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Foreword

The Healthy Child Programme aims to ensure children who grow up in Medway do so in an environment that
promotes health and wellbeing and allows them to thrive. Helping children to fulfil their potential is one of our
most important ambitions.

schools to improve outcomes for young people in Medway. We will work to re young people develop the

One key focus of the Public Health Directorate related to this aspiration, is fo;&aﬁecﬁve partnerships with local
necessary knowledge, skills and attributes to make positive health choice&wd negotiate challenging situations.

The revised resource is available to all Medway secondary schools. h&lld they need to, local teachers are able
to access additional bespoke support, directly from the Public H@é Directorate. We have worked very closely
with the PSHE Association and their specialist knowledge a perience has helped shape our RSE work. We
believe this refreshed resource is based on current best tice. It offers a wide range of learning opportunities,
to enable Medway’s young people to access the high@ﬁa ity learning thew{ela
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What is RSE?

Relationships and sex education (RSE) is learning about the emotional, social and physical aspects of growing up,
relationships, sex, human sexuality and sexual health. It should equip children and young people with the information,
skills and values to have safe, fulfilling and enjoyable relationships and to take responsibility for their sexual health and
well-being (adapted from Sex Education Forum, 2021).

b\o

Statutory requirements o2

Health, relationships and sex education are statutory requirements for aQé@e—funded secondary schools, including
academies and free schools. (2)

All schools must have an RSE policy which addresses the content ﬁvery and withdrawal processes connected to
teaching these important aspects of PSHE education. For furt etails on the requirements and best practice in

developing a suitable policy, consult the Department for Eé%étion's statutory gidance and the PSHE Association’s

Writing your school’s relationships and sex education p&}v guidance. Par ngagement is an important part of

developing a school policy — see below. 6 * fl,

RSE is most effective when embedded withi \\wider PSHE educaﬁ@grriculum. The PSHE Association’s Progr
of Study and Programme Builders provide{&her support to gngp a comprehensive PSHE education curri
N

2 C )
) o 2
Whole school approz@

2
S 0
Y.

o
It is important to adopt ag*\‘@e school approa elivering RSE. Schools are required to hg@%’copy of their RSE
h

policy and an outline c& urriculum on t% ebsites. (\O ’{,b

There is a statuto, ng to engage wi@) ents when developing the RSE policy and @}ated programme./@rt of
this process, sg¢hools should:
ot 3 " 3

*

° Sh@&ar information cz@?%ng proposed policy and curriculum cor& inan accessiblew

*

o &e parents reasona ime to respond to the proposals, with a {Gg'oway for parents t@umunicate their views

&0 Refine the RSE in}Qand curriculum, giving due consideratiorQ%arental feedback, dgtpough schools retain the
Q’b right to make the final decision based on their understa déof best practice and the needs of the students.

Further guidance on this process is available in the PSH Ex,&ciation’s Guide te(?gpborting parental engagement. The
t

school community (including governors, leadership tedm, teachers, paren ?ﬁ students) should be kept informed of
the planned programme of RSE. Before delivering essons, teachers@u d review the relevant school policies that
they must adhere to. *

It is also important to let relevant colle @&parﬁcularly SLT) i&he aspect of RSE being covered in case of any
disclosures or issues raised by paren is helpful to Iiaise@)&

*
y with other relevant departments, for example RE,
Science, Child Development, En{@, nd Drama, to e@)ﬁ the cross-curricular aspect of this subject.

To comply with statutory n@@ments for the secondary phase, schools should inform parents about the right to
request to withdraw their child from any aspect of sex education that is not included in the national curriculum
programmes of study for science, but not from health or relationships education. It is good practice for parents to
meet with the Headteacher or a delegated representative before a child is withdrawn from secondary phase sex
education. Students can opt back in to sex education three terms before their 16th birthday whatever their parents’
wishes. The school has a duty to provide them with sex education during one of the remaining three terms.
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Many schools choose to hold a curriculum evening or workshop to introduce parents to what their child will learn in
lessons on relationships and sex. Activities from these lessons can be included to help demonstrate how RSE is taught
and what students of different ages will learn. Many parents welcome this opportunity and it can be reassuring if they
have concerns. This should be introduced to parents through the context of the school ethos and policy.

Key principles of effective RSE teaching

*
In the context of so many linked areas of learning, teachers should determine t de of their students and tailor
the lessons accordingly. It is important to build on and complement existin wledge, understanding and skills. The
lessons can be adapted to fit specific programmes and differentiated to@t student needs.

However the material is used, all RSE lessons should’: sog

Be taught within the context of a broader PSHE education’ﬁggramme

® Be taught in a safe classroom environment (\0 ,,{3)

¢ Start from where students are in terms of their €Xjsting knowledge, @'standing, skills, beliefs and attitudes
m \0
® Be taughtin a non-judgmental way \'\) 6

- O ‘Q
® Support gender and LGBT+ equality a@allenge all forn‘wslg}scrimination (@
2)

(Z
® Provide reliable, accurate inf@naﬁon, distingui ir@%etween fact and opinion ‘Q

O

® Be taught by teacher@ﬂmave adequate\?)wg and support from colleagues &:‘v
® Take students’ current circumstances&ﬂy vious experiences into account (\o f{,b

e Chall Q. ial (/3
allenge un@s ¢ social norm 6 fl,

® Bear in{&i the possible inf@oe of pornography and shared sexual imag@% students’ attit’u@

> A\
° &e tudent progress %@ovide opportunities for them to evaluaB@eir RSE provision,\é"
S f these requirem *re explored in further detail below. (6 C

g s

O
@ %
) . : . ?
Q The importance of creating a safe class§3§m enwronerp

N
® Be grounded in realistic scenario&ﬁnt not personal exp&hces

Creating a safe classroom environment is of paramount i p\?ftance. It is vital if students need to make personal
disclosures, they do so in a suitable, one-to-one setti s not appropriatQ%refore, to encourage students to talk
about personal matters in the classroom. In order €o/¢reate a safe cIass environment, students need to have
sources of additional support signposted to Iéh, and it is vital th@gear ‘ground rules’? are established or reinforced
and that the concepts of confidentiality, onymity are co Qat the start of the lesson. Ground Rules need to
be regularly revisited and, if necessaryé egotiated and reiQn,q*ced.

Q
Signposting and su%sg/rt (Jo

Discussions about relations%s and sex can be sensitive and may trigger particular thoughts and feelings that the
student may find difficult to deal with. Appropriate sources of information, help and support, both in and outside
school, should be signposted in lessons and widely across the school. PSHE education teachers should be clear about
opportunities for young people to talk about personal situations in a suitable, one-to-one setting.

1. See also the Sex Education Forum’s twelve principles of good RSE
2. Sometimes referred to as ‘learning agreement’, ‘group agreement’ or ‘working contract’
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It is vital that students are given reassurance about the consequences of seeking support. If, in spite of signposting
opportunities for confidential matters to be discussed outside the classroom, a disclosure is made in a PSHE education
lesson, teachers should follow their school’s child protection and safeguarding policies. All staff should be familiar with
these policies before embarking on any RSE teaching.

Confidentiality
\0
Confidentiality and young people b
The Sexual Offences Act, 2003 confirms that the legal age of consent for sex,i for boys and girls regardless of sexual
orientation. Any sexual activity involving a child under 13 is very serious indicates a risk of significant harm to the

child. This law intends to protect children and young people from se)@I abuse and exploitation but does not intend
to prosecute mutually agreed sexual activity between two youn Qple of a similar age where there is no evidence
of abuse or coercion. Thus, sexually active young people age ween 13 and 16 have a right to a certain level of
confidentiality if there is no perceived safeguarding risk bléSé'xuaI activity withrsomeone under 13 is automatically a
safeguarding issue. 0 ’1,

24 >
Confidentiality and health professionay 6\’
In terms of confidentiality when dealing witb@\'xually active youn ple, Health Professionals follow the Fra )
guidelines which allow confidential medieal advice or treatme be given to young people under the ag onsent
(16). Although these criteria speciﬁc{@'efer to contracep@bﬁ,/the principles can be applied to other trea?ﬁlents, such

& 0
N \g O
Confidentiality and @hers Q, X,
Teachers must work wjthintheir school’s sa rding and child protection policies and g lly teachers can ’b
maintain confidenti unless they beIierr are concerned that thereis a signiﬁcan&i&k of harm to the)i?g/
f

person. It is im detant to note that se@l orientation and gender identity are not uarding issues, so If young
person conE@ in their teacher @« either of these, there is no obligation t(,)ggss this information 0
\

as abortion. Q

Man ng)ls will have a se ‘Xt confidentiality policy. This defines wha@mhers and other ai@s&'working in

t ool can and cann gp confidential. It is essential that conﬁd@%ality is discussed wjth*students so that
@Eryone understan@Pese boundaries. No one working with chi in the school ca e confidentiality if a
Q@ child is thought to be at risk. If your school does not have a copfidentiality policy, i%/e?e?ntial that the boundaries of
confidentiality are made clear in the Relationships and Sex'§ducation policy.

Confidentiality and external visitors OQ Q

Any ‘visitor’ to the classroom is bound by the sc ogPs RSE policy and ar@olicy on confidentiality, regardless of
whether their organisation has a different p%& ake sure visitomée'aware of this and ensure that there are
appropriate opportunities for students 4éess confidential s @t after the lesson if needed. Ensure that students
know where to get help on personal gohcerns such as abus q\% sexual health both inside and outside the school. The

RSE policy should therefore be cIo@aligned to the s& safeguarding policy.

Additional guidance on us @ternal agencies in RSE is provided at page 18 of the statutory guidance. More detailed

information and a related visitor checklist are provided in the PSHE Association’s Selecting and working with visitors
and speakers guidance.
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Ground rules

Ground rules help to promote discussion in a safe and respectful environment. They also minimise unintended

disclosures, disclosures at an inappropriate time and comments of a negative nature made towards other students,

whether intentional or not. Such ground rules support broader class rules and the school’s behaviour policy. To be

effective, students and teachers need to develop ground rules together and then test them in discussion and group

activities, amending them as necessary.

b\o

Examples of ground rules include: ‘Q

respecting what people say 6:9

listening to others

o
Z

not asking personal questions or putting people ‘on the spobsQ

not making assumptions about other people ,&
having the right to ‘pass’ if you do not wish to comr@&

. Vv
Below are some areas to introduce when negoti ground rules with 'sﬁants if they do not arise naturally.

6\0

A Xe) &
. d %.‘ . \)
“We will b&n and honest buf.n@ iscuss directly our own or others’ persor@vate
Openness lives. il discuss general sj ons as examples but will not use names or@ tifying
des ons. We will not p Cpnyone ‘on the spot’”
(2 \'e)

Keep the conversation@

'QVe feel safe discusging\general issues relating to relationships and @ithin this space

. and we know that eacher will not repeat what is said in the sroom unless they are
in the room Xb
Q concerned %CQ t risk, in which case they will follow the s s safeguardmggﬁt,
)
Non-judgment(l,o “It is ok r us to disagree with another person’s poliné&ew but we will n e,
approach make of, or put down anybody. ‘Challenge the beltef'not the person’”
oy o e Ay G L A

0Make no (/

7\ o\ o ) .
: cipation is important; however, we haved@nght to pass on ans;@ ng a question or
Ri pass N o - A\
N\par‘uupa‘ung in an activity.

© -

-

assumptions

4 2
“We will not make assumptions aboulQeople's values, a%' behaviours, life experi-

\S

\ A\

Listening to
others

ences or feelings.” &o
N

“We will listen to the oth@rson’s point of vi d expect to be listened to.”
o R

Using language

“We will use the cw&{ terms for the th;aégee will be discussing rather than the slang
terms as some {gble can find them d@nsive. If we are not sure what the correct term is

— we will ds '&Jr teacher” K
\(5 O

Asking questions

Q@n the future, even if they are genuine ones. There is a question box available for anony-

“We k@hat there are no s?}k questions. We do not ask questions to deliberately try

t0{® rrass anyone e|s(7)Q

se this means that our questions may not be taken serious-

mous questions .”?

Seeking help and
advice

“If we need further help or advice we know how and where to seek it confidentially both in
school and in the community. We will encourage friends to seek such help if we think they
need it.”

3.

Teachers should make sure this box is available from the start of the lessons and ensure thatit is accessible after the lesson so that students can

use it anonymously as well.

© Medway council 2021 | 6



Non-judgmental approach

It is a key principle of PSHE education that there is a positive approach to learning, which does not attempt to induce

shock or guilt but focuses on what students can do to keep themselves and others healthy and safe. In encouraging
students to share their existing understanding about relationships and sex, teachers may notice some preconceived
ideas on the subject, based on personal experience or what they have heard or seen from friends, family or the media.

Teachers should not be judgmental when confronted with young people’s pre—ex@é views around issues within RSE,
some of which could be in direct contradiction to the standards set out in thi ument. The teacher’s aim should be
to ‘take students on a journey’, encouraging them to consider all aspect e issue. That said, teachers must be clear
that discriminatory views are unacceptable and should enforce scho%%ectations regarding the use of derogatory or
prejudice-based language and behaviour. ‘Q
xO

Use of language 0’9
There are many different terms used when talking abogﬁelaﬁonships an qffoung people may use slang words,
which can be offensive, or be reluctant to say so ng because they c(c%ot know the correct terms, so it is advisghle,
to agree terminology with the class before you s rt the lessons. Do ntroduce students to new slang words,
however it may be useful to familiarise yo@f with the most c’pvon terms (and the acceptable alternativ fore
the lesson. (90 é,\ 6%

22 o &
Asking and answeriQ&questions v? 0‘0
Although most students 93 able to ask que %& within lessons, some may prefer to ask $pecific questions less
publicly. Establishing aa*nonymous questicﬁﬁ X is very useful. Ask students to write do@ uestions anonyrpjﬁ&/
and put them into@gquestion box du irg)r after the lesson. Reassure the class that@\onymity will be @1 ed
and no one will b&identified from th andwriting etc. (Teachers must ensure a%%iher adultsin theges oom do

not break Qgtommitment.) &,\" ,S. .\o

> s X0
If th gi!a question a teac }oes not feel is appropriate to answer ina@?ole class setting b'c@se of age
a priateness or safe ng concerns, say to the class that if an@e

asn’t had their a%&lons answered they
{SHould see the teachgrjatter class. (2)
(

It is very important not to be dismissive or make funofas 's question, or a ny other students to do so,
as that will make all students feel unsafe and less likely m*sk guestions in th re. Even if it is a “silly” question,
reinforce to the class that it is okay to ask anything t@re not sure abothudents are at different stages of

development so their questions will be dif‘ferentél‘dshould be answer@qually.
X

Some students may occasionally ask perso uestions about a er’s private life — firmly and pleasantly refer
them back to the group agreement — Gypersonal lives are nétdisclosed and no one is put on the spot. Some
students may ask questions deliber@to try to embarrasQe chers but this is normally obvious when it is happening.
Perhaps respond with: “please dQ@bt ask questions v@ e aim of embarrassing me, yourself or other members of
the class, as you run the ristone of your questions being taken seriously in the future, even if they are genuine
ones.”

Tip: To ensure that students do not feel self-conscious about being seen to be asking a question, give each student a
piece of paper and ask them to write down a favourite hobby, and then add any questions they have and collect them
all in the anonymous question box/envelope. This means that everyone is writing at the same time. Set some time
aside at the end of each session to do this.
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Grounding teaching in ‘real life’ contexts

Self-reflection is important to learning within RSE. For example, asking ‘what does this mean to me and how do | feel
about this?’ Therefore, RSE is best explored in contexts which are relevant to students’ lives.

However, creating some emotional distance is important. For this reason, the lessons use fictional scenarios which
students may be able to identify with. In a number of instances, students are encouraged to give advice to characters
in these fictional scenarios, but this exploration of ‘something happening to som@h@'else’ is very different from
talking about their own experiences. ‘Q

o>
‘Starting where students are’: students’ prior knofﬁdge, understanding, sKills,
beliefs and attitudes soQ’

For any element of PSHE education to be relevant, meanin quQd engaging for students and for assessment for and

of learning to be possible, it is important to gauge studené@levant prior knowjﬁdge, understanding, skills, beliefs

and attitudes. This is explored in more detail in the asseQnent section belgw.|Before teaching RSE, it is especially
important to understand how students are alread Eing sense of con relating to sex and relationships. Basege’

assessments have been included in all the Ieth)Ians to help providQﬁarning that meets students’ needs.
*

and it
may be necessary to subtly differ, te a task for such ents. For example, if students are discussi range of
scenarios, some students can {e en the more “str ise” scenarios and some extension act,i{@es if they finish

earlier and provide more@gled or repetitive ?Qyities for others. X,

Teachers can also cir, e the class aIIov%ﬂr small group discussions about specific is@s rather than w ss
feedback. If a stuéjat sks a quesﬁon@t m

that student ﬁhe end of the Iesso&i'n ividually. However, take care not to m\ke" gements or assun@ons about a
- O

. R D | <
The lesson plans are pitched at a particu ar group but it is vébrtant to tailor lessons appropriately as tedghers
know their class better than anyone. Mithin classes there wi o be variation of maturity between stud&

ore advanced than the majority of ths €lass, teachers can r dto

student’s gifior experience orle maturity. > \
o \@ Q "
, \ O
Rgflection and aﬁ%ssment & N

()
(@fs important that @ts have opportunities to draw together Qj reflect on their leafaing, for teachers to feel
Q confident that learning has taken place and for both studens @% teachers to ider% ture learning needs. Clear

learning objectives (the aim and purpose of the lesson) an ended learning es (what students will be able to

demonstrate at the end of the lesson) are provided a tarting point of esson plan.

Students’ existing knowledge, understanding,gg,-beliefs and attitude@e identified through baseline assessment
activities and this insight used to assess stud{ progress. Assess@fin PSHE education should not only focus on

factual knowledge. It should provide oscpnities to assess: {\Q

® Anincrease in knowledge (Befo nly knew...., now know...)

® Anincrease in understandi %Iways knew... buthW | can see how it connects to ...and now | can see how |
could use this in my life

® Achange or reconfirmation of a belief (I used to feel... but | now feel...)
® Aricher vocabulary (Before | would have said ... but now | can say...)
® Increased competence in skills (Before | didn’t how to ... but now | know how to ...)

® Acquiring new strategies (Before | wouldn’t have known how to ... but now | know new/more effective ways to ...)
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Q@

® Anincreased confidence (Before | could/would say and do ... but now | feel | am able to say and do ...)

® Changed and challenged assumptions (Before | thought that ... but now I realise that was just a myth or a
stereotype).

The lesson plans also include activities to assess and gather evidence of students’ progress at the end of the lesson

or series of lessons, often by revisiting the baseline activity. These activities provide assessment evidence in their

own right. In addition, if success criteria have been established, progress could b a\sessed against these to make a
judgment on whether students are ‘working towards’, ‘working at’, or ’workini ond’ the intended outcome for that
piece of learning. >

Opportunities are also built in to allow students to reflect on their o &rning and its relevance for their lives. Whilst
it should not be ‘marked’, personal reflection in PSHE education Ié@ns is essential, especially when learning about
issues within RSE. Sometimes students may reflect in writing %@rough discussion but it is often more appropriate
for their thoughts not to be recorded. Equally it is importa recognise and respect that students may not feel
comfortable sharing all of their reflections with peers m@a . 0/1,

Y
Normative education in RSE 09 (\’1/ 6\.

The internal desire (recognised or unrecog for peer acceptg@or approval can often be more powerful tqgf
external or direct peer pressure. The le plans therefore clel@nge any sense of ‘everyone my age doestftisexcept

me’. (9
22 o &

It is also crucially important to )&ore gender in this ext. For example, The Office of the Children’s Commissioner’s

research on consent refe S(Q ‘gsender double @Iard', demonstrating that young men an%%%f\:g women can
develop very different Xﬁdes towards RSFrisSues such as sex, sexuality, consent and por, Qraphy, as aresult o‘F))
wider social attitu nd normes. It also (Qn nstrates the harmful influence of conce t;ﬁ:h as ‘man poin% ere
young men behale in certain ways in @er to gain the respect of others, for examé Y pressurising partnéys to

send sexua{@&plicit photos whi@we young men then pass on to their friends(NSPCC research reje@chis as

N

‘compgtitie masculinity’). Suc@mpetitiveness and pressure could result'(&ung people ’cIair)ga‘experiences they

*
han in fact had, thus i ncing the expectations others have of w@s ‘normal’. C
%&Jse of social no at give young people a more positive a listic view of thei&rs’ behaviour and correct

the assumption that ‘everyone else is doing it’, has been show <o be particularly effective in altering young people’s
attitudes. For example, the NSPCC & Children’s Commissio 9017) report ‘| v‘aaq sure it was normal to watch it’
i

found that just 7% of 11-15 year olds were taking and ing nude picture{p is in sharp contrast to perceptions

of the prevalence of sexting. Research has also sho at most young@;o are not having underage sex, as
discussed in the consent lesson in year 7.
3 ‘Q&
. . N - and diversi
Equality and promoting r t for dlffereq and diversity
A key principle of high-quality PSHE cationis thatits e inclusive and relevant for all students. However,
students’ sexual orientation, ge identity and soci(e;onomic, family and cultural background, as well as whether

they have special educationQ@eds or disabilities, may also have an impact on their experiences, expectations around
sex and relationships, understanding of RSE and vulnerability to situations. Therefore, establishing prior learning and
giving as much thought to students’ personal circumstances as possible is essential before teaching the lessons.

Teachers should demonstrate positive attitudes to difference and diversity and respond constructively yet firmly to
expressions of prejudice. They should be clear that prejudice and bullying are always unacceptable. The environment
of learning should emphasise that it is okay to have different beliefs and that shared respect for each other is expected

at all times.
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The lessons provide opportunities to consider issues such as FGM and forced marriage. Such opportunities are clearly
referenced in the lesson plans, along with relevant guidance to address these issues appropriately. Adapt this content
to ensure it is suitable and relevant to learners’ context.

Differentiating the learning

It is impossible to provide detailed advice on differentiating for all needs and abili ‘e‘and teachers will know best the
needs of their students in relation to accessing this learning. However, the lessdiyplans include guidance for how some
activities can be differentiated to support students with SEND. >

O

The lesson plans also provide ideas for extension and challenge activ@s. These can be provided for students who
complete activities quickly as well as those who need opportunitiBQo further develop their thinking skills.

Where optional differentiated handouts have been created,@lese are denoted by an additional letter — e.g. Resource
2a. (\0 f{})

)
Supporting young people to a&c'e)gs contraceptfen and sexual health serviceé‘A*

Most young people under 16 are not havi@ch but some are. %@e range of services is available to suppor)ﬁe

*
health and wellbeing of young people efuding Contracepticci\ d Sexual Health (CASH) and Genito-Urin edicine
(GUM) services. There are also clinéun exclusively for @Qg people. Further details can be found@_

Students should be encoua@&hin RSE Iesso@&ﬁd out where their local services are. &'0

X

Ensuring teachers have the g \%‘support (\o r{?

The issues exploeplv en teaching R ay affect teachers personally. Before teacf&?lesson on RSE, il@ be
helpful for teélers to prepare by tatking to their line manager or other colleag{e}}oout any concerns(by might
have. ‘ eaéteaching’ these Ies&may be helpful both in providing suppc&bthe classroom and@fferwards if it is

\ X
nee &‘ 50
@ﬁ briefing or INSET@pntroduce the lessons can be useful, esp, y if the school is igﬁyaucing these lessons for

Q’b he first time. Lesson$Should be taught within the context of sc@o policies, includin

regular review in the light of curriculum updates. (go 2@

RSE policy, which will need

Practical considerations QQA Q

It is often helpful to consider the room layout @rder to encourage d&: sion and participation in group activities.
If teaching a lesson using demonstratiorgg&oms, ensure they{i@atex free and/or find out about any students with
S

a latex allergy well in advance of the
S
\
Q'b
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About the lesson plans

Curriculum links
These lesson plans and resources have been created in line with statutory and non-statutory curriculum guidance
including:

® The DfE Statutory RSE and Health Education Guidance

® The National Curriculum for Science 6\’

® The PSHE Association Programme of Study for KS1-5 ,&Q

These lessons are mapped to the DfE statutory RSE content in Appendi@nd to the PSHE Association Programme of
Study in the lesson overview tables below Q@

Overview of the lessons &o

example autumn term Year 8’s may be at a developmenaly different stage ummer term Year 8's. If delivering

Although the lessons specify a year group, bear in mind tfb’%me of year Iessogare intended for delivery —for
lessons outside the year group they were written fé&hsure continuity Qrogression are maintained in successive

years. Some of the lessons may also be differqls}ed to provide a ref(sher session for years 10 or 11. 6\‘
- O <

The lesson plans are based on a one-hourgd&sson. The activity‘ti s given are a suggestion of the minimuma#eguired
to deliver them effectively. It is aIwayqﬁortant for PSHE edg?a ion lessons to be pacy but it is equally ir@ rtant to
meet the students’ needs. More m@y be gained from speﬁ\g longer on exploring in-depth an actixié@at has fired

up discussion and imaginatiorks ong as a teacheri fortable leading the discussion and feelsth€ students are
progressing towards the @ objectives. Q/ X
3
A comprehensive Po@oint is availableécg h lesson to support delivery. (\ Q’{'b
Y
Year seven (Jo @ \)96 fl’
® Lesson erty X \ 0
v @ ’\o
. Lee)@z Menstrual Wellw OQ . &
J Ason 3 Healthy Rel hips 2) (/\
®°Lesson 4 Managi g@mﬂict é 60
< L) Q 2

Q’b ® |esson 5 Introduction to Consent &o(

Year eight A\ 6‘23/
® Lesson 1 Relationship Values OQ Q

® Lesson 2 Influences on Relationship Expecta{'o% X
® Lesson 3 Sexual Orientation and Gend%&ﬁty 60

® Lesson 4 Consent — Avoiding Assu ﬁ;imns (\
: o Q

Lesson 5 Introduction to Contr: on

Year nine g'b(

® Lesson 1 Respectful Relationship Behaviours
® Lesson 2 Capacity to Consent

® Lesson 3 Sexual Health

Lesson 4 Contraception

Lesson 5 Managing the Ending of Relationships

© Medway council 2021 | 11



Year ten

® Lesson 1 Role of Intimacy and Pleasure

® Lesson 2 The Impact of Pornography

® Lesson 3 Pressure, Persuasion and Coercion
® Lesson 4 Managing Conflict in Relationships
® Lesson 5 Addressing Relationship Abuse 6\.
‘0
® Lesson 1 Family conflict (gvfb

Year eleven

® Lesson 2 Long-term commitments <

® Lesson 3 Fertility and Routes to Parenthood Q

® Lesson 4 Pregnancy Outcomes &&

® Lesson 5 Pregnancy Choices: Abortion Oo ,{3)
Q

«
The tables on the next pages summarise the less c&jecﬁves and outc s and map the lessons against the reIeva\t.

learning opportunities within the PSHE Assoe'qg Programme OES@. 06
> RO S
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Year 7 summary

Learning objective(s)

Learning outcomes

PoS references

> ® | can describe the main physical and emotional changes
i . . :
g We are learning about how the experienced during puberty.
E emotions are affected by puberty, how | ® Ican can evaluate how relationships ca&gﬁected ® 12 H5 H6. H34
« | this may affect relationships and how during puberty. (7)) T
: to manage this. ® | have strategies for managing th otional aspects of
> puberty. ,Q
We are learning about menstrual Qv}
[ iod) wellbeing.
2 - (period) wellbeing ® | can describe and %ﬁe a range of menstrual
R ol
o £ products.
o
§ 2 | can give advié& about managing menstrual wellbeing. | ® H21, H34
N g ® |canchall assumptions and s}e&ypes about
~ menstruation.
= X Q
\6 fb O\,
> 0 We are learning about the qualities of \\J' ' @o ) ' @ A
g 2 | healthy and unhealthy relationships. % can describe the featx of different committed, ‘
s < N stable, healthy rgla’?&! ips. 0
T g 0 ® | can identify he@ and unhealthy relationship ® R9, I%%
4% é behaviours. . O o
; < Q ® | can explaig@ppropriate online relationship behaviour. 0
L
We are learning skill@nage A &,
g‘ % | relationship conflictlig families. .l recognise that disagreements in family o&v
% i A lationships are common but that effective 0 fib
= . . . . .
s 3 OQ Q communication can improve relationships. . ° RLR2:  R19
E > (J @ ® | can explain different communication styl d their
SE ‘ & likely impacts.
; & Q Q ® | can give examples of effective corrygnication. o oo
o ‘ QO X0
A B\ AN .
e are learning about y/Mat consent | ® | can explain what consent n‘?g, both legally and Cb
means, both legal ethically, and ethically, and why it is soj rtant. o
~ | what it looks ljke ractice. ® | can describe how to nise when a person |%6

'g = consenting and when tfey are not. ® R11,R12,R16, R18,
= i ® |canexplain h sent is sought, give@d ot given R23, R24, R25, R26,
o = in a healthy r nship. R27

- ® |can descu’% or demonstrate wha y and do to

; seek tho nsent of another per§oj.
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Year 8 summary

Learning objective(s)

Learning outcomes

PoS references

%

o‘o

n
)
=
S
o \0
ﬁ We are learning to develop realistic | can reflect on and articulate my rela&mp values
_§ and healthy relationship values and | can identify healthy and unhealt ationship. ® R2,R9,R10
E expectations. behaviours and suggest ways ond.
)
& )
hr <
3 Y
<9
O %)
g '-g ® |canjusti y views around ex@wons in
n = . :
3] | Rips.
§ S ® |re . ?Iaiﬁ\sissues relatin of)(e sharing of sexual ® H3,R2, R, RS, g
g § We are learning how to challenge W P % & R14, R29, R30, )
& 9 | unrealistic relationship expectations. \' & . Q R44, 121, L 5,
£ &I can explain how th@ ia can distort relationship 197
ﬁ g o<> expectations. \0 v@
23 2 L %
> &
2 Q@ 69 X )Q
: ' ‘</ X
s \ % o&v
g2 Q f{,b
= . .
o< g Q | can explain the difference between sexual o eptation
o § \r/;/se aerce let?ect(:uk::iirszr;ifn@) and gender identity. é ® R1,RS3,R4, R5, R11,
§ & |dep { andpsexual orieita ) ® | can demonstrate support for those wh@ave shared RATNRAL
& -E @ their sexual orientation and/or gen entity. L o
e 5° ) & X
™ .
R\'% \ o) \
i r\Q

N

6/

[To
o
g ® |can |dent|fy c n assumptlons rela nsent
£ and explain w ese are wrong.
‘g £ | We are learning about common ® | can explamithe right to not give/ w consent at
X0 D reglated o any ti d'why this must be réeBeCted. ® R6,R7, RS, R24,
= E P ® |ca cribe or demonstra ays to avoid making R25, R26, R27, R28
@ & | how to challenge these.
l-E éumphons related to c@pasen and strategies someone
5 ‘z‘ uld use to not glze W draw consent.
2 C \
g ) A‘
— W

o z‘e CI
it
s c Q
5 o ® | can describe what is meant by contraception.

=)

o ° i
-3 @ | We are learning about how and why I can expla!n how and why condoms are u.sed. . ® H21, H35, H36,
o9 | : ® | can explain how and why the contraceptive pill is used.
£ © | different contraceptives are used. ° . R23, R33
= | can state where to get contraception from.
98
©
>
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Year 9 summary

Learning objective(s)

Learning outcomes

PoS references

-‘ 6)0

C

g ® | can explain the difference between welcome and
S .0 unwelcome interest.
""3 s ® | can describe respectful behaviour loo in both
25 We are learning about beginning and everyday and romantic contexts and ibe ways to
@ 2 . g abou beginning yeaye 4 ok Y ® R2,R9,R11,R13,
& o | growing positive relationships challenge inappropriate behavio R14 R20. R37. RA3
« 15 | toassess readiness for intimacy. ® | can list questions which hel son to assess their ’ ’ ’
; 5 readiness for intimacy.
> E ® | can explain when an%lto access support if
g encountering inapp8p te behaviours.
k. O,
® Jcan explain@%’t is meant by freedggand capacity to
- consent. fl/
c ) )
c 3 ® | can regagnise contexts wher % om or capacity to
S S . , , o have been reduced or gmoved, and why this 3
.g O | We are learning about what “freedom ) ° \
9 0 , o . ns consent has no lo been given. R20, R24, R25 ,
o+ and ‘capacity’ to consent mean in \P ) ®
= @ can explain why se 0 make someone more R27,R28
L &' | different contexts. . i
~N o <> vulnerable or migl them is wrong, and can be a 0
- 60 very serious oﬁ@. 9(
> © é ® |can explaia\@re, why and how to get advice and @
support fi ues relating to consent.
Q o A
«O A ¢

: N\ o r O

% * % an list some of the most common STls, their o ’b

_ﬂc’ Q Q symptoms and consequences &

= |Wearele Qg about sexual heal@ ® | can name the contraceptive methods whi @Bvide * 171 Ni36

2 | the potential consequences of sex some protection against STI infection aﬂ&cribe . ’ ’

3 _ X _ RAR32, R33

(77) Wa(®reduce risk. Q where to get contraceptives \, . o

e . i \

a 4 0 S Q | know how to access reliable sot@)f help to support &

e <J N sexual health or relating to ungf3yhed pregnancy. ¢ @

R
Y9 L4 Contraception O&

S
s

We are learning about different types
of contraception and how they work.

&

©

v

nd how

‘Q

| can name th &am types of contrace
they preve%co eption and/or pr gainst STls.
| can de?b when, where and access
con@p on, and how to s@h p in the event of

ntraception failure.
k@ave increased conﬁ%’ln being able to positively
negotiate condomu@ hin a relationship.
\S

O

® H21, H35, H36,
R12, R16, R23, R24,
R26, R32, R33, R34

Y9 L5 Managing the ending

of relationships

S
We are learning how to manage the
end of an intimate relationship.

o™~
| can identify the range of emotions associated with
breakups.
| can describe ways to manage a break-up safely and
appropriately.
| can suggest strategies to help manage emotions during
a break-up.
| can explain how and where to get help for managing
difficult relationship breakups.

® H2, H6, H9, R18,
R19, R21, R22, L21
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Year 10 summary

Learning objective(s)

Learning outcomes

PoS references

3

oY

behaviours and identify

a relationship may
&

*
N
| can evaluate the acceptabj @9’ a range of relationaﬁl

o

S
] a ® | can recognise what enthusiastic consent looks and feels
23 like
o 2 :
; _g- We are learning about the role of ® | can assess the importance of readines&\#’nﬁmacy as | o H26 R R7 RO
£ £ | intimacy, readiness and pleasure in an individual and as a couple. Rl7l Rlé R’19 I’R21
52 consensual relationships. ® | can explain the role that commu Q%n and respect ’ ’ ’ ’
o8 play in healthy relationships a@sent.
- E
> (2)

= <

W
Vv

G ® |can evaluate th 'Qact of pornography on people’s
‘g > understandin d expectations of consent.
E-'E_ We are learning about pornoaraph ® |canchall inaccurate and dan %s messages
=g . & P g pny about sexuality, gender and co @erpetuated by ® H3,R7, RS, R17,
© D | and its impact on understanding r@
] or hy. R18, R22
£ 2 p Bhy ,

£ | consent. ° ) . ' +
N g_ | xplain the law relan%t ornography and sharing 6\
o Nexplicit images. o) Qo
> ™ & N

209y ﬁ% \A®
6\J O' 6\v
_E é ® | can recogni hen asking for consent becomes @
.o i i i Q

S5 | weare learning how con rQought inapprop : y pressunsmg.or persuaswe. .
3 8 through pressure an ; ion is ® Jcanr nise everyone’s right to not give or W|thdrawxo
g 'g wronga:d i< ot e\%éﬂe t and challenge victim blaming narratives. ”® H4, R3,R7,R17,
o & 8 ' 2. Ncan explain the legal consequences of pressure, o R18, R19, R 22,
3 _5 We are learni %M to manage Q@persuasion and coercion in relation to consent. R28, R35 f»
= & g ® | can explain why, when and how to seek ad\b@ﬂ)r 0
; 35 | pressure sent. fv

4 ‘ support. 09

O P\ ~ 30

|

© % We are Iearni@ identify and unsafe.
@ 9 | manage appropriate and inappropriate | ® |can diﬁerenﬁate&ween healthy and upheafthy
oL ) . ) . L 4 .
i conflict behaviours. behaviours W% anaging conflict in ships. ® R3 R7 R17
? g ® |can sugge%e ctive ways to resp O inappropriate Y
% ‘§ We are learning to manage breakups conflict aviours. Q
= % respectfully and safely. ® | ca@la n ways to manage-breakups safely,
3 2 qu strating awareness o intense emotions which
S (ah be involved. X
> JR \\
& 9
3 S
é 00 ® |canident Qns of different types of abuse.
o ( ® | can defcripe exit strategies and identify support for
= 'b abusive relationships. °
® . g ve relatio _ , H6, R3, R7, R11,
@ We are learning how to%end and/or get | ® | can identify likely thoughts and feelings which can R12 R17 R28 R29
S | support for abusive relationships. affect decision-making and suggest how to overcome R3OI R31’ R32’ ’
2 barriers to help-seeking. ¢ ¢
0 ® | can explain how to help others who may be in an
o abusive relationship.
—
>

© Medway council 2021 | 16



YEAR 11 SUMMARY

Learning objective(s)

Learning outcomes

PoS references

We are learning about the links

4

o,
/

be important in erm relationships.

;.:% between emotional wellbeing ® | can explain how the outcome of family disagreements

g and relationship conflict, and the is dependent on each person’s conduct.

: implications of this. ’ ® | can explain the link between emohoné ﬂbemg and

% . the health of family relationships. * RL R3,R7 RL7

S | weare learning to further develop the I cah descnbe strategies for prevgg‘og and managing

Y1 | understanding and skills required to ° fam|IY conﬂu:t. )

- ) ) i A | can identify when support @ eded to ensure personal

= negotiate relationship conflicts safely ) )

> and effectively. safety and explain ho cess appropriate help.

O

e ® |can describe&g options available to people who wish
E = . to make a%h term commitment. .

g‘ g We are learning about different types : can %Ed ow a long-term r hip can become
3 E of commitment and why many people &% ng-. fl{ ) ® R1,R4,R7,R17 )
N E | value commitment in relationships. ? ecognise the unacceptablflity of forced marr@ge 6\
‘—_' 8 identify support fpr eone who may be at risk. @
> I can explain what c@) ment means and why this may ‘

0{-
Q

L
)
v

c
S
=)
oy
O S |Weare learning abo to to g {
‘E 8 | promote sexual he%nd prevent dentify different types of contraceptives. &
8 % unplanned pregn@cy. an explain how fertility changes over a person’b ’b
> a lifetime and some of the factors affecting this. N ® H31, RZ& R26
% b We are Iecgg about how fertilit@ ® | can explain ways to maintain a healthy pri cy. fv
9 'E changef over time and the differen ® | can describe different routes to parent@ . o
o © ro@o becoming a parenlv \, S o
: <‘ 0 '\ 00 0
N J *
LA\ N A &
00 OQ ® | can identify the range tions available in the cﬁt
> (/ of an unplanned pr cy. 6
= ® | candescribet gge of emotions someon&might
S 3 ) ) feel in the ev an unplanned or un d °
g £ We are learning about the possible oregnancy, H13, H14, H27,
o O [ outcomes in the event of an a . H28, H29, H30,
S ® Jcan ev the different influénes’that might affect
< 3 | unplanned pregnancy. H32, H33, R24, R25
-1 o deu bout pregnancy.
E | gan ecogmse that miscarriage’ can occur.
‘Qan describe where to access impartial advice
4 and support in relati pregnancy or miscarriage.
N ( .l\
§ 0‘ ® lcanide key legal considerations in relation to
] 2 abortion.
g We are learning about the laws related | ® | can explain why there are strongly held views on ® H13,H14, R9, R24,
v | toabortion and support available. abortion. R25, R27
“_' ® | can explain where and how to access related medical
> services and emotional support.
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Local support organisations

Medway Domestic Abuse Service
A service specific to the Medway area

0800 9179 948

www.oasisdaservice.org/

Useful national support organisations

o8

@6\’

Service

Phone / helpline / web chat(\"

Website

Brook Advisory Service

Sexual health charity providing
information for young people, parents and
professionals

0800 802 1234 (repine <
07717 989 023 (text advice service) Q
(@)

www.brook.org.uk

Bullying UK
Advice for young people about
bullying, including cyber bullying.

Qress@familylives.org.HE &'

08088002222 O

www.bullying.co.uk

Childline
Free confidential and emotional
support for young people

WWWChIlC“Ine% ?luk/get-suggort/ (online messa@

www.childline.org.uk

Domestic Abuse helpline

A 24-hour helpline run in partnership between
Women'’s Aid and Refuge to support those
experiencing domestic violence, their family,
friends, colleagues and others calling on t
behalf

o

2
0800 116 Q
X O

N >

8082000247 o(,\
)

<
B

www.nhationaldomesticviolence|

uk/
4

Sexual health charity providing inf ion for
young people, parents and pr‘f als

FPA — Family Planning AssociatiFnQ

?’6)

N
k

$
X,

www.fpa.org.u

Freedom Charity N
A UK-based charity whi pports victims of
forced marriage, FG dishonour on the

0845 1?@0
Q45 607 0133

O

www.freedomcharity.org.uk/

>
Qv

Fra
‘g Runs Rape Crisis Ce@y across
England and Wales and works to raise

ation

oM

pe Crisis

awareness of sexual violence

ra

9

o

iy, € a Ea a):
I oA . . C 4 v

PSHE Association & info@pshe-association.org.uk O 0

The natio@ndy for PSHE Q \ . o

educati achers and other . she-association§a K

pragtitiofers, providing training, r S 020 7922 7950 * o PN

a dance on delivering high ity PSHE 9o (I\

5l

Relate
Relationship information and advice

www.relate.org.uk/rela hip-help/talk-some-
one/live-chat-counsellor (online messaging) c

0300 100 123bQ

ecrisis.or .uklv.

Q aww.relate.org.ukl

quality RSE for teachers and other profession-
als

oage

43 6000

&

P 2o
Sex Education Forum sexedfortmﬁcb.org.uk M
Providing guidance and resources on good Q sexeducationforum.ord.uk/

Stonewall
The lesbian, gay, bisexual and
transgender charity offering support to yo@

wffo@stonewall.org.u

K * e
0800 050 20 20{ ()Q

www.stonewall.org.uk/

people and schools &
n

Think U Know ?
Advice and info for young peo;% teaching
resources about online and mobilé safety

www.thinku

know.co.uk/

Young Minds

A charity offering support for the
emotional health and wellbeing of young
people

oungminds.org.uk/contact-us/parents-help-
line-enquiries/

0808 802 5544

www.youngminds.org.uk
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