelin 6
g 3ie é@% g &

crushed and worthless:. X% (4
****** ‘;'é\§®°;°
& &2 0
e v o
O % 0
& N .
3. Theo béoke up with Z§@ a really public way and now@ne wants ,{,’)
rev@e to get baclgchis sense of pride. °)®ﬂ fl,Q
é X \\) o
- O
> & o S
oS S &P
N R S O
<
< @ Q 2)
Q° o v
4. After one date, Lita is ignoring Skéessages - t%v&ﬂ%st weren’t
compatible. QQ Q
(o ©
< 3

5. Julie keeps co%géting Liam mcﬁgs after they broke up. She keeps
turning up a?places she knows Liam will be, and sends really intense
messages with gifts to his home. Liam is really worried Julie isn’t going

to stop pestering him.
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